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Abstract
The purpose of this study is to determine the relationship between student cynicism and students’ life
satisfaction. This study is in correlational survey model. The sample of the study consists of 554 Turkish high
school students, who were selected by simple random sampling method. Findings show that female students
have more cynical attitudes towards their schools than male students. And, female students are less satisfied
with their school and living environment but more satisfied with their friends than male students. Students who
think about studying at another school have higher levels of student cynicism but lower levels of school
satisfaction and living environment satisfaction than those who do not think so. The findings reveal the negative
relationships between student cynicism and students’ life satisfaction. The strongest relationship has been
determined to be between institutional cynicism and reduced sense of school satisfaction. Path analysis indicates
that four subscales of student cynicism affect students’ life satisfaction. It is possible to examine the premises
that lead to the perception of student cynicism and their impacts. For future research, it is recommended to
examine the ways to alleviate the negative effects of student cynicism and improve the outcomes.
Key words: Cynicism, Student cynicism, Life satisfaction, Students’ Life satisfaction

Introduction
The concept of cynicism, defined in different disciplines of social sciences such as management (Andersson &
Bateman, 1997; Bedian, 2007; Brandes, 1997), philosophy (Ulaş, 2002), political sciences (Schyns, Nuus &
Dekker, 2004), psychology (Barefoot, Dodge, Peterson, Dahlstrom & Williams, 1989; O’Hair & Cody, 1987),
religion (Hançerlioğlu, 1993), and sociology (Goldner, Ritti & Ference, 1977), became popular at the end of the
1980s with the research carried out by Kanter and Mirvis (1989) based on the attribution theory, expectancy
theory, affective events theory, social exchange theory, social motivation theory and attitude theory (Brown &
Cregan, 2008; Dean, Brandes & Dharwadkar, 1998; Eaton, 2000; Johnson & O’Leary Kelly, 2003; Stanley,
1998). Its reflections on educational organizations, on the other hand, developed in the early 2000s with research
conducted on working groups including teachers (James, 2005; Kalağan & Güzeller, 2010; Qian & Daniels,
2008), school administrators (James, 2005), educational supervisors (Arabacı, 2010) and students (Eaton, 2000;
Pitre, 2004). Frustration and negative attitudes arising from the expectations that are not (cannot be) fulfilled at
the educational institutions of students are defined as student cynicism (Tinto, 1993; Brockway, Carlson, Jones
& Bryant, 2002; Zuffo, Maiolo & Cortini, 2013). One of the first studies on how highly the expectations may be
related to student cynicism belongs to Becker and Geer (1958). The researchers emphasized that there was a
high level of cynicism among medical school students. They stated that students might have a change in their
idealistic attitude (By their very nature, students who start medical school are enthusiastic about hoping to learn
how to cure diseases and save lives) due to the difficulty of studying at the medical school and as a result they
may experience cynicism because of the unrealistically high expectations.
Student cynicism can appear if the student experiences frustration in his own actions and in the actions of others
and is deceived by others and has unrealistically high expectations of himself and others (Mirvis & Kanter,
1989). There is also the view that the gap that emerges as a result of the students' expectations of their schools
and their perceptions of reality leads to student cynicism (Pitre, 2004). However, students' negative attitudes
may result from the experiences they have obtained at the educational institutions they study and the student
characteristics (Brockway et al., 2002; Wei, Wang & MacDonald, 2015). It can be argued that student
characteristics comprise qualities such as considering others as liars, selfish and indifferent, questioning the
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motives of others, being careful and having no confidence in human relations, and feeling offended by the
demands placed on them by others (Barefoot, et.al., 1989; Brandes, 1997; O’Hair & Cody, 1987).
Brockway et al. (2002) suggest that student cynicism, which Tinto based on the integration model, consists of a
structure composed of academic, social, political and institutional cynicism. Social cynicism emphasizes student
perceptions of the social relations between students and the amount and quality of the social activities conducted
in the educational institution. Academic cynicism focuses on students' views on the courses they take in the
educational process (Zuffo, et.al., 2013). Political cynicism addresses students’ cynical attitudes towards the
management and executives of the educational institution and the regulations, decisions, adjustments and rules
related to the educational institution. Thus, the consistency and effectiveness of the policies applied in
educational institutions are examined from the perspectives of students (Brockway et al., 2002; Long, 1977;
Wanous, Reichers & Austin, 1994; Zuffo, et.al., 2013). According to Kanter and Mirvis (1989), institutional
cynicism, which is the last sub-scale of student cynicism, is about determining the general impressions and the
satisfaction level of students about the overall educational environment (Zuffo, et.al., 2013). Therefore,
compared to the views in the other sub-scales, the opinions in this sub-scale are emphasized with more general
expressions and effects (Brockway et al., 2002).
