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Abstract 

 
The purpose of this research is to examine various factors affecting workload of principals including 

psychological effects and coping strategies. A semi-structured interview was conducted with 13 principals. 

Participants consisted of primary and secondary school principals in a province in the Western Black Sea 

Region, Turkey. According to the research, principals perceive workload as work that limits the time, they want 

to devote to improving education. Therefore, the main sources of workload were perceived as having to run 

errands at school, time pressure, human resource-based problems, unnecessary formal daily routines and high e-

mail volume. Finally, it was found that principals’ coping strategies were not effective, and that workload 

caused work-family conflict, stress and emotional wear and tear. Thus, this research contributes to the 

theoretical framework related to workload. It is suggested to organize bureaucratic procedures in schools, share 

leadership, establish training programs for principals, raise awareness of principals on time management, and 

employ assistant principals and other technical personnel where there is staff shortage.   

Key words: Principals, Workload, Workload sources 

 

 

Introduction  

 
There are some factors that increase workload of principals in educational organizations such as unplanned 

work, school funding, formal correspondence, time allocated to solve communication problems at school 

(Oplatka, 2017), prolonged and poorly managed meetings, multiplicity of documents,  reports to be completed, 

and  time spent for face-to-face or telephone interviews with stakeholders (Poirel, Lapointe, and Yvon, 2012). 

Likewise, statutory audits, legal expansion of principals’ responsibilities (Royal, 2008; Wells, 2013), some new 

tasks arising from education reforms (McGuinn, 2012; Miller, 2015), high level of community participation in 

schools (Hauseman, Pollock and Wang, 2017), dealing with uncertainty (Starr and White, 2008) and mandatory 

implementation of new practices through legal tasks and guidelines (Klocko and Wells, 2015) cause inflated 

workload. In addition, bureaucratic work (Şahin, 2007), community pressure (Royal, 2008), school-based 

management (Wylie, 1997), and intensive use of information technologies in school management (Pollock and 

Hauseman, 2019; Schiller, 2003; Crawford, 2012; Saidun, Tahir and Musah, 2015), reducing the number of 

assistant principals due to budgetary constraints, accountability policies and demands of local policy makers 

may increase workload of principals (West, Peck, Reitzug and Crane, 2014). 

 

Perceived workload may be either objective or subjective. The number of employees’ duties may be the same 

for all employees, but each may feel a different sense of work. Therefore, the concept of perceived workload 

may vary according to individuals’ perceptions (Van der Doef and Maes, 1999). As a matter of fact, subjective 

workload expresses one’s views about the relative difficulty or ease of one’s own work, while objective 

workload includes evaluations about the quantity of work. The amount of work is related to the measurable 

aspect (Bowling and Kirkendall, 2012). According to the studies related to workload, the objective or subjective 

perception of workload can lead to different perceptions of the difficulty of the work. The most important reason 

for this is expressed as the similarity of perceived stress and the factors that make up the perceived workload. 

The presence of stress is also associated with the perceptions of the individual (Bowling, Alarcon, Bragg and 
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Hartman, 2015). As a result, employees perceive their work or task as subjective. Individuals who do the same 

work perceive it in different ways (Oplatka, 2017). 

Different factors may affect workload of employees. Uncertain expectations of managers (House and Rizzo, 

1972), an extremely busy time at work  (Rutherford, 2001), work behaviour standards at the workplace (Adams, 

Lugsden, Chase, Arber and Bond, 2000), inadequate numbers of employees and setting unrealistic  targets 

(Rowley and Purcell, 2001), pressures stressing employees (Hsieh, 2004), and interventions in organizations 

(Fong, 2004) are among the reasons that increase  workload. In addition, individuals’ undermined sense of 

autonomy (Ahuja, Chudoba, Kacmar, McKnight and George, 2007) and absence of supportive cultural 

characteristics of organizations can lead to high perceived workload (Duxbury, Lyons and Higgins, 2008). 

The important factors in high perceived workload include poor time management skills, lack of social support, 

working too hard, unskilled workers, negative personality traits, and work-family conflicts (Bowling et all, 

2015; Bowling and Kirkendall, 2012). Moreover, unplanned business processes, use of technology, competitive 

environment, globalization, low autonomy in individuals’ work, unhealthy organizational culture, rise in 

customer expectations, unclear business goals and insufficient resources in the organization increase perceived 

workload (Gryna, 2004). 

Workload has some negative effects. These negative effects of workload have been studied in some different 

organizations. Workload adversely affects the well-being of employees, leads to quitting work and absenteeism, 

and reduces emotional commitment to work (Bowling et al., 2015). In addition, workload reduces in-role job 

performance and negatively affects employees’ organizational commitment and productivity (Bowling and 

Kirkendall, 2012). It also increases the chances of developing some health problems (Zunker, 2008), leads to 

emotional exhaustion (Greenglass, Burke and Fiksenbaum, 2001) and causes work-family conflict (Goh, Ilies, 

and Wilson, 2015). Similarly, workload has some negative outcomes in educational organizations. For example, 

some principals tend to quit due to heavy workload (Wu, 2005), do not pay enough attention to students with 

special needs (Naz and Sulman, 2012) and spend more time in administrative and managerial tasks in schools 

instead of instructional leadership (Brauckmann et al., 2015). Moreover, workload increases burnout levels of 

principals (Yıldırım and Dinç, 2019), which is a source of personal stress (Borg Mark, 1993). Therefore, most 

individuals lose work-life balance due to heavy workload (Crawford, 2012). Thus, many principals are under 

heavy pressure due to their workload and have difficulty in fulfilling their duties and responsibilities. 

Most workload literature examined the correlations between workload and different variables.  These studies 

were designed by quantitative methods (Bowling et al., 2015; Zunker, 2008; Yıldırım and Dinç, 2019). 

Accordingly, the factors that make up the workload and the situational factors in the perception of the workload 

should be put forward. Thus, examining individuals’ personal opinions about workload can show how workload 

changes on a personal level over time (Bowling et al., 2015). On the other hand, schools are in an environment 

where workload can be perceived differently because of their organizational characteristics and structure. In 

addition, it is important to broaden the theoretical knowledge of how principals perceive workload in schools. 

Thus, it is crucial to define types of workload in schools, understand subjective perspectives of school members 

and stakeholders, and expand the understanding of workload in educational organizations (Oplatka, 2017). 

Understanding subjective and objective workload will help to fill in the gap in the conceptual framework for 

how workload is perceived (French and Caplan, 1972). Consequently, identifying sources of principals’ 

workload can contribute to improving schools (Leithwood and Azah, 2014). 

