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Abstract 
 

This research aims to analyze the opinions of primary school teachers on the social skills of refugee students. 

The case study method from qualitative research designs was used in the research. Within the scope of the 

research, interviews were conducted with 22 primary school teachers who have knowledge about the concept of 

social skills, who work in Sivas, which was selected with regard to the method of convenience sampling, and 

who have refugee students in their classes, which was selected with regard to the method of criteria sampling. 

Data were collected using semi-structured interview and observation forms. The descriptive analysis method 

was used in the analysis of the data. As a result of the research, it was observed that refugee students have 

language problems and are shy and introverted. It was determined that the communication and social skills of 

the students are weak, yet they obey school and classroom rules. The number of teachers who stated that refugee 

students’ ability to solve the problems they face is sufficient and the number of teachers who stated that refugee 

students’ ability to solve the problems they face is not sufficient are very close to each other. While the teachers 

state that they do not do any extra exercise in the classes to increase the social skills of refugee students and that 

they do not find themselves competent as they do not have knowledge on this subject, they also suggest that 

students learn Turkish before they attend school. By the research results, it can be recommended to provide in-

service training to teachers, to support teachers, and to teach Turkish to refugee students. 

 

Keywords: Refugee students, Social skills, Refugee problems. 

 

Introduction 

 

People might be obliged to migrate to other places or other countries for various reasons. Some of these people 

migrate in order to obtain better living conditions, while others migrate due to reasons such as natural disasters, 

terrorism, and war (Başar et al., 2018). As a matter of fact, there are approximately 4 million refugees and 

asylum seekers in Turkey, which is one of the countries affected by this type of migration (United Nations High 

Commissioner for Refugees [UNHCR], 2020). It is known that these refugees and asylum seekers in Turkey 

have difficulties adapting to their environment and establishing social relations.  

In recent years, it has been observed that the number of refugee students in our country has increased 

considerably (Yılmaz, 2020). It is seen that these refugee students have many problems with regard to 

education. These problems are related to language, adaptation to school, inability to communicate with parents, 

low socioeconomic level, and exposure to peer bullying (Agcadağ Çelik, 2019; Aktın, 2018; Aykut, 2019; 

Erdem, 2017; Er & Bayındır, 2015; Kultaş, 2017; Levent & Çayak, 2017; Şeker & Aslan, 2015; Yavuz & 

Mızrak, 2016). Also, it can be thought that refugee students have experienced many traumatic events, which 

may prevent them from socializing (Barrett & Berger, 2021). Another way refugee student can achieve 

academic success is to socialize with their peers (Karkouti et al., 2021). In addition, refugee students are also 

exposed to peer bullying at school (Bešić et al., 2020). 

 

The adaptation of the individual to the society in which he or she lives is among the main aims of education. 

The realization of this adaptation depends on the social skills of the individual (Çubukçu & Gültekin, 2006). 

Although there is no accepted definition of social skills (Denham et al., 2006), Gresman (1985) defined social 

skills as a child’s ability to interact appropriately with her or his peers and adults. Social skills training, on the 

other hand, is a psychological intervention focusing on the development or improvement of social interaction, 

social performance, or interpersonal skills (Turner et al., 2018). 
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Social skills ensure that relationships established between people are healthy (Samancı & Uçan, 2017). It is 

necessary and important for children to acquire these skills (Gresham, 2016; Little et al., 2017). In this respect, 

social skills play an important role in the acquisition of basic knowledge, skills, and habits in the primary school 

period (Çubukçu & Gültekin, 2006). Acquiring social skills also contributes to the success of students in the 

education process (Field, 2003). In light of the relationship between social skills and academic outcomes, 

effective teaching and intervention for students with social skill deficits is critical (McDaniel et al., 2017). Most 

of the students who are regarded as disadvantaged in acquiring social skills are refugee students (Fazel & Stein, 

2002). Especially for refugee children, it is a difficult process to adapt to the education system and social 

structure of the new society (Emin, 2019). Refugee students, in particular, need social interactions. It can be said 

that by meeting these needs, cognitive, affective, and language skills can also develop (Biasutti et al., 2020). 