The relationship between student cynicism and various variables such as burnout (Pociūtė & Pečiūra, 2014;
Wei, et.al., 2015), career commitment (Pociūtė & Pečiūra, 2014), professional ethics (Brands, Bronkhorst &
Welie, 2011), transformative learning (Duarte, 2010), and life satisfaction (Brockway et al., 2002) is supported
by relevant research results. For example, in their study on the American higher education institutions,
Brockway et al. (2002) found that student cynicism had significant, negative and low-level relationships with
pessimism, life dissatisfaction, and trust in interpersonal relationships. Pociūtė and Pečiūra (2014) revealed that
academic cynicism was negatively associated with career commitment and positively with academic burnout.
They also noted that academic cynicism was one of the important predictors of academic burnout and career
commitment. Wei et.al. (2015) examined the relationship between student cynicism and student burnout in a
study on Chinese graduate students. The research findings indicated that policy and social cynicism predicted
emotional burnout by 17.7%, and policy, social and institutional cynicism predicted depersonalization by 15.7%
and personal accomplishment by 21.5%. Based on all these studies, it can be suggested that student cynicism
has negative impact on students’ beliefs, feelings and behaviours. Students can mentally or physically retreat
from their school and they can be dissatisfied with the decisions taken by the school administration (Brockway
et. al., 2002; Zuffo, et.al., 2013). As a result, they may distance from their schools or leave their schools because
of their negative attitudes towards their schools (Long, 1977). Therefore, student cynicism can be considered an
important predictor of student life satisfaction.
Life satisfaction is defined as one’s subjective perception of the extent of his satisfaction with his life as a result
of the evaluation of his life (Meulemann, 2001), perception of his well-being and how his life is going, and his
hope for the future (Bailey, Eng, Frisch, & Snyder, 2007). According to Diener (1984, p. 550), as one of the
components of subjective well-being, life satisfaction is “the cognitive judgments about the individual's life”. A
student’s life satisfaction depends on the student’s evaluation of different life domains like satisfaction with his
friends, family, school, self and living environment (Huebner, 1994). It is possible to come across various
studies that examine the relationships between student cynicism and student life satisfaction (Brockway et al.,
2002; Lai, Bond, & Hui, 2007; Neto, 2006; Xie, Chen, Zhang, & Hong, 2011). Brockway et al. (2002) found a
significant negative relationship between life satisfaction and policy cynicism (-.34), academic cynicism (-.27),
social cynicism (-.29) and institutional cynicism (-.42). In a study conducted with Portugese students, Neto
(2006) revealed that social cynicism correlated positively with loneliness (.27) and negatively with self-esteem
(-.25). In another study carried out with Chinese students, Lai, et.al. (2007) reported that there were significant
negative relationships between social cynicism and life satisfaction (-.33, -.34, -.36) and that 10% of life
dissatisfaction was caused by social cynicism. Xie, et.al. (2011) stated that Chinese students felt tense and
stressed because they did not believe that their educational environment was supporting their personal
development in an effective way, and that this caused them to display negative behaviors in their life related to
their educational institutions. In addition, in relevant studies involving cynicism which is regarded as a sub-scale
of the burnout concept, there is a negative meaningful relationship between students’ life satisfaction scores and
cynicism (Atalayin, Balkis, Tezel, Onal, & Kayrak, 2015; Cazan & Năstasă, 2015; Eken, 2018; Gündüz &
Akbay, 2013; Okkassov, 2018). In a study conducted on secondary school students, there is a negative
relationship between school burnout and friend satisfaction (-.13), family satisfaction (-.28), school satisfaction
(-.61) and living environment (-.08) (Öztan, 2014). Thus, they found significant negative relationships between
students' life satisfaction and cynical attitudes. Based on all these studies, it has been accepted that there are
significant relationships between student cynicism and students’ life satisfaction, and that student cynicism is an
important predictor of students’ life satisfaction. However, a student with a high level of cynicism is believed to
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have low life satisfaction. In other words, students’ negative attitudes that develop as a result of their unrealistic
expectations of their schools and their actual perceptions are expected to adversely affect students' life
satisfaction levels.