The national literature demonstrates clearly that research on workload of principals is limited. For example, 

Demirkasımoğlu (2015) noted that sources of the workload of principals were bureaucratic and managerial 

work. Student affairs, teaching affairs, personnel affairs, interviews with parents, and activities related to official 

correspondence were found to be important factors in forming the workload. Karabulut (2015) found that 

workload perception differed depending on the type of school. Principals in kindergartens perceived workload at 

a lower level than high school principals did. Ural (2002), on the other hand, found that workload was due to 

lack of qualified personnel, having to do a lot of work in a short period of time, unequal school funding and 

allocating a long time to official correspondence. Other research shows that  principals dealt with problems 

irrelevant to good teaching practice (Turan and Yalçın, 2015) such as repairing damaged things in schools (Özer 

and Kış, 2015), school funding, misbehaving students (Demirtaş and Özer, 2014), problems with  education 

policies, and general and administrative affairs  (Çınkır, 2010). In addition, time devoted to solving 

communication problems in schools (Aslanargun and Bozkurt, 2012), frequently requested reports by senior 

principals (Çelikten, 2004), lack of assistant principals (Baltacı, 2017), financial problems, school-family 
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conflict (Demirkasımoğlu, 2015), lack of  management skills (Altun, 2011),  poor time management skills 

(Altun, 2011), and time devoted to matters other than education and training (Aydın, 2016; Şahin, 2007) emerge 

as principal workload. In this respect, the national literature frequently emphasises that principals experience an 

overload because of external pressures, bureaucratic and unplanned work and time allocated for solving 

communication problems at school. The international and national literature on workload has highlighted   

occupational groups in different organizations rather than the school organization (e.g., Bolat, 2011; Bowling et 

al., 2015; Bowling and Kirkendall, 2012; Ilies et al., 2015; Keser and Gedikoğlu, 2008). In some studies 

conducted in educational organizations, teachers’ perceptions of workload and their relationship with different 

variables were examined (Ballet and Kelchtermans, 2009; Cerit and Özdemir, 2015; Easthope and Easthope, 

2000; Timperley and Robinson, 2000). Interestingly, however, studies on how principals perceive and manage 

workload are very limited (e.g. Brauckmann et al., 2015; Demirkasımoğlu, 2015; Leithwood and Azah, 2014; 

Oplatka, 2017; Starr and White, 2008). In addition, there are also some studies on the relationship between the 

workload of principals and different variables (Poirel et al., 2012; Wu, 2005), what can be done to reduce 

principal workload (Berntson, Wallin, and Härenstam, 2012), and the effects of activities aimed at ensuring 

community participation on principals’ workload. (Hauseman et al., 2017). In this respect, it can be stated that 

there is a need for new studies examining workload perceptions of principals from different perspectives. This 

study seeks answers to three research questions: 

(i) What are the factors constituting the workload of principals? 

(ii) What are the effects of workload on principals? 

(iii) What are the coping strategies of principals? 

Theoretical framework 

Workload has several definitions. It is defined as intensity of individuals’ effort to finish a job (Bowling and 

Kirkendall, 2012), or pressure related to completion of work-related demands in a limited time (Huey and 

Wickens, 1993; Ilies, Huth, Ryan, and Dimotakis, 2015). Another definition sees workload as a high level of 

intense mental effort spent on controlling and supervising (Curry, Jex, Levison, and Stassen, 1979). It is also 

defined as the perception of an individual’s amount of work above his/her own capacity (Elloy and Smith, 

2003). Furthermore, the concept of the workload of employees is defined as stress and pressure due to time 

limitation and amount of work (Demerouti, Bakker, and Bulters, 2004; Geurts, Kompier, Roxburgh, and 

Houtman, 2003; Ilies et al., 2007; Janssen, Peeters, de Jonge, Houkes, and Tummers, 2004; Jex, 1998). The 

workload literature generally refers to the concept of overload (Oplatka, 2017). Excessive workload is perceived 

by employees as compelling, heavy and excessive (Greenhaus, Parasuraman, Granrose, Rabinowitz, and 

Beutell, 1989). 

According to the literature, workload is defined as a multifaceted structure because of its complex nature 

(Bowling and Kirkendall, 2012). Workload may be classified as qualitative or quantitative (Bowling and 

Kirkendall, 2012), mental or physical (Dwyer and Ganster, 1991), and objective or subjective (Caplan, 1971). 

Of these, qualitative workload is related to the difficulty of the work. Quantitative workload is related to the 

amount of work (Bowling and Kirkendall, 2012). Qualitative workload arises when employees are expected to 

perform complex and difficult tasks. Quantitative workload occurs when employees are expected to perform 

different tasks in a given time frame (Cooper and Marshall, 1976). Some classify workload as either mental or 

physical.  Mental workload is the workload of activities that require the use of mental skills of an individual 

(McCormick and Sanders, 1992). It also characterizes the demand of tasks on a human’s limited mental 

resources (Wickens, 1979, 2008). Physical workload is the energy used by the individual during the 

performance of a task and the amount of physical effort spent. Physical workload can also refer to short-term 

physical reactions of the body (de Zwart, Frings-Dresen, and van Dijk, 1996; Kuijer, Visser, and Kemper, 

1999). 

Method 

 
Research Model 

The aim of this research is to explore in detail how principals experience workload. This research was designed 

in accordance with phenomenology approach. Phenomenology explains how individuals relate to events in the 

world they live in. The nature of social events is complex and difficult to understand. In order to understand 
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social events deeply, detailed studies are needed (Patton, 1987). Schools are exposed to high demands from their 

environment. Therefore, principals are expected to respond to the demands of stakeholders, which increases 

principal workload. This paper examines workload to identify how it is perceived by principals. The meanings, 

and the emotions they experience in relation to this concept are revealed. Thus, it is aimed to understand the 

common meanings of the concept (Creswell and Poth, 2017). 

Study Group 

In order to find answers to the research questions, 13 primary and secondary school principals were interviewed. 

All the principals work in public schools. The participants of the study were all male. The age of the principals 

ranged from 33 to 59 years. The professional seniority of the principals was between 3 and 23 years. All the 

principals work in provincial schools in the Western Black Sea Region of Turkey. The number of students in the 

schools is between 114-850. Table 1 provides information on the qualifications of the principals. 

Table 1: Participants’ Demographic Characteristics 

Participants 

 

Gender Age 

 

Professional 

seniority 

 

Number 

of 

students 

School 

type 

P1 M 46 4 802 Primary 

P2 M 46 6 853 Primary 

P3 M 48 16 126 Secondary 

P4 M 46 6 850 Primary 

P5 M 55 10 250 Primary 

P6 M 52 12 457 Secondary 

P7 M 35 4 320 Secondary 

P8 M 33 5 114 Primary 

P9 M 40 3 782 Primary 

P10 M 51 16 460 Primary 

P11 M 46 6 438 Primary 

P12 M 59 17 302 Primary 

P13 M 48 23 125 Primary 

 

Data collection and analysis process 

A semi-structured questionnaire was used in the process of data collection. Semi-structured interviews were 

conducted to examine the participants’ thoughts about workload deeply (Patton, 1987). The researchers first 

searched the literature on the field of workload and obtained the first version of the research questions. The 

findings and questions in the study conducted by Oplatka (2017) were used in the preparation of the research 

questions. 

Criterion sampling, one of the purposeful sampling methods, was used in the study. In this method, it is 

necessary to access situations and participants that meet the predetermined criteria (Yıldırım and Şimşek, 2011). 

20 principals were contacted first. Principals who did not meet these criteria were not included in the study. In 

this respect, the participants of this study, namely 13 principals, had at least 3 years’ experience and   felt 

overloaded at school.  Then, the interviews with the 13 principals were conducted. The interviews lasted 30-50 

minutes on average. Before going to the interview, the principals were asked to make an appointment for a 

suitable period of time. Interviews were recorded and then analysed. 