Schools are essential for the socialization of refugee students (Baak, 2019). 

 

In the studies conducted about refugee students, it is observed that education contributes to the individual and 

social development of children. For this reason, it is highly important to analyze the situations with respect to 

the adaptation of children to school and to determine the factors affecting their adaptation to school (İzol, 2019). 

As one of these factors is social skills (Çubukçu & Gültekin, 2006), it is considered important to conduct 

research on the social skills of refugee students. When the literature is analyzed, it is observed that there are 

studies on topics such as refugee children’s language development (Ataseven, 2019), school adaptation (Aykut, 

2019), and participation in education (Kranrattanasuit, 2020; McIntyre & Hall, 2020; Meda et al., 2012; 

Mwangi, 2014; Ndijuye & Rao, 2018). However, a study analyzing the social skills of refugee students in terms 

of the opinions of primary school teachers has not been found. In the study, it was also effective and important 

that the classroom teachers had experience teaching Turkish, especially in the selection of primary school 

fourth-grade students. Because if we consider that classroom teachers are more experienced in teaching literacy 

than other branch teachers, refugee students can be considered advantageous in learning Turkish. The social 

skills of refugee students learning Turkish may be easier to interpret. By considering the level of social skills of 

refugee students in their educational environments, this study aims to analyze the opinions of primary school 

teachers on the social skills of refugee students. We sought answers to the following questions in line with this 

purpose: 

 What is the general state of refugee students? 

 How are the relationships of refugee students with their friends and teachers? 

 What are the communication skills of refugee students? 

 Are refugee students able to express themselves effectively? 

 What are the problem-solving skills of refugee students?  

 Do refugee students behave in line with the rules? 

 What are the social skills of refugee students? 

 What kinds of activities are carried out by teachers to improve the social skills of refugee students?  

 What should be done to improve the social skills of refugee students? 

 Are teachers competent enough to improve the social skills of refugee students?  

 

 

Method 

 

Research Model 

 

The case study method from qualitative research designs was used in the research. In the case study design, the 

factors related to a case are studied with a holistic approach, and how they affect the situation and how they are 

affected by the situation are focused on (Yıldırım & Şimşek, 2018). A case study is a qualitative approach in 

which detailed information is collected, and a situation is described by using more than one source of 

information about a current situation in real life or multiple situations at a particular time (Creswell, 2021). 

Within the scope of the case study design, their opinions on the social skills of refugee students were obtained 

from 22 primary school teachers in this research.  

 

Study Group 

Within the scope of the research, interviews were conducted with 22 primary school teachers who have 

knowledge about the concept of social skills and who have refugee students in their classes, which were selected 

with regard to the method of criteria sampling. According to the method of criteria sampling, on the other hand, 

the participant is determined in accordance with the designed criteria (Yıldırım & Şimşek, 2018). The 

professional seniority of the participants varies between 1 and 40 years. The majority of these participants stated 
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that they have taught refugee students for four years or less. In addition, there are participants who have taught 

refugee students for more than five years.  

 

Data Collection Tools 

Research data were collected through a semi-structured interview form developed by the researchers. Interviews 

are conducted with people to reveal things we cannot directly observe. The purpose of these interviews is to 

reach the perspective of other people (Patton, 2018). Qualitative researchers may formally interview participants 

as part of their data collection efforts. In a structured interview, the researcher has a specific set of questions that 

elicit the same information from the respondents (Gay et al., 2012). Interview questions were created by 

scanning the literature in detail, and to ensure the validity of the form, expert opinions were received from two 

researchers working with refugee children and two independent researchers with qualifications in qualitative 

design. In the final version of the form, a semi-structured interview form consisting of ten open-ended questions 

was created. The pilot scheme of the research was conducted by interviewing three participants.  

 

Within the scope of the research, an observation form was created by the researchers to support the opinions of 

teachers. In unattended observation training, students do not participate in the activity they observe but rather 

travel "on the sidelines"; they are not directly involved in the situation they observe (Fraenkel et al., 2012). 