Although previous studies have revealed relationships between student cynicism and students’ life satisfaction,
the relationships between the sub-scales of student cynicism and the sub-scales of students’ life satisfaction
could not be identified. Although there is no research that address the relationship between student cynicism and
demographic variables such as gender and age in the literature, research has been conducted on its relationship
with student life satisfaction (Farwa, Hussain, Afzal, & Gilani, 2019; Hawi & Samaha, 2017; In, Kim & Carney,
2019; Santos, Sarriera & Bedin, 2019; Zappulla, Pace, Lo Cascio, et al., 2014). However, even though it is
possible to find a variety of studies addressing life satisfaction of high school students (Kapıkıran & Şahin,
2012, Koçak & İçmenoğlu, 2012), no studies have been found that centers on student cynicism at high school
level. It is important to identify and know the students who display high levels of cynicism and the results of
student cynicism at high schools. The reason for this is that the negative opinions of the students who have a
cynical attitude act as a catalyst for providing a positive change in the education system (Brockway et al., 2002).
Therefore, educational administrators and policy practitioners can consider the possibilities of improving
educational institutions and increase their awareness of the problems experienced in the education system. In
line with all these explanations, the main purpose of this research is to determine whether student cynicism
predicts students’ life satisfaction by identifying the relationship between student cynicism and life satisfaction
of high school students. In accordance with the main purpose of the research, the following questions were
posed:
(1) Does the level of student cynicism differ in accordance with demographic variables (gender and the
idea of studying at another school)?
(2) Does the level of students’ life satisfaction differ in accordance with demographic variables (gender
and the idea of studying at another school)?
(3) Is there a significant relationship between student cynicism and students’ life satisfaction?
(4) Do the sub-scales of student cynicism predict the sub-scales of students’ life satisfaction?

Method
Research model
This study, which examined the relationships between high school students' student cynicism and life
satisfaction, was designed in the correlational survey model. Whether life satisfaction, the dependent variable,
was predicted by student cynicism, the independent variable, was examined.
Sample
The target population of the research consists of 489.018 students studying in different high schools in the
northwest of Turkey during the academic year 2017–2018. Since it would be impossible to reach all students,
the research was conducted on a sample from the target population. “Simple random sampling” method was
used while selecting the participants. It was believed that 384 participants, with an error rate of 5%, would be
enough to represent the population which included 489.018 participants in total (Balcı, 2005, p. 95). However, it
was decided that 600 students would be asked to fill in the questionnaire. A total of 600 students that
represented the target population were given the questionnaire and 554 students fully completed the
questionnaire. A total of 248 students (45.3%) in the sampling were female, and 299 of them (57.4%) were
male. When the class levels were examined, 55 (10%) of the students were in 9th grade, 236 (43.1%) were in
10th grade, 137 (25%) were in 11th grade, and 120 (21.9%) of them were in 12 th grade. While 236 students,
(42.6%) were thinking about studying at another school, 286 (51.6%) were not. In addition, 76.5 % (n=407) of
the students stated that they were satisfied with the schools they studied whereas 23.5 % (n=125) reported that
they were not satisfied with their schools.
Measures
The data were collected through a questionnaire comprising three sections: (1) demographic questions, (2) the
Cynical Attitudes toward School Scale (CATSS) and, (3) Multidimensional Students' Life Satisfaction Scale
(MSLSS).
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Cynical Attitudes toward School Scale (CATSS).
In this study, the scale developed by Brockway, et.al. (2002) and adapted by Kasalak and Özcan (2018) was
used to determine the cynical attitudes of high school students towards the secondary education institutions they
studied. The scale, whose original and adapted version is referred as “Cynical Attitudes toward College Scale
(CATCS)”, was called “Cynical Attitudes toward School Scale (CATSS)” because the scope of application in
this study was the secondary education institutions. The scale was a five-point Likert-type scale [Strongly agree
(5), Agree (4), Neither agree nor disagree (3), Disagree (2), and Strongly disagree (1)] made up of four
subscales [(i) policy cynicism (sample item: Administrators ask for student input, but then do nothing with it.),
(ii) academic cynicism (sample item: The number of courses that I have to take to graduate is reasonable.), (iii)
social cynicism (sample item: There are plenty of fun things to do here on school.) and (iv) institutional
cynicism (sample item: I would not recommend this place to anyone.)] and 18 items in total. As a result of the
explanatory factor analysis performed for this study, the 4th, 8th and 9th items found in the cynical attitudes
towards college scale were removed from the scale due to the fact that their factor loadings were different.