First, similar data were organized, and codes and categories were created. Then, the codes and categories were 

established independently. In addition, tests were made in accordance with the codes, categories and themes and 

alternative explanations were used when necessary (Marshall and Rossman, 2010). After that, the theme of the 

research was determined as the top component of the situations that the interviewers frequently repeated and 

underlined, based on the sub-categories and codes that emerged. Similar statements were given the same codes. 

Any coded item was compared in terms of emerging categories and sub-categories (Strauss and Corbin, 1998). 

In order to increase credibility, interviewer statements and direct quotations were included in the research. Thus, 

the level of overlap between the interpretation of the data and the expressions becomes visible. The themes, sub-

themes and codes that the researchers revealed were re-examined by another researcher specialized in the field. 
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In addition, two experts in the field of educational management examined the given codes and themes and 

confirmed the consistency between the codes and themes. 

Findings 

In this section, three themes and sub-themes reflecting the perspectives of the principals that emerged for the 

purposes of the research are given. The three main themes are as follows: (i) Factors that determine principals’ 

workload perceptions (ii) Effects of workload on principals’ lives (iii) Methods of coping with workload. The 

principals in the research are coded as P1, P2, P3, etc., and these codes are used in direct quotations in this 

section. 

Factors determining the workload perceptions of principals 

When the workload perceptions of principals were examined, 5 different sub-themes emerged. These themes 

were: (i) responsibility for everything, (ii) diversity of workload sources, (iii) lack of time, (iv) problems with 

human resources, and (v) high e-mail volume. These sub-themes are the main factors that make up the 

workload. 

Being responsible for everything 

This factor indicates that workload limits of principals are not clear. When principals were asked about their 

workload, it is seen that almost everything related to school management such as paperwork, budget or physical 

conditions of the buildings are evaluated under the responsibility of principals’ workload. Principals state that 

they have a wide range of responsibilities. It is mainly principals who are responsible for everything in the 

school: 

The principal is responsible for everything; the responsibility belongs to me! When there is a negative 

situation in the school, all responsibility belongs to me!  The principal is effective in making decisions; I 

have to give all the approvals. These are the things that make up the principal’s workload. P3. 

I can describe it as all the work and operations under the responsibility of a principal. […] I can say 

anything…, responsibility to the top principals, paperwork and follow-up, that is, all the work and 

operations of the principal. P11. 

Principals argue that many of the events that emerge as a source of workload are actually unnecessary things 

that make it difficult to be involved, or prevent or restrict them from being involved in educational activities. 

These events occur suddenly, take a long time to complete, and are related to some areas that exceed their own 

skills and require technical skills. Principals state that it is annoying to deal with these things that have no 

purpose and do not contribute to education:  

Sudden events can prevent the principal from being planned. There is no money; and I have to find that 

resource expected from me; it’s really time-consuming.  However, the principal should act as a role 

model for students, teachers and employees. Such non-educational activities can prevent this, in terms of 

time. In addition to being an educator, the principal must also think like a security guard. Tasks such as 

security, repairs, financial resources, plumbing, and office work full of paperwork often prevent 

management and leadership duties. This is a tedious workload that transcends our expertise. P12. 

Although some principals are busy with unclear tasks during the day, the most important and desired activities 

of the principals are educational activities: 

Do you know what I really want to do? The implementation of the education programs based on the 

upbringing of these students, the follow-up of the students’ gains on the basis of courses, focusing on 

solutions of their various problems, the follow-up of the teachers’ works closely, the education of the 

students as well as the education of the parents. I want to do all these kinds of work for monitoring and 

organization of educational needs. P2. 

Diversity of workload sources 

This factor reveals that the workload of the principals is quite high. Principals stated that they have a wide range 

of different tasks and responsibilities regarding workload sources. These were identified as managerial affairs, 

planned and unplanned meetings, and planning for school and non-school activities. Principals linked workload 
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sources with 9 different responsibilities. These are: routine administrative activities, formal correspondence and 

reporting, school-parent association activities, parent-teacher-student communication, formal-informal meetings, 

relations with senior institutions, preparation for project competitions, assignments and follow-up of school staff 

at different activities, search for school funding, and improvement of the physical environment of school. The 

abundance of these sources also reveals that principals need to have different skills: 

The principal needs to be versatile. He must be a carpenter, constructor, or technician. It is not always 

possible to call somebody and ask for help due to lack of budget. A door breaks, a water pipe bursts… 

The principal is trying to do everything on his own; this is workload. The workload spans many areas 

other than education and management. This can also prevent the principal from being planned. There is 

no source of money, and it is really time-consuming to find that source expected from the principal. P12. 

However, when we look at the practice,  reports, official correspondence, bureaucracy-oriented work, 

meetings, and tasks other than education and the necessity of carrying out these events on such issues, 

and the request of various ministries and institutions to cooperate with the Ministry of National 

Education, it causes us to deal with such activities. This prevents education and training from being our 

first priority and puts us in trouble. P4. 

Lack of time 

Principals have to do several jobs at the same time for different reasons for the schools they work for. Absence 

of staff, a crowded school and parent-student complaints are among these reasons: 

Almost every day, every minute… My school is a crowded school. We are trying to do many things at 

the same time because it is a school where students’ and parents’ problems are challenging. P1. 

I have to do things at the same time.  Parents’ meetings, paperwork, negotiating for the school’s needs, 

etc…  P3. 

A principal described the time pressure as a very ordinary event and stated that at certain times this was 

inevitable: 

I often experience this because when I think about the daily routine, the student population of the school, 

the number of staff, and therefore the number of parents, I constantly face complaints and demands. This 

is very ordinary for me, given that they are concentrated in certain hours during the day. P2. 

Principals usually experience time pressure because of workload. For this reason, they have to work outside 

official working hours.  

 It’s not possible for me to finish my work during official hours. That day’s work piles up onto another 

day and increases the workload of the other day. P1. 

 It’s hard to finish all these things during the day. Most of the time it doesn’t catch up. That’s why we 

work outside working hours. P9. 

There are times when we get stuck or we can’t finish things. We endeavour to do the things that must be 

done, we come to school at the weekend and continue to work. P10. 

Principals are aware that when time pressure increases, motivation decreases. One principal said: 

Most of the time, there are tasks that go beyond our capacity, exhaust our energy and break our 

enthusiasm. Sometimes we have to respond in a short time, and it may not be possible to catch up in the 

given time. P7. 

Problems with human resources management 

Principals do a lot of work because of the lack of both administrative and technical personnel. This naturally 

increases workload. A principal stated that he had to act as both primary and secondary school principal: 

I can say, I have to think about the physical needs of the schools and the need to improve the quality of 

education, communication of the schools with the ministry, and paperwork. I have to be a mediator 

between parents and students. Apart from that, our school continues education both in primary and 
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secondary schools and it is a heavy workload for me to be the only principal for both of the schools. I am 

in a difficult situation. P1. 

Principals also state that principals are seen as people who are expected to do every job without having 

assistants: 

Apart from the duties specified in the regulations, I am also responsible for other work and services at the 

school. Principals may be forced to work without teachers, without security guards, without assistant 

principals. Each missing staff member brings more workload. I therefore think of it as a position with a 

lot of responsibility but no authority and influence. P9. 