While creating the observation form, the Student Observation Form of the Directorate General for Special 

Education and Guidance Services of the Ministry of National Education 

(https://orgm.meb.gov.tr/meb_iys_dosyalar/2017_08/08142123_YYRENCY_GYZLEM_KAYDI.pdf) and the 

observation form prepared by Ergin and Dişçi (2018) were used. The draft observation form, consisting of two 

categories with 20 items in total, was prepared in line with expert opinions. Although the observation form 

consists of two dimensions, it has 20 items. It consists of two dimensions: communication skills and the ability 

to act according to the rules. Observations were made at the beginning, middle, and end of the semester. The 

items in the form are marked as yes or no and include a section that will be accompanied by an explanation if 

necessary. 

 

Data Collection 

Data were collected through interviews carried out with 22 participants working in primary schools in the city 

center of Sivas. In interviews, questions were directed to the participants in a certain order because, according to 

Patton (1987), each interviewee should be asked questions in the same style and in the same order. Interviews 

were recorded using a technological device. In addition, in order to support the opinions of teachers, an 

observation about the social skills of refugee students was made by five teachers and one researcher who were 

interviewed. The observation form consists of three stages. These stages cover three different time periods, 

namely the beginning of the semester, the middle of the semester, and the end of the semester. The teachers and 

the researcher filled out the relevant form by making observations about the social skills of the students at these 

three different stages. 

 

Data Analysis 

The descriptive analysis method was used in the analysis of the data. In this approach, the aim is to present the 

data obtained as a result of interviews and observations to the reader in an organized and interpreted way. Data 

are classified, summarized, and interpreted in accordance with themes determined before. A cause-and-effect 

relationship is established between findings, and, if necessary, comparisons are made between cases (Yıldırım & 

Şimşek, 2018). 

 

In order to ensure external reliability in the research, detailed explanations about the teachers participating in the 

research were included, and to ensure internal reliability, the data were coded separately by two different coders, 

one of whom was the researcher. The reliability formula suggested by Miles and Huberman (1994) 

(Reliability=the number of agreements/ (number of agreements + number of disagreements)) was used to 

calculate the inter-coder agreement percentage, and reliability was calculated as 92%. This result proves that the 

reliability of the coded data is sufficient (Miles & Huberman, 1994). Pseudonyms given to the participants were 

used in the direct quotations provided in the presentation of the data.  

 

 

Findings 
 

The opinions of the teachers on the general evaluation regarding the refugee students are given in Table 1. 
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Table 1. General Evaluation Regarding the Refugee Students 

Evaluation Teacher f 

There are individual differences  Ayşe, Mehmet, Nur, Nazan, Veli, Zeynep, Merve, Faik 8 

Adapts over time Ayşe, Hülya, Mutlu, Nur, Nazan, Zeki, Deniz, Dilek 8 

There is a language problem Ayşe, Hakan, Musa, Nur, Halis, Deniz, Dilek 7 

Knows Turkish Gamze, Hülya, Yeliz, Ahmet 4 

Shy, introverted Emre, Hakan, Halis 3 

Well adjusted Emre, Latif, Vildan 3 

There is a problem with distance 

education.  
Mutlu, Nazan 2 

Reluctant in classes  Latif, Halis 2 

Cannot express her/himself Musa 1 

Unsuccessful Musa 1 

 

When Table 1 is analyzed, the participants emphasize that there are individual differences between students. 

Most of the participants stated that they had had problems with the refugee students in the beginning, but the 

problems decreased over time as other students also accepted refugee students. It was stated that the primary 

school teacher has an important role in ensuring adaptation between refugee students and other students. In 

addition, the language problem and the fact that even families do not know Turkish are among the important 

problems. Some of the participants’ opinions on this issue are as follows:  

 

Faik: "I have two students. They are very different from each other. One is very shy, and the other is very 

sociable. Even the social one was texting so constantly that it became uncomfortable for me."  

Musa: “They were crying silently. They cannot express themselves. Their success level is low because they do 

not know the language.” 

Hakan: "They do not speak Turkish, they feel alienated. The family does not speak Turkish. She and her family 

are shy." 