Consequently, in this study, CATSS consisted of a total of 15 items, nine of which were reversed. The factor
loadings of the sub-scales are as follows: (1) PC with the factor loadings in the range of 755-.810, (2) AC with
the factor loadings in the range of .505-.733, (3) SC with the factor loadings in the range of .542-817 and (4) IC
with the factor loadings in the range of .712-.800. The scale explained 60.40% of total variance as a result of
factor analysis, and the proportion of variance explained by each sub-scale was 14.33 for PC, 14.05 for AC,
15.09 for SC and 16.91 for IC. CFA was calculated in order to verify a four-factor structure conforming to the
data. Goodness of fit indexes were calculated [χ2= 272.43, sd=84, χ2/sd= 3.24 P<0.001], RMSEA = 0.064, GFI
= 0.94, AGFI = 0.91, NFI = 0.90, NNFI= 0.91,and CFI = 0.93]. Kasalak and Özcan (2018) determined the
internal consistency coefficient of the scale as α = 0.81; and in this study the Cronbach's alpha coefficients were
found to be α = 0.74 for the policy cynicism; α = 0.67 for academic cynicism, α = 0.72 for social cynicism, α =
0.80 for institutional cynicism and α = 0.83 for the overall scale.
Multidimensional Students' Life Satisfaction Scale (MSLSS).
This study employed Multidimensional Students' Life Satisfaction Scale (MSLSS), which was developed by
Huebner (1994) and validated and adapted to Turkish by Irmak and Karaüzüm (2008). Thus, it was aimed to
determine the life satisfaction levels of secondary school students. The scale was a five-point Likert-type scale
[Strongly agree (5), Agree (4), Neither agree nor disagree (3), Disagree (2) ,and Strongly disagree (1)] made up
of five subscale [(i) self-satisfaction (Sample item: I like myself.), (ii) school satisfaction (Sample item I feel
bad at school.), (iii) family satisfaction (Sample item: I like spending time with my parents.), (iv) living
environment satisfaction (Sample item: I wish I lived somewhere else.), and (v) friendship satisfaction (Sample
item: My friends are nice to me.)] and 32 items in total. The factor loadings of the sub-scales are as follows: (1)
self-satisfaction with the factor loadings in the range of .582-.797, (2) school satisfaction with the factor
loadings in the range of .407-.756, (3) family satisfaction with the factor loadings in the range of .734-.835, (4)
living environment satisfaction with the factor loadings in the range of .455-717., and (5) friendship satisfaction
with the factor loadings in the range of .614-.838. The scale explained 56.29% of total variance as a result of
factor analysis, and the proportion of variance explained by each sub-scale was 10.55 , 8.20, 15.93, 8.89, and
12.70, respectively. Irmak and Karaüzüm (2008) calculated the fit index of the model obtained as a result of
confirmatory factor analysis as [χ2= 1305.70, χ2/sd=2.8, P<0.001], RMSEA = 0.044, GFI = 0.92, AGFI = 0.91,
NFI = 0.94 and CFI = 0.96. Goodness of fit indexes were calculated [χ2= 1428.53, sd=452, χ2/sd= 3.16,
P<0.001], RMSEA = 0.063, GFI = 0.86, AGFI = 0.84, NFI = 0.85, NNFI= 0.88 and CFI = 0.89] in this study.
Irmak and Karaüzüm (2008) determined Cronbach’s alpha coefficients for the five sub-scales as 0.77; 0.78;
0.83; 0.76 and 0.82, respectively. In this study, the Cronbach’s alpha for the scale was .89, and the Cronbach’s
alpha coefficients for the five sub-scales were 0.84; 0.70; 0.92; 0.76 and 0.88, respectively.
Data analysis
In order to determine the effects of gender and the idea of studying at another school on student cynicism and
students’ life satisfaction, t-tests were conducted. For the analysis of the data which were collected by means of
the scales, Pearson r was used for the analysis of the first question and path analysis (structural equation
modelling-SEM) was used to analyze the second question. The structural relationships between student
cynicism and students’ life satisfaction were analyzed by using LISREL 8.53. SEM can be viewed as a
comparative technique which is used to assess the relationship between models and other constructed models in
order to find out the best fit from the obtained data (Anderson & Gerbing, 1988).
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Results and Discussion
The effects of demographic variables

Students’ life Student
satisfaction cynicism

The effects of gender on student cynicism and students’ life satisfaction were evaluated by t-test (Table 1).