High email volume 

 The Ministry of National Education uses the Document Management System (DMS) due to reasons such as fast 

execution of transactions and prevention of paper waste. Principals state that correspondence through the 

Document Management System increases the bureaucratic workload and wastes a significant part of their time. 

Continuous emails coming through the system increase workload:  

We examine the reports prepared as the principal and send them to the Ministry of National Education 

via the DMS. This is our routine. For example, when I come to the desk in the morning, I look at the 

mailbox. I check the DMS emails. I transfer the emails to the assistant principal, then open the DMS 

portal and check the emails from the directors of national of education and the assistant principal again. 

During the day, I review the reports from the assistant principal and the officer; if there are any, I send 

them back in order to be corrected. Then, I approve the appropriate ones and send them to the district 

national education board. That’s something all principals experience. Everyone is constantly 

experiencing this. P3. 

Effects of workload on principals’ lives 

When principals were asked about the effects of the workload, some sub-themes were found that limited their 

private lives.  

Challenges of work and private life 

When the effects of principals’ workload were examined, the following sub-themes emerged: (i) lack of time to 

allocate to the family, (ii) pressure and stress, (iii) low motivation for the profession, and (iv) lack of time to 

allocate to teachers, parents and students. Principals stated that they worked long hours and worked overtime. 

Therefore, not being able to spend time with family members leads to reactions of family members:  

I have pressure and stress every moment of the day.  I can’t even answer my parents’ phones. I have to 

go home late. I don’t have time for my family. I have a small child, and I haven’t been able to go to the 

park with my child since I started here. Because of the problems here, if there is a lot of school work, our 

work must continue all day long.  Even if I am at home, it is not possible for me to be with my family 

and make plans. I get a lot of complaints from my wife and son. This makes me so sad, and I feel 

exhausted. P1. 

I have to be at school until the end of my work. I have to be at school on weekdays and on Saturdays. I 

can only devote my Sunday to my family. I have to arrange my private work according to my school 

work. Sometimes I don’t have enough time for my children. I sometimes suffer from high stress. P3. 

Principals state that they are tired and stressed when they cannot finish their work at school, even though they 

spend a lot of time inside and outside official working hours:  

I try to finish things that we cannot do during the day, sometimes by working late. I go home one or two 

hours after the end of working hours on weekdays. At the weekends, I cannot spend time with my family. 

I encounter situations like questioning myself. But when I’m too busy, or when things build up, I am 

more reactive towards my friends and children, which makes me nervous. P10. 

 

Furthermore, it is stated that workload is a source of intense stress: 
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“The workload is a source of stress for me. Stress and pressure are very intense because of my workload. 

P7. 

Another principal stated that mental fatigue caused low motivation and that his decision-making skills as a 

principal were negatively affected: 

Tired in mind, not body. It lowers motivation and can lead to instability in the work to be done. For 

example, on the report card day last week, some of my teachers had different demands and complaints. 

They were disappointed that I could not fulfil those demands. I had been thinking about it all day and 

night, so I couldn’t sleep last night. I kept thinking. I didn’t even want to come to this meeting today. 

P10. 

Inability to spend time with stakeholders 

Principals stated that the workload also affected them negatively from the professional point of view. While 

expressing the effects that limit professional life, they state that they cannot allocate sufficient time to teachers, 

parents and students. A principal explained his dilemma about having to carry out official duties and spending 

time for parents, teachers and students: 

I am too busy; I have to go to meetings at the Directorate of National Education and have urgent work 

to be done at school at the same time. I have to make interviews for parents’ problems, and also to deal 

with the problems of teachers and students at school and the physical problems of the school. There is a 

dilemma about which one I should start and which one should take priority. Parents complain. 

Everyone complains. Teachers say they can’t see the principal. P1. 

Methods of coping with the principal workload  

 When the principals were asked what they were doing to cope with the workload, the answers emerged in 3 

different sub-dimensions. These sub-dimensions are: (i) planning the workday, (ii) delegation of workload, (iii) 

working overtime. It is seen that principals did not provide very detailed information on coping with workload. 

The explanations show that the coping methods used are far from being considered detailed strategies. 

Principals stated that they plan and prioritize some of the work and get help from their colleagues: 

We have to do a lot of things at the same time, but I arrange them in a planned way. I won’t handle 

them all at the same time. I share my work with my assistant principal, because when I try to handle 

them all at the same time, there is always confusion or disruption. I rank them in order of importance, 

and I take care of them in order. P10. 

In order to cope with the workload in the school, I get the help of the assistant principal and teachers, 

provided that I have the responsibility. I put things in order of priority and spread them over time. For 

example, if I have some paperwork and I have to go to a meeting, I ask for help. P3. 

One principal explained that he had to take over the workload, rather than getting help, and do more work on his 

own: 

I have to work more to cope with the workload at school. So, I do a lot of things on my own. P5. 

Another principal stated that he did not act in a hurry and made plans by consulting his staff first: 

I try to be patient. I listen to people, try to keep them informed of the consequences. I carry out 

planning and division of labour. I assign employees correctly and in a planned manner. If necessary, I 

work overtime. P10. 

Results and Discussion 

 
In this study, how principals perceive their workloads, their opinions about the elements that make up their 

workloads, how they are affected by workloads, and how they cope with workload were examined. 

Principals described the workload as work that restricts or prevents the time they need to devote to education 

and training activities. The necessity of doing a lot of work in a short time and carrying out all kinds of work or 

operations knowing that the principal is responsible for everything are seen as workload by the principals. Thus, 
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principals provide a subjective perspective on their workload. Principals state that many jobs should be carried 

out simultaneously and that this creates time pressure on them. In this respect, principals consider their work as 

difficult and complex. Similarly, Oplatka (2017) found that activities that do not contribute to the development 

of teaching and learning at school, having multiple and various tasks, and having limited time to finish the work, 

are perceived as workload by principals. Perceived workload has a subjective meaning and is often expressed as 

difficulty or ease in one’s own work (Bowling and Kirkendall, 2012; Van der Doef and Maes, 1999). Therefore, 

in this study, principals place a qualitative meaning on their workloads. The perception of qualitative workload 

is related to perceiving the work as difficult or complex (Bowling and Kirkendall, 2012; Cooper and Marshall, 

1976). Oplatka (2017) states that principals find their administrative tasks difficult and complex due to the 

nature of the school’s operation and processes. In Turkey, principals have to undertake different responsibilities. 

Along with instructional leadership, they carry out work such as school funding or finding supplies for school 

(Aydin, 2016; Demirtaş and Özer, 2014, Turan and Yalçın, 2015). Principals are involved in executive training 

programs, management of personnel and student affairs and management of general and administrative services. 

Moreover, they have to cope with sudden problems (Çınkır, 2010). Unsurprisingly, attempts to run the school 

together at administrative, organizational and managerial levels cause school principals to perceive their 

workloads as qualitatively difficult, complex and heavy.  