Ayşe: “We had difficulties in the beginning. Language is the biggest issue.” 

 

The opinions of the teachers on the relationship between the refugee students and their friends and on the 

relationship between the refugee students and their teachers are given in Table 2. 

Table 2.  Relationship of the Refugee Students with Their Friends and Their Teachers 

Social relations Teacher f 

Only speaks when asked a question  
Emre, Latif, Musa, Mutlu, Halis, 

Merve, Dilek 
7 

Has limited relationships with other students 
Musa, Mutlu, Veli, Zeynep, Deniz, 

Ahmet 
6 

Has good relationship with teacher Gamze, Nazan, Zeki, Vildan, Faik 5 

Has good relationship with friends Gamze, Nazan, Zeki, Vildan, Merve 5 

Initially timid and then better in her/his relationships Ayşe, Hülya, Yeliz, Deniz, Faik 5 

Has no relationship with the teacher  Hakan, Veli 2 

Constantly argues with her/his friends Hakan 1 

 

When Table 2 is analyzed, it can be stated that the refugee students have weak social relations. The majority of 

the participants stated that the refugee students only answered questions when asked. It was stated that these 

students isolate themselves, do not participate in other students’ games, and exhibit timid attitudes, especially 

when they are first introduced to the classroom. However, there are opinions revealing that the refugee students 

establish better relations with their teachers and friends as they start learning Turkish. The opinions of the 

participants on the subject are as follows: 

 

Mutlu: "She was shy in her or his relationship with me because of her or his lack of self-confidence. He or she 

cannot openly express any of her or his problems. He or she only talks to one of her or his friends in the class 

and not much to the others. S/He does not participate in games much." 

Veli: "S/He does not speak at all. I include her or him in the games, but then I see s/he is gone. Other children 

do not communicate either." 

Ayşe: "These students are shy in the beginning. But as they learn Turkish and begin to understand what we are 

saying, we can communicate." 

 

In addition to these opinions of the teachers, as a result of the observations made, it was observed that the 

refugee students generally had poor relations with their friends and teachers at the beginning of the semester, 



585 
 

IJCER (International Journal of Contemporary Educational Research) 

that some of them started playing games by making friends in the middle of the semester, and that some of them 

were able to make friends at the end of the semester. It is also among the observation results that, while the 

refugee students had been excluded at the beginning of the semester, they had many friends who wanted to sit 

with them at the end of the semester. 

 

The opinions of the teachers on the communication skills of the refugee students are given in Table 3. 

Table 3. Communication Skills of the Refugee Students  

Communication skills Teacher f 

Shy because of a language problem Musa, Faik, Nur, Yeliz, Vildan, Deniz, Latif 7 

The ones speaking Turkish are good, sociable Dilek, Veli, Gamze, Halis, Emre, Nazan 6 

Some are shy and introverted, some are sociable  Ayşe, Veli, Zeynep, Ahmet, Merve 5 

Communicates in time  Zeki, Mutlu 2 

Girls are more talkative than boys  Mehmet 1 

Afghans are more sociable than Syrians  Hülya 1 

 

When Table 3 is analyzed, most of the participants stated that the refugee students are shy because they have 

language problems. The most effective factor in deciding whether the communication skills of these students are 

strong or weak depends on their knowledge of Turkish. Participants drew particular attention to individual 

differences between refugee students. Individual differences between these students are due to their personality 

traits, their gender, and the countries they come from. 

 

In addition, some participants stated that the communication skills of the students are directly related to their 

families. According to the participants, attitudes of families, socioeconomic level, and the state of adaptation to 

the country are considered factors affecting the students. Some opinions on the subject are as follows: 

 

Nur: “Language is the most important element that awakens a person’s sense of belonging to a country and 

enables one to adapt to that land. The language problem unfortunately alienates these children from us.” 

Veli: "There are those who are very good, those who learn Turkish, those who are at an intermediate level, and 

those who do not communicate at all."  

Zeynep: "Her or his communication skills are very good. The fact that a student’s parents are literate, or that 

they are primary, secondary, or high school graduates, makes a lot of difference in children." 