Table 1. The effects of gender on student cynicism and students’ life satisfaction
Variables
Female
Male
t
(n=247)
(n=299)
Policy cynicism
3.19
2.98
2.187
Academic cynicism
2.96
2.77
2.386
Social cynicism
3.44
3.24
2.391
İnstitutional cynicism
2.61
2.48
1.469
Self-satisfaction
3.72
3.81
-1.098
School satisfaction
2.85
3.02
-2.579
Family satisfaction
3.73
3.81
-.962
Living environment satisfaction
3.19
3.44
-3.362
Friendship satisfaction
3.95
3.78
2.044

p
.029*
.017*
.017*
.142
.273
.010*
.336
.001**
.041*

It was seen that there was a significant difference between male and female students in terms of their policy
cynicism, academic cynicism and social cynicism and school satisfaction, living environment satisfaction and
friendship satisfaction. But there was no significant difference between males and females in terms of their
institutional cynicism, self satisfaction and family satisfaction. Female students had more cynical attitudes
towards their schools than male students. And also, compared to male students, female students were less
satisfied with their school (X female= 2.85, X male= 3.02) and living environment (X female= 3.19., X male= 3.44) but
more satisfied with their friends (X female= 3.95, X male= 3.78).

Figure 1. Distribution of the student cynicism and students’ life satisfaction scores based on gender
The effects of the idea of studying at another school on student cynicism and students’ life satisfaction were
analyzed by t-test (Table 2).

Students’ life Student
satisfaction cynicism

Table 2. The effects of the idea of studying at another school on student cynicism and students’ life satisfaction
Variables
Yes
No
t
p
(n=236)
(n=286)
Policy cynicism
3.40
2.80
6.469
.000**
Academic cynicism
3.09
2.66
5.337
.000**
Social cynicism
3.53
3.16
4.300
.000**
İnstitutional cynicism
3.07
2.09
12.152
.000**
Self-satisfaction
3.792
3.793
-.008
.993
School satisfaction
2.69
3.16
-7.268
.000**
Family satisfaction
3.73
3.86
-1.387
.166
Living environment satisfaction
3.22
3.45
-2.840
.005**
Friendship satisfaction
3.82
3.94
-1.501
.134
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The cynical attitudes of the students with the idea of studying at another school were found to be higher in all
sub-scales than those of the students who had no idea of studying at another school. In addition, the students
who did not consider studying at another school had higher levels of school satisfaction and living environment
satisfaction than the ones who were thinking about studying at another school.

Figure 2. Distribution of the student cynicism and students’ life satisfaction scores based on the idea of studying
at another school
Descriptive statistics and Correlations
Descriptive statistics were given in the study. In addition, Pearson Moments Multiplication Correlation
technique was employed to reveal if there was a meaningful relationship between student cynicism and students’
life satisfaction, with regard to the second question in the study and the results are illustrated in Table 3.
Table 3. Descriptive statistics and intercorrelations among research variables
1
2
3
4
5
6
7
8
9
1
.18*
1
.26*
.35*
1
.36*
.47*
.37*
1
.60*
.71*
.71*
.79*
1
-.10*
-.20*
-.01
-.15*
-.11*
1
-.33*
-.34*
-.42*
-.50*
-.56*
.14*
1
-.06
-.23*
-.09*
-.24*
-.22*
.46*
.18*
1
-.04
-.25*
-.18*
-.21*
-.25*
.31*
.20*
.43*
1
-.03
-.19*
-.07
-.25*
-.20*
.45*
.17*
.42*
.34*
-.12*
-.36*
-.23*
-.40*
-.41*
.66*
.48*
.78*
.71*
3.07
2.86
3.32
2.54
2.94
3.77
2.94
3.77
3.33
1.08
.93
.99
1.03
.71
.89
.76
1.05
.89

10
11
1.PC
2. AC
3.SoC
4.IC
5.SC
6.SS
7.ScS
8. FaS
9. LES
10. FS
1
11.MSLS
.70*
1
M
3.86
3.51
SD
.92
.61
* p<.01
[1. Policy cynicism (PC), 2. Academic cynicism (AC), 3. Social cynicism (SoC), 4. Institutional cynicism (IC),
5. Student cynicism (SC), 6. Self-satisfaction (SS), 7. School satisfaction (ScS), 8. Family satisfaction (FaS), 9.
Living environment satisfaction (LES), 10. Friendship satisfaction (FS), 11. Multiple Students’ life satisfaction
(MSLS)]
When the mean scores of the students regarding their perceptions of student cynicism were examined, it was
seen that the highest mean score belonged to the factor of social cynicism [X=3.32, SD=1.08] and the lowest
mean score to the factor of institutional cynicism [X=2.54, SD=1.03]. When the students’ perceptions of life
satisfaction were taken into account, the highest mean score belonged to the factor of friendship satisfaction [X
= 3.86, SS=.92] and the lowest mean score to the factor of school satisfaction [X = 2.94, SS=.76]. The overall
life satisfaction levels of secondary school students [X = 3.51, SD= .61] had a higher average than their student
cynicism levels [X =2.94, SD=.71].