In this study, the factors determining the workload of principals are diversity in workload sources, lack of time, 

human resource problems, and high e-mail volume. These findings are similar to research findings related to the 

sources of workload (Aydın, 2016; Demirkasımoğlu, 2015; Oplatka, 2017; Poirel et al., 2012; Pollock and 

Hauseman, 2019; Starr and White, 2008; Ural, 2002; West et al., 2014). Sources of workload are general 

management tasks, attending scheduled or unplanned meetings, planning for school and extracurricular 

activities, and studies for school operation. Similarly, Oplatka (2017) found that the factors that increase the 

workload of principals include school funding, unplanned work and communication. Poirel et al. (2012) showed 

that meetings and paperwork or unplanned interviews increased the workload of principals. In addition, 

Demirkasımoğlu (2015) stated that student services, personnel services, parent interviews and official 

correspondence raise workload. Principals, moreover, are under considerable time pressure, as many 

administrative, administrative or business-related tasks need to be completed at the same time. The time 

required to solve the problems of different stakeholders (Poirel et al., 2012), the demand to complete a lot of 

work in a short time (Oplatka, 2017), and the timely completion of official correspondence (Demirkasımoğlu, 

2015) are known as factors that increase the workload. 

 In addition, the principals perceive staff shortages as a big factor in workload. For this reason, some principals 

both assist in administrative affairs and engage in activities to solve technical problems in the school building. 

Ural (2002) stated that workload in the school increases with staff shortages. West et al. (2014) stated that 

shortage of staff for economic reasons increases the workload of the principal. Similar results have been 

obtained in different organizations (Rowley and Purcell, 2001). This study showed that answers to and official 

correspondence with the e-mails sent by the Ministry of National Education increased the workload of 

principals. Principals have to do a lot of work in a limited time because of the official correspondence that is 

required to be answered quickly. As a matter of fact, the intensive use of information technologies in school 

administrative work increases the workload of principals (Pollock and Hauseman, 2019; Saidun et al., 2015).) A 

research study in Canada showed that in  primary and secondary schools, intensive e-mail volume, time devoted 

to meetings, teachers’ reluctance for school work, guidance in the profession or to new beginners, time spent 

during the preparation of teachers’ lesson plans, efforts to solve discipline problems in the school, and the 

selection of the right personnel for the school increased the workload (Leithwood and Azah, 2014). Considering 

high e-mail volume, insufficient or inadequately qualified personnel, too many routine administrative, 

organizational and managerial tasks, meetings and activities unrelated to education, time spent for planning and 

organization, inter-institutional correspondence, school funding, and paper work, workload is composed of 

many different tasks.  

The effects of workload on principals’ lives were examined in the study. Workload causes some problems in the 

private and professional lives of principals. Principals do not spend enough time with their families. They also 

experience excessive fatigue, stress and pressure due to workload. The literature about workload emphasizes 

that intensity creates a feeling of burnout in principals (Yıldırım and Dinç, 2019), causes stress (Borg, 1993) and 

disrupts work-life balance (Crawford, 2012). As a matter of fact, workload causes work-family conflict in 

different organizations (Goh et al., 2015). 
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Moreover, principals cannot allocate sufficient time to communicate with students and parents. They experience 

a low sense of motivation to continue the profession. Similarly, the literature on workload reveals that principals 

do not allocate sufficient time to students due to work intensity (Brauckmann et al., 2015) and tend to quit the 

profession (Wu, 2005). Therefore, individuals’ well-being is affected by their workload and their emotional 

commitment decreases (Bowling et al., 2015). Likewise, heavy workload decreases in-role work performance 

and negatively affects employees’ organizational commitment and productivity (Bowling and Kirkendall, 2012). 

Interestingly, however, Oplatka (2017) found that principals did not talk about negative situations affecting 

them although they suffered from overload. Therefore, overload makes it difficult for school principals to 

manage their emotions. As a result of this, the feeling of not being able to do their job effectively creates stress 

and pressure. 

 However, it should be noted that the explanations made on this issue show that the coping methods used are far 

from being detailed strategies. However, the strategies used by principals are planned and scheduled work, 

delegating authority and responsibilities to assistant school principals or teachers, and working overtime. 

Similar to the findings of this study, Oplatka (2017) found that principals shared leadership among assistant 

principals in order to cope with the workload and delegated some of their powers and responsibilities. In this 

respect, only a limited number of strategies are used by principals in Turkey, which is inadequate. In contrast, it 

was found that principals in different countries use different strategies to reduce the workload. Oplatka (2017) 

stated that principals set priorities for the work to be done in order to manage the workload and that they 

participated in the meetings or activities organized by external institutions in a limited number and by selection. 

Principals did not work outside official working hours. Leithwood and Azah (2014) reported that school 

administrators worked with highly qualified assistants and teachers to tackle the workload. School principals 

preferred experienced assistant principals and at the same time they modelled the professional experience of 

experienced managers. Moreover, school principals shared tasks and leadership by effectively using their 

communication skills. 

Above all, one of the most important results in this study is the perspectives of principals on workload. 

Principals consider most of the work that restricts the time they devote to improving education and training in 

their schools as workload. Similarly, according to Oplatka (2017), school principals perceive various tasks, 

projects, meetings and activities as workload when they cannot relate to education and training. Likewise, 

Leithwood and Azah (2014) report that school principals and deputy principals perceive meetings, staff issues, 

formal correspondence and instant jobs as workloads, which limit the time they devote to education and 

training. As a result, it can be stated that school principals perceive the activities that restrict educational 

leadership behaviours towards improving students’ learning and that cannot be related to education as workload. 

Despite many cultural and structural differences, school principals’ workload perceptions are similar. This result 

confirms the research findings in other past literature. Furthermore, it is understood that principals are 

emotionally worn out due to the effects of workload, so they carry out routine work instead of innovating their 

work. In this respect, in today’s education systems where innovative behaviours are at the forefront, routine 

behaviours will have a negative impact on school development. Therefore, school management has turned into a 

profession that is emotionally wearying and negates job satisfaction.  

However, principals’ strategies for managing their work are very limited and they refrain from distributing 

authority and responsibility. Strategies used by principals to reduce workload are extremely important 

(Leithwood and Azah, 2014; Oplatka, 2017). The centralized bureaucratic structure of education in Turkey has 

limited principals’ use of different strategies. This is because the work that the school principals can do is 

determined within the framework of the legislation. Therefore, school principals cannot share authority and 

responsibility. Otherwise, they may face legal sanctions if unintended consequences occur. 

Recommendations 

According to the findings of the research, some measures can be taken to reduce the workload of principals. 

Principals should be encouraged to share leadership. For this purpose, by making legal arrangements, 

coordinating units can be set up in schools where teachers can be assigned directly. In addition, the number of 

personnel for the auxiliary services in the school can be improved or measures can be taken to ensure that these 

personnel work more effectively. The Ministry may evaluate and reorganize inefficient, bureaucracy-based 

work and procedures that prevent principals from performing their duties. A limit can be imposed on the number 

of incoming e-mails via official channels, since the workload of principals is increasing due to the e-mails sent 

by many different institutions at the same time. New and realistic plans should be made for school budgets. The 
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physical conditions of schools should be improved. Instead of crowded schools, fewer students should be placed 

in schools. Therefore, school principals may be offered opportunities for more autonomous work in managing 

the school. Additional leave may be given to school principals periodically to minimize family-work conflict. In 

this way, it can be ensured that they both deal with their immediate surroundings and can emotionally renew 

themselves. Experience-sharing programs can be planned for school principals to obtain advice from school 

principals who are experts in time management. In addition, time management training can be organized for 

school principals to be assigned to tasks. Incentives can be made to ensure that experienced school principals 

work for a long time in their schools. However, despite all the suggestions of the authors, it is seen that 

expectations from principals will increase. In this regard, it is suggested that school management in Turkey is 

made into a profession. Therefore, the necessary legal regulations should be prepared as soon as possible. 