 

Regarding this finding, it was observed that the communication skills of the refugee students were quite weak at 

the beginning of the semester. It was observed that some students communicate with their friends and teachers 

in the middle of the term, while others do so at the end of the term as they learn the language. It is among the 

observation results that there are students whose voices have not been heard for months, but these students 

started speaking as they learned the language.  

 

The opinions of the teachers regarding the self-expression skills of the refugee students are given in Table 4. 

Table 4. Self-Expression Skills of the Refugee Students 

State of self-expression Teacher f 

Cannot express her/himself because s/he does not know 

Turkish 
Nur, Hakan, Latif, Musa, Ahmet, Faik 6 

Those who know the language can express themselves, 

those who do not know cannot 
Ayşe, Mehmet, Veli, Zeynep 4 

Cannot express her/himself because s/he is introverted Ayşe, Nur, Yeliz, Ahmet 4 

Can express her/himself very comfortably Gamze, Zeki, Halis, Vildan 4 

Expresses because s/he knows Turkish Nazan, Gamze 3 

Has problems because s/he does not have proficiency Hülya  

They are shy because they have language problems Ayşe, Merve 2 

Afghans express themselves better than Syrians Mehmet, Zeki 2 

Expresses her/himself in time Deniz, Dilek 2 

Those who do not know the language use translators  Veli 1 

Answers only when asked  Emre 1 

Those who do not know the language use body 

language  
Zeynep 1 

When Table 4 is analyzed, it is stated by the participants that most of the students have problems expressing 

themselves. The fact that refugee students do not know Turkish is shown as the biggest reason for this situation. 

Looking at the table, it is observed that introverted and shy students have problems expressing themselves. 

Refugee students’ shyness and isolation from other students are considered obstacles to expressing themselves. 
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The fact that families do not speak Turkish at home and that some students do not make the necessary efforts to 

learn Turkish are among the factors affecting refugee students’ ability to express themselves. In addition, the 

teachers stated that Afghan students are better adapted to society than Syrian students and thus express 

themselves better. Looking at the table, it is observed that there are also refugee students who express 

themselves very comfortably. The reason for this situation may be that these students know Turkish. In addition, 

the students develop various methods to express themselves. These methods are stated as using an interpreter 

and body language. Statements from the teachers supporting this issue are given below: 

 

Zeynep: “S/He does not know Turkish, but the child says something by using her/his hand, arm, and objects." 

Musa: “They cannot express themselves since they do not know Turkish.” 

Ahmet: “Actually, her or his Turkish is not bad, but the child is introverted as a person. It is clear when s/he 

speaks. But s/he seems afraid to speak." 

 

According to the results of the observations made, it was observed that at the beginning of the semester, some 

refugee students did not speak at all, while others only spoke in their own language with other refugee children 

like themselves. It was observed that some students who knew Turkish talked to their friends and teachers even 

at the beginning of the semester. It was also observed that the students who had not expressed their feelings and 

thoughts at the beginning of the semester started expressing themselves at the end of the semester.  

 

The opinions of the teachers on the problem-solving skills of the refugee students are given in Table 5. 

Table 5. Problem-Solving Skills of the Refugee Students 

Problem-solving skills Teacher f 

Cannot solve her/his problems because s/he is 

introverted 

Ayşe, Mehmet, Musa, Ahmet, Deniz, Faik, 

Dilek 
7 

Solves problems by getting support Mutlu, Nazan, Zeki, Halis 4 

Can solve her/his problems because s/he knows 

Turkish 
Vildan, Gamze, Merve 3 

Can solve her/his problems because s/he adapts Emre, Mehmet, Veli 3 

Tries to solve her/his problems with violence Zeynep, Nur 2 

We had no problems but I do not know her/him 

enough 
Latif, Hakan 2 

Introverts cannot solve their problems, sociable ones 

can. 
Hülya 1 

Started to solve her/his problems in time Yeliz 1 

 

When Table 5 is analyzed, it is seen that, according to the participants, the fact that the refugee students are shy 

and introverted, as well as feeling alienated, causes them to be inadequate in solving the problems they face. 