As seen in Table 3, there is a significant and negative relation (-.18) between the dependent variable “students’
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life satisfaction” with their factors and the independent variable “student cynicism”. While there were
significant, negative and moderate level relationships between SC and ScS (r = -.56), and between SC and SLS
(r = -.41); there were significant, negative and low level relationships between SC and SS (r = -.11), between SC
and FS (r = -.22,), between SC and LES (r = -.25), and between SC and FS (r = -.20). There were significant,
negative and moderate level relationships between SLS and AC (r = -.36), between SLS and IC (r = -.40) and
between SLS and SC (r = -.41). There were significant, negative and low level relationships between SS and PC
(r = -.10), between SS and AC (r = -.20) and between SS and IC (r = -0.15). There were significant, negative and
moderate level relationships between ScS and PC (r = -.33), between ScS and AC (r = -.34), between ScS and
SoC (r = -.42) and between ScS and IC (r = -.50). There were significant, negative and low level relationships
between FaS and AC (r = -.23), between FaS and SoC (r = -.09) and between FaS and IC (r = -.24). There were
significant, negative and low level relationships between LES and AC (r = -.25), between LES and SoC (r = .18) and between LES and IC (r = -.21).
Path analysis
Regarding the third research question, path analysis was conducted to find out the extent to which independent
variable(s) that is the subscales of student cynicism predicted the dependent variables of students’ life
satisfaction. In the all models, all paths are significant, and the Fit indexes are acceptable (Kline, 2005) (Table
4).
Table 4. Path analysis for prediction of students’ life satisfaction by student cynicism
Dependent variable
Independent variable(s)
β
t
Full model
R2
Self-satisfaction
Policy cynicism*
-.23 3.64
.9±
(Model 1)
Academic cynicism*
-.17 -2.18
Institutional cynicism*
-.18 -2.16
χ2
sd
χ2/sd
RMSEA GFI AGFI NNFI CFI
415.27 161
2.59
.053
.93
.91
.92
.93
School satisfaction
Policy cynicism*
-.14 -2.37 .41±
(Model 2)
Social cynicism*
-.25 -4.31
Institutional cynicism*
-.41 -5.99
χ2
sd
χ2/sd
RMSEA GFI AGFI NNFI CFI
732.86 200
3.66
.069
.89
.87
.84
.86
Family satisfaction
Academic cynicism*
-.15 -1.98 .9±
(Model 3)
Institutional cynicism*
-.19 -2.59
χ2
sd
χ2/sd
RMSEA GFI AGFI NNFI CFI
600.32
201
2.98
.060
.91
.89
.92
.93
Living environment satisfaction
Academic cynicism*
-.38 -6.21 .15±
(Model 4)
χ2
sd
χ2/sd
RMSEA GFI AGFI NNFI CFI
647.72
202 3.20
.063
.90
.88
.83
.88
Friendship satisfaction (Model 5)
Institutional cynicism*
-.29 -5.65 .8±
χ2
sd
χ2/sd
RMSEA GFI AGFI NNFI CFI
499.12
182 2.74
.056
.92
.90
.89
.93
Considering standard regression coefficients (path estimates) of the model, it can be argued that the effect of the
sub-scales that make up student cynicism on students' self, school, family, living environment and friendship
satisfaction is significant and negative. In model 1, policy cynicism (β=-.23), academic cynicism (β=-.17) and
institutional cynicism (β=-.18) explained 9% of the variance in self-satisfaction. In model 2, policy cynicism
(β=-.14), social cynicism (β=-.25) and institutional cynicism (β=-.41) explained 41 % of the variance in school
satisfaction. In model 3, academic cynicism (β=-.15) and institutional cynicism (β=-.19) explained 9% of the
variance in family satisfaction. In model 4, academic cynicism (β=-.38) explained 15% of the variance in living
environment satisfaction. In model 5, institutional cynicism (β=-.29) explained 8% of the variance in friendship
satisfaction.