Otherwise, it may be difficult to respond to changing world demands and expectations. 

As the research is qualitatively designed, it is very difficult to generalize. However, some suggestions may be 

made. More studies can be carried out on what principals perceive as workload and sources of workload. These 

studies can be carried out at urban and suburban schools. Thus, factors causing workload can be explained more 

clearly. The negative effects of workload on principals’ lives can be examined deeply in interviews and 

observations. For, although the effects of workload on principals in different organizations are examined, it is 

seen that the studies on school principals are quite limited and the effects of workload should be explained more 

clearly. This is similar in the national and international literature. Using quantitative research designs, the extent 

to which principals and assistant principals perceive the workload can be investigated in larger sample groups. 

The effects of document management systems on workload can also be examined. In addition, the past literature 

on workload of assistant principals is very limited. Assistant principals quit their jobs for different reasons, 

including heavy workload. Therefore, further research is needed (Demirbilek &Bakioğlu, 2019). 

Limitations of the study 

This research was conducted with a limited number of principals. Therefore, it is limited to the opinions of 13 

participants. Moreover, because the survey was conducted in a province in the Western Black Sea Region, the 

regional and cultural context should be considered. For example, the demands and expectations of parents and 

students in central schools may vary in terms of increasing the workload. The last limitation is the Turkish 

Education System, which has a centralized structure. This should be taken into consideration when making 

comparisons with different systems in different countries. 

 

References  
Adams, A., Lugsden, E., Chase, J., Arber, S., & Bond, S. (2000). Skill-mix changes and work intensification in 

nursing. Work, Employment & Society, 14(3), 541-555.  

Ahuja, M. K., Chudoba, K. M., Kacmar, C. J., McKnight, D. H., & George, J. F. (2007). It road warriors: 

balancing work-family conflict, job autonomy, and work overload to mitigate turnover intentions. MIS 

Quarterly, 31(1), 1-17. doi:10.2307/25148778 

Altun, S. A. (2011). Başarılı ilköğretim okulu müdürlerinin zaman yönetimi stratejileri [Time management 

strategies of successful primary school principals]. Kuram ve Uygulamada Eğitim Yönetimi, 4(4), 491-

507.  

Arar, K. (2014). Deputy-principals in Arab schools in Israel: An era of reform. International Journal of 

Educational Management, 28(1), 96-113. doi:10.1108/IJEM-01-2012-0003 

Arar, K. (2018). How novice principals face the challenges of principalship in the Arab Education System in 

Israel. 45(6), 580-596. doi:10.1177/0894845317726392 

Arar, K., Tamir, E., & Abu-Hussain, J. (2019). Understanding reforms, school reactions to major changes: The 

case of Israel. Journal of Educational Administration and History, 51(4), 402-418. 

doi:10.1080/00220620.2019.1624511 

Aslanargun, E., & Bozkurt, S. (2012). Okul müdürlerinin okul yönetiminde karşılaştığı sorunlar [Problems 

faced by school principals in school management]. Gaziantep University Journal of Social Sciences, 

11(2), 349-368.  

Aydın, A. (2016). Okul müdürlerinin bir haftasına genel bir bakış [An overview of one week of school 

principals]. (Master's thesis), Osmangazi University, Eskişehir.  



188         

 

Türkoğlu & Cansoy 

Demirbilek, M., & Bakioğlu, A. (2019). Okul müdür yardımcılarının görevlerinden ayrılma nedenleri [Reasons 

of  the assistant principals quitting their duties]. Ankara Üniversitesi Eğitim Bilimleri Fakültesi Dergisi, 

52(3), 739-771.  

Ballet, K., & Kelchtermans, G. (2009). Struggling with workload: Primary teachers’ experience of 

intensification. Teaching Teacher Education Quarterly, 25(8), 1150-1157.  

Baltacı, A. (2017). Okul müdürlerlerinin iş yükünün performans düzeylerine etkisi [Effect of workload on 

school principals' performance levels]. Ağrı İbrahim Çeçen Üniversitesi Sosyal Bilimler Enstitüsü 

Dergisi, 3(1), 101-121.  

Berntson, E., Wallin, L., & Härenstam, A. (2012). Typical situations for managers in the Swedish Public Sector: 

Cluster analysis of working conditions using the job demands-resources model. International Public 

Management Journal, 15(1), 100-130. doi:10.1080/10967494.2012.684026 

Bolat, O. (2011). İş yükü, iş kontrolü ve tükenmişlik ilişkisi [Workload, job control and burnout relationship]. 

Atatürk Üniversitesi İktisadi ve İdari Bilimler Dergisi, 25(2), 87-101.  

Borg Mark, G. (1993). Occupational stress and job satisfaction among school sdministrators. Journal of 

Educational Administration, 31(1). doi:10.1108/09578239310024692 

Bowling, N. A., Alarcon, G. M., Bragg, C. B., & Hartman, M. J. (2015). A meta-analytic examination of the 

potential correlates and consequences of workload. Work & Stress, 29(2), 95-113. 

doi:10.1080/02678373.2015.1033037 

Bowling, N. A., & Kirkendall, C. (2012). Workload: A review of potential causes, consequences, and 

interventions. In J. Houdmont, S. Leka, & R. Sinclair (Eds.), Contemporary occupational health 

psychology: Global perspectives on research and practice (Vol. 2, pp. 221-238). Chichester: Wiley-

Blackwell. 

Brauckmann, S., Thiel, F., Kuper, H., Tarkian, J., & Schwarz, A.(2015). No time to manage? The trade-off 

between relevant tasks and actual priorities of school leaders in Germany. International Journal of 

Educational Management, 29(6), 749-765.  

Caplan, R. D. (1971). Organizational stress and individual strain: A social-psychological study of risk factors in 

coronary heart disease among administrators, engineers, and scientists. Retrieved from 

https://ntrs.nasa.gov/search.jsp?R=19720005404 

Cerit, Y., & Özdemir, T. (2015). Sınıf öğretmenlerinin iş yükü algıları ile işten ayrılma niyetleri arasındaki ilişki 

[The relationship between classroom teachers' workload perceptions and their intention to quit]. 

International Journal of Human Sciences, 12(2), 626-637.  

Chesley, N. (2010). Technology use and employee assessments of work effectiveness, workload, and pace of 

life. Information, Communication Society, 13(4), 485-514.  

Cooper, C. L., & Marshall, J. (1976). Occupational sources of stress: A review of the literature relating to 

coronary heart disease and mental ill health. Journal of occupational psychology, 49(1), 11-28.  

Crawford, M. (2012). Novice head teachers in Scotland: Competing expectations. School Leadership & 

Management, 32(3), 279-290. doi:10.1080/13632434.2012.669365 

Creswell, J. W., & Poth, C. N. (2017). Qualitative inquiry and research design: Choosing among five 

approaches. Los Angeles: Sage publications. 

Curry, R., Jex, H., Levison, W., & Stassen, H. (1979). Final report of control engineering group. In N. Moray 

(Ed.), Mental workload (Vol. 8, pp. 235-252). Boston, MA: Springer. 