Some participants stated that the refugee students solve their problems by asking for help from different people, 

such as their teachers, friends, and school management. It was stated that the students who can solve their 

problems have high self-confidence, are sociable, do not distinguish themselves from Turkish students, and can 

speak Turkish. In addition, the participants emphasized that some students resorted to violence to solve 

problems. However, there are also opinions stating that this situation was brought under control over time. The 

opinions of some teachers on the subject are as follows:  

 

Zeynep: "Some of them are too violent. They go for everyone’s throat as a defense mechanism. I was mad at 

this kid, but it did not work. Then I tried a different method. I showed the child constant attention and love. Her 

or his attitude towards her or his friends has changed a lot. I gave awards and took her or him around with me. 

He felt that he was valuable. His tendency for violence was so great that I was afraid he would kill someone one 

day. Now, s/he talks with her/his friends in a very nice manner; s/he thanks." 

Musa: "There was another kid taking her or his lunchbox. S/He did not tell me that; he was crying all the time. 

I found that out months later." 

Nazan: “S/He knew that s/he could go to the teacher when s/he had a problem and that s/he could go to the hall 

monitor when it was break time.” 

 

According to the results of the observations, it was observed that the refugee students became more successful 

in solving the problems they faced over time. For example, it was observed that in the middle of the semester, 

when a student was criticized by his or her friends for forgetting to raise her or his fingers, s/he said, "I can 

forget sometimes, but I am learning." On the other hand, it was stated that some of these students still could not 

solve their problems even at the end of the term. It was observed that there was one student who intervened 

between her or his friends while standing in line at the canteen, and as a result, the refugee student returned 
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without receiving anything. It was also observed that some of these students had shown violence to their friends 

when they had a problem at the beginning of the semester, but this tendency to violence disappeared at the end 

of the semester.  

 

The opinions of the teachers regarding whether the refugee students obey the rules or not are given in Table 6. 

Table 6. Behaviors of the Refugee Students Regarding Obeying Rules 

Do they obey the rules? Teacher f 

Obeys the rules such as class entry and exit 

timings, raising hands and taking permission 
Musa, Halis, Hakan, Mutlu, Vildan, Emre 6 

As s/he adjusted, s/he learned the rules of the 

classroom and school over time 
Nazan, Veli, Zeki, Zeynep, Hülya, Deniz 6 

Follows the teacher’s instructions and obeys the 

rules 
Yeliz, Gamze, Musa, Merve 4 

Acts mousily, waiting for the teacher’s 

command 
Latif, Faik 2 

Does not obey the rules regarding school 

attendance and course entry-exit timings. 
Nur, Dilek 2 

Afghans obey the rules more than Syrians do. Mehmet 1 

 

When Table 6 is analyzed, it is seen that most of the participants stated that the refugee students obey the rules. 

It was stated that these students take permission when they need to use the restroom, ask to speak by raising 

their hands, do not throw rubbish on the floor, pay attention to the entrance and exit timings of the class, and do 

not talk among themselves during the lesson. It was explained that some students did not know the classroom 

and school rules in the beginning but learned them over time. Some participants indicated that if the classroom 

and school rules are explained appropriately, these students will obey the rules. There are also teachers who 

stated that there were students who did not obey the rules. It was also stated that Afghan students generally obey 

the school and classroom rules more than Syrian students. The opinions of some teachers on the subject are as 

follows:  

 

Emre: “S/He is very good. I would even say better than others. S/He is very good during classes. Just as we 

want. S/He speaks when I say ‘speak’, s/he keeps quiet when I say keep quiet. S/He gets up when I say get up.” 

Nur: “S/He does not obey the rules. The biggest problem in our school, especially for relatives and immigrant 

families staying in the same house, is that students come to school late.” 

Deniz: “For example, s/he used to stand up and walk around the classroom without permission. S/He got used 

to the rules over time. We experienced the same thing with many rules. S/He used to speak without raising a 

hand. I always warned in a nice way. Then s/he started acting in accordance with the rules