Conclusion and Discussion
In the study, the students’ social cynicism levels were determined to be higher than the other sub-scales of
student cynicism. This finding corresponds to the research findings of Wei et.al. (2015). In the national
literature, it is observed that students' perceptions of their schools are addressed through metaphors (Saban,
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2008; Özdemir, 2012; Özdemir & Akkaya, 2013). In a study by Saban (2008), schools are described by students
with the metaphors “prison”, “hippodrome”, “cage” and “a boring place” and with the theme “school as the
center of discipline and control” because schools are the symbol of power and authority, obedience to school
rules is obligatory, and it is a place that must be abandoned as soon as possible. In a study which addresses
students’ perceptions of school in the sub-scales of “a place of protection- development”, “a place of pressure”
and “home”, Özdemir (2012) indicates that final year students at high school and the students that belong to
high-income group perceive their school as a place of pressure more. In a study by Özdemir and Akkaya
(2013), students use the metaphor of “prison” many times while defining their schools, and state that their
school do not allow them freedom and they perceive it as a place to be abandoned as soon as possible. All these
research findings implicitly indicate that some students have a negative attitude towards their schools and that
their schools are perceived as a place of pressure. In addition, in the study female students have higher levels of
policy cynicism, academic cynicism and social cynicism than male students. The reason for this can be
explained by the view of Salmela-Aro, Kiuru and Nurmi (2008) who express that female students who are in the
process of transition to a higher education institution might perceive the educational environment as more
competitive, evaluate the educational environment more negatively and react to it.
While friendship satisfaction, which is one of the sub-scales of student satisfaction, was perceived at the highest
level, school satisfaction was perceived at the lowest level. In the studies carried out by Gilman, Huebner, Tian,
Park, O’Byrne, Schiff, Sverko and Langknecht (2008) on US, Ireland and S. Korean 7th-12th grade students, by
Moore, Huebner and Hills (2012) on American secondary school students and by Gedutienė and LukšaitėSamaitienė (2018) on Lithuanian 5th-12th grade students, it is revealed that students perceive friend satisfaction
at the highest level and school satisfaction at the lowest level. Therefore, the findings of these studies support
the findings of this research. In addition, the findings of the present study are in line with those of Gilman,
Ashby, Sverko, Florell & Varjas (2005), Karababa (2018) and Yıldırım and Önder (2018) indicating that the
sub-scale of friend satisfaction is perceived at the highest level. However, it contradicts the research findings of
Irmak and Karaüzüm (2008) and Seligson, Huebner, and Valois (2005). This result obtained from the research
can be explained by students’ attaching importance to friendship satisfaction by age. Although different results
have been obtained among the sub-scales of students’ life satisfaction at the highest level, it is observed that the
lowest level is mostly related to school satisfaction (Gilman, et.al. 2008; Guzmán, Green, Oblath & Holt, 2019;
Jovanovic & Zuljevic, 2013; Irmak & Karaüzüm, 2008; Seligson et al., 2005; State & Kern, 2017; Yıldırım &
Önder, 2018). When students do not feel happy in the school, their opinions about the school are not positive,
and they are not satisfied with the school activities and school life, the fact that their school satisfaction level is
low can lead to such a result. In the research, it was also revealed that female students had higher friendship
satisfaction levels than male students, and male students had higher satisfaction levels in school and living
environment compared to female students. It can be stated that female students’ friendship satisfaction levels
and male students’ school satisfaction levels are high due to the fact that women’s perspectives on work life and
work are relationship-oriented and men’s perspectives are success-oriented (Lambert, 1991).
In the study, a significant negative relationship was obtained between the sub-scales of student cynicism (the
independent variables) and the sub-scales of students’ life satisfaction (the dependent variables). This finding is
supported by the research findings of Mehdinezhad (2015), which reveal a significant negative relationship
between the life satisfaction of students aged 13 and 15 and their cynicism attitudes. This result obtained from
the research can be interpreted in a way that the students who perceive organizational cynicism at a higher level
will have lower level of overall life satisfaction, school satisfaction, family satisfaction, living environment
satisfaction and friendship satisfaction. The increase in students’ negative attitudes towards their schools may
adversely affect all components of student life. Therefore, students’ life satisfaction may decrease. Nevertheless,
a student who has turned towards his/her career goal by being entitled to receive high school education can
perceive his/her school not only as an educational institution but as an institution that prepares him/her for life in
many aspects such as academic, social, mental and career. The fact that the students have high expectations and
the schools are not at a level to meet the expectations of the students can lead to disappointment and cynical
attitudes towards schools. Therefore, deviations occur in the goals of a student with frustration and cynical
attitude towards his school (Brockway et al., 2002). The student's deviations from his goals may also cause
dissatisfaction with his school.