Çelikten, M. (2004). Bir okul müdürünün günlüğü [Diary of a school principal]. Fırat Üniversitesi Sosyal 

Bilimler Dergisi, 14(1), 123-135.  

Çınkır, S. (2010). Problems of primary school headteachers: Problem sources and support strategies. Elementary 

Education Online, 9(3), 1027-1036.  

Day, A., Paquet, S., Scott, N., & Hambley, L. (2012). Perceived information and communication technology 

(ICT) demands on employee outcomes: The moderating effect of organizational ICT support. Journal 

of occupational health psychology, 17(4), 473-491. doi:http://dx.doi.org/10.1037/a0029837 

de Zwart, B. C., Frings-Dresen, M. H., & van Dijk, F. J. (1996). Physical workload and the ageing worker: a 

review of the literature. International archives of occupational environmental health, 68(1), 1-12.  

Demerouti, E., Bakker, A. B., & Bulters, A. J. (2004). The loss spiral of work pressure, work–home interference 

and exhaustion: Reciprocal relations in a three-wave study. Journal of Vocational behavior, 64(1), 131-

149.  

Demirkasımoğu, N. (2015). Kamu okulu yöneticilerinin iş yükü kaynaklari, sorunları ve yönetilebilirliği [Public 

school principals workload resources, problems and manageability]. Route Educational and Social 

Science Journal, 2(4), 345-364.  

Demirtaş, H., & Özer, N. (2014). Okul müdürlerinin bakış açısıyla okul müdürlüğü [School principal from the 

perspective of school principals]. Kastamonu Eğitim Dergisi, 22(1), 1-24.  

https://ntrs.nasa.gov/search.jsp?R=19720005404
http://dx.doi.org/10.1037/a0029837


189 
 

 

IJCER (International Journal of Contemporary Educational Research) 

Dimmock, C., & Walker, A. (2000). Globalisation and societal culture: Redefining schooling and school 

leadership in the twenty-first century. Compare: A Journal of Comparative International Education, 

30(3), 303-312.  

Duxbury, L., Lyons, S., & Higgins, C. (2008). Too much to do, and not enough time: An examination of role 

overload. In K. Korabik, D. Lero, S., & D. L. Whitehead (Eds.), Handbook of work-family integration 

(pp. 125-140). USA: Academic Press. 

Dwyer, D. J., & Ganster, D. C. (1991). The effects of job demands and control on employee attendance and 

satisfaction. 12(7), 595-608. doi:10.1002/job.4030120704 

Easthope, C., & Easthope, G. (2000). Intensification, extension and complexity of teachers' workload. British 

Journal of Sociology of Education, 21(1), 43-58.  

Elloy, D. F., & Smith, C. R. (2003). Patterns of stress, work-family conflict, role conflict, role ambiguity and 

overload among dual-career and single-career couples: An Australian study. Cross Cultural 

Management: An International Journal, 10(1), 55-66.  

Fong, K. (2004). New development concerning the effect of work overload on employees. Management 

Research News, 27(4/5), 9-16. doi:10.1108/01409170410784419 

French, J. R. P., & Caplan, R. D. (1972). Organization stress and strain. In A. J. Marrow (Ed.), The failure of 

success. New York: Amacom. 

Geurts, S. A., Kompier, M. A., Roxburgh, S., & Houtman, I. L. (2003). Does work–home interference mediate 

the relationship between workload and well-being? Journal of Vocational Behavior, 63(3), 532-559.  

Goh, Z., Ilies, R., & Wilson, K. S. (2015). Supportive supervisors improve employees' daily lives: The role 

supervisors play in the impact of daily workload on life satisfaction via work–family conflict. Journal 

of Vocational Behavior, 89, 65-73.  

Greenglass, E. R., Burke, R. J., & Fiksenbaum, L. (2001). Workload and burnout in nurses. Journal of 

community applied social psychology, 11(3), 211-215.  

Greenhaus, J. H., Parasuraman, S., Granrose, C. S., Rabinowitz, S., & Beutell, N. J. (1989). Sources of work-

family conflict among two-career couples. Journal of Vocational Behavior, 34(2), 133-153.  

Gryna, F. M. (2004). Work overload!: Redesigning jobs to minimize stress and burnout. Milwaukee: ASQ 

Quality Press. 

Hauseman, D. C., Pollock, K., & Wang, F. (2017). Inconvenient, but essential: Impact and influence of school-

community involvement on principals' work and workload. School Community Journal, 27(1), 83-105.  

House, R. J., & Rizzo, J. R. (1972). Role conflict and ambiguity as critical variables in a model of 

organizational behavior. Organizational Behavior Human Performance, 7(3), 467-505.  

Hsieh, A. T. (2004). Participative customers as partial employees and service provider workload. International 

Journal of Service Industry Management, 15(2), 187-199. doi:10.1108/09564230410532501 

Huey, F. M., & Wickens, C. D. (1993). Workload transition: Implications for individual and team performance. 

Washington, DC: National Academy Press. 

Ilies, R., Huth, M., Ryan, A. M., & Dimotakis, N. (2015). Explaining the links between workload, distress, and 

work–family conflict among school employees: Physical, cognitive, and emotional fatigue. Journal of 

Educational Psychology, 107(4), 1136-1149. doi:10.1037/edu0000029 

Ilies, R., Schwind, K. M., Wagner, D. T., Johnson, M. D., DeRue, D. S., & Ilgen, D. R. (2007). When can 

employees have a family life? The effects of daily workload and affect on work-family conflict and 

social behaviors at home. Journal of Applied Psychology, 92(5), 1368-1379.  

Janssen, P. P., Peeters, M. C., de Jonge, J., Houkes, I., & Tummers, G. E. (2004). Specific relationships between 

job demands, job resources and psychological outcomes and the mediating role of negative work–home 

interference. Journal of Vocational Behavior, 65(3), 411-429.  

Jex, S. M. (1998). Stress and job performance: Theory, research and implications for managerial practice. 

Thousand Oaks, CA: Sage. 

Karabulut, A. (2015). Okul yöneticilerinin yönetici kaygı düzeyleri ile çatışma yönetimi stratejileri arasındaki 

ilişki [The relationship between school principals' anxiety levels and conflict management strategies]. 

(Master's thesis), Erciyes University, Kayseri.  

Keser, Z., & Gedikoğlu, T. (2008). Ortaöğretim okul müdürlerinin yetki ve sorumluluklarını kullanma 

derecelerinin belirlenmesi [Determining the degree of using secondary school principals' powers and 

responsibilities]. Uluslararası İnsan Bilimleri Dergisi, 5(2), 1-23.  

Klocko, B. A., & Wells, C. M. (2015). Workload Pressures of Principals:A Focus on Renewal, Support, and 

Mindfulness.Nassp Bulletin, 99(4), 332-355. doi:10.1177/0192636515619727 

Kuijer, P. P. F., Visser, B., & Kemper, H. C. (1999). Job rotation as a factor in reducing physical workload at a 

refuse collecting department. Ergonomics, 42(9), 1167-1178.  

Leithwood, K., & Azah, V. (2014). Secondary principals’ and vice-principals’ workload study. Retrieved from 

Ontario: 

http://www.edu.gov.on.ca/eng/policyfunding/memos/nov2014/FullElementaryReportOctober7_EN.pdf 

http://www.edu.gov.on.ca/eng/policyfunding/memos/nov2014/FullElementaryReportOctober7_EN.pdf


190         

 

Türkoğlu & Cansoy 

Marshall, C., & Rossman, G. (2010). Designing Qualitative Research (Vol. 2). Thousand Oaks, CA.: Sage,. 

McCormick, E. J., & Sanders, M. S. (1992). Human factors in engineering and design (Vol. 7). New York: 

McGraw-Hill Inc. 

McGuinn, P. (2012). Stimulating Reform:Race to the Top, Competitive Grants and the Obama Education 

Agenda. Educational Policy, 26(1), 136-159. doi:10.1177/0895904811425911 

Miller, P. (2015). Leading remotely: Exploring the experiences of principals in rural and remote school 

communities in Jamaica. International Journal of Whole Schooling, 11(1), 35-53.  

Naz, S., & Sulman, N. (2012). Factors perceived by special schools’ principals related with their job 

satisfaction. World Applied Sciences Journal, 19(2), 174-182.  

Oplatka, I. (2017). Principal workload: Components, determinants and coping strategies in an era of 

standardization and accountability. Journal of Educational Administration, 55(5), 552-568.  

Özer, N., & Kış, A. (2015). Okul müdürlerinin zaman yönetimi becerileri ile yaşadıkları iş aile çatışması 

arasındaki ilişki [The relationship between school principals' time management skills and their work-

family conflict]. Eğitim ve İnsani Bilimler Dergisi: Teori Ve Uygulama, 6(11), 103-122.  

Patton, M. Q. (1987). How to use qualitative methods in evaluation. Newsbury Park, London, New Delhi: Sage 

Publications Inc. 

Poirel, E., Lapointe, P., & Yvon, F. (2012). Coping with administrative constraints by Quebec school principals. 

Canadian Journal of School Psychology, 27(4), 302-318. doi:10.1177/0829573512461131 

Pollock, K., & Hauseman, D. C. (2019). The use of e-mail and principals’ work: A double-edged sword. 

Leadership and Policy in Schools, 18(3), 382-393. doi:10.1080/15700763.2017.1398338 

Rowley, G., & Purcell, K. (2001). ‘As cooks go, she went’: is labour churn inevitable? International Journal of 

Hospitality Management, 20(2), 163-185. doi:https://doi.org/10.1016/S0278-4319(00)00050-5 

Royal, L. (2008). Les tensions de rôle chez les directrices et les directeurs adjoints d'école. (Doctoral thesis), 

Université de Sherbrooke, Montréal, Québec, Canada.  

Rubin, B. A., & Brody, C. J. (2005). Contradictions of commitment in the new economy: Insecurity, time, and 

technology. Social Science Research, 34(4), 843-861.  

Rutherford, S. (2001). `Are you going home already?'. Time & Society, 10(2-3), 259-276. 

doi:10.1177/0961463x01010002006 

Saidel, J. R., & Cour, S. (2003). Information technology and the voluntary sector workplace. Nonprofit 

Voluntary Sector Quarterly, 32(1), 5-24.  

Saidun, R., Tahir, L. M., & Musah, M. B. (2015). Problems faced by novice principals in Malaysia: An 

exploration study. Mediterranean Journal of Social Sciences, 6(4), 562-569.  

Schiller, J. (2003). Working with ICT. Journal of Educational Administration, 41(2), 171-185. 

doi:10.1108/09578230310464675 

Starr, K. (2011). Principals and the politics of resistance to change. Educational Management Administration 

Leadership, 39(6), 646-660.  

Starr, K., & White, S. (2008). The small rural school principalship: Key challenges and cross-school responses. 

Journal of Research in Rural Education, 23(5), 1-12.  

Strauss, A. L., & Corbin, J. (1998). Basics of qualitative research: Techniques and procedures for developing 

grounded theory (Vol. 2). Thousand Oaks, CA: Sage. 

Şahin, B. (2007). Okul yöneticilerinin günlük mesailerinde yaptıkları işlere genel bir bakış [An overview of the 

work that school principals do in their daily work]. (Master's thesis), Afyon Kocatepe Üniversitesi 

Sosyal Bilimler Enstitüsü, Afyonkarahisar.  

Timperley, H., & Robinson, V. (2000). Workload and the professional culture of teachers. Educational 

Management Administration, 28(1), 47-62.  

Turan, S., & Yalçın, G. (2015). Okul yöneticilerinin yaptığı ve yapmak istediği işler ile iş doyumları arasındaki 

ilişkinin incelenmesi [Examining the relationship between the work and job satisfaction of school 

principals and what they want to do]. Kalem Eğitim ve İnsan Bilimleri Dergisi, 5(2), 11-34.  

Ural, A. (2002). Okul müdürlerinin yönetsel stres kaynakları [Managerial stress sources of school principals]. 

Abant İzzet Baysal Üniversitesi Eğitim Fakültesi Dergisi, 2(1), 74-84.  

Van der Doef, M., & Maes, S. (1999). The job demand-control (-support) model and psychological well-being: 

A review of 20 years of empirical research. Work & Stress, 13(2), 87-114. 

doi:10.1080/026783799296084 

Wells, C. M. (2013). Educational leaders describe a job too big for one: Stress reduction in the midst of leading. 

AASA journal of scholarship practice, 10(3), 32-46.  

West, D. L., Peck, C. M., Reitzug, U. C., & Crane, E. A. (2014). Accountability, autonomy and stress: Principal 

responses to superintendent change in a large US urban school district. School Leadership & 

Management, 34(4), 372-391. doi:10.1080/13632434.2014.928683 

Wickens, C. D. (1979). Measures of workload, stress and secondary tasks. In N. Moray (Ed.), Mental Workload: 

Its Theory and Measurement (pp. 79-101). New York: Springer. 

https://doi.org/10.1016/S0278-4319(00)00050-5


191 
 

 

IJCER (International Journal of Contemporary Educational Research) 

Wickens, C. D. (2008). Multiple resources and mental workload. Human Factors, 50(3), 449-455.  

Wu, H.-T. (2005). Relationship between school principals' workload and their quality of life in Taiwan. 

(Doktora tezi), The University of Montana, Montana.  

Wylie, C. (1997). At the Centre of the Web: The Role of the New Zealand Primary School Principal within a 

Decentralized Education System (1877140120). Retrieved from New Zealand: 

https://www.nzcer.org.nz/system/files/1864_0.pdf 

Yıldırım, A., & Şimşek, H. (2011). Sosyal bilimlerde nitel araştırma yöntemleri [Qualitative research methods 

in the social sciences]. Ankara: Seçkin Yayıncılık. 

Yildirim, F., & Dinc, M. S. (2019). Factors influencing burnout of the principals: a pilot study in Flemish 

schools of Belgium. Economic Research-Ekonomska Istraživanja, 32(1), 3538-3553. 

doi:10.1080/1331677X.2019.1660200 

Zunker, V. (2008). Career, work, and mental health: Integrating career and personal counseling. Los Angeles, 

CA: Sage. 

 

 

 

 

 

 
 

https://www.nzcer.org.nz/system/files/1864_0.pdf