In the first model, which was developed to determine the direct effect of the sub-scales of student cynicism on
self-satisfaction, it was found that the three sub-scales that make up student cynicism (policy cynicism,
academic cynicism and institutional cynicism) were the negative predictors of self-satisfaction. Accordingly, the
self-satisfaction level of students with a high level of policy cynicism, academic cynicism and institutional
cynicism may decrease. This result indicates that self-dissatisfaction results from the frustration and negative
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beliefs deriving from the expectations held for the future. This result is also consistent with the research findings
of Chen, et.al. (2016) and Lai, et.al. (2007) examining the relationship between self-esteem and cynicism.
In the second model, which was established to determine the direct effect of the sub-scales of student cynicism
on school satisfaction; policy cynicism, social cynicism, and institutional cynicism were found to be the
negative predictors of school satisfaction. This result of the study is consistent with the opinion of Li, Zhou and
Leung (2011) indicating that individuals who have high social cynicism have less satisfactory social networks
due to their competitive stance. Singelis, Hubbard, Her, and An (2003) suggest that social cynicism is negatively
correlated with interpersonal trust. Wei, et.al. (2015) also argue that student cynicism decreases personal
success. Parker, Dipboye and Jackson (1995) maintains that cynical attitudes lead to a decrease in trust and poor
intergroup collaboration. Accordingly, a student who does not recommend his school to anybody, and has a
negative attitude towards the school administration and the social areas of the school may not be expected to
enjoy being in his school and take pleasure in school activities. Showing no interest in the social environment of
the school, losing interest in school activities, and having negative attitudes towards school life and studying
may cause school dissatisfaction. For this reason, it may be useful to make attempts to prevent student cynicism
in order to increase students' school satisfaction.
In the third model, which was established to determine the direct effect of the sub-scales of student cynicism on
family satisfaction; academic cynicism and institutional cynicism were determined to be the negative predictors
of family satisfaction. Accordingly, a student who is not happy because he has won the school where he is
educated may cause dissatisfaction in the family. This can be explained by the fact that one of the important
factors affecting the occupational and educational preferences of students in Turkey is families (Aşık, 2008;
Aytekin, 2005; Bacanlı, 2008; Özyürek & Atıcı, 2002; Vurucu, 2010). Since one of the most important
determinants of the school where the student is going to study is the family, the student can attribute the reason
of the negativity related to the school to the family. Therefore, family dissatisfaction can be explained by student
cynicism.
In the fourth model, academic cynicism was found to be a negative predictor of living environment satisfaction;
and in the fifth model, institutional cynicism was determined to be a negative predictor of friendship
satisfaction. Accordingly, life satisfaction of a student who gets the grades he deserves academically in exams in
his school and thinks that these grades accurately reflect his academic qualifications may follow a positive
course. The student may be expected to be satisfied with his living environment and friends by having positive
attitudes as a result of being exposed to fair behaviors at the school. This finding of the study is in line with the
research findings of Capri, Ozkendir, Ozkurt and Karakus (2012) and Cazan and Năstasă (2015) indicating that
there is a negative relationship between self-efficacy, life satisfaction and cynicism.
In the light of all these results, this study, which examines the relationship between the variables of student
cynicism and students’ life satisfaction, is expected to contribute to the related literature. When the literature is
examined, it is seen that research on student cynicism is discussed within the context of students of higher
education institutions studying in the fields of psychology (Brockway et al., 2002), health (Brands, et.al. 2011;
Kopelman, 1983; Morris & Sherlock, 1971), army (Pitre, 2004) and management (Duarte, 2010). These studies
also aim to reveal how student cynicism is a common phenomenon among higher education institutions. The
cynicism attitudes of students studying at educational levels other than higher education institutions were
examined as a sub-scale of school burnout (Salmela-Aro & Tynkkynen, 2012; Tuominen-Soini & Salmela-Aro,
2014) and research in the context of academic, policy, social and institutional cynicism has not been found.
In the national literature, there is no research on student cynicism except the introduction of the Cynical
Attitudes towards College scale developed by Brockway et.al. (2002) in order to determine the negative
attitudes of students towards their university (Kasalak & Özcan, 2018). In addition, although there is research
conducted on organizational cynicism and its types, the correlational studies that address student cynicism in the
national and international literature are limited (Brands et.al., 2011; Duarte, 2010; Pociūtė & Pečiūra, 2014;
Wei, et.al., 2015). Therefore, it is considered important for the generalizability of research findings to conduct
student cynicism research in schools with different educational levels and reconduct the correlational studies.
Conducting the research at a secondary education institution will make an important contribution to the
literature and provide an understanding of the social dynamics in secondary education institutions. Finally, it is
possible to examine the premises that lead to the perception of student cynicism and their impacts. For future
research, it is recommended to examine the ways to alleviate the negative effects of student cynicism and
improve the outcomes.
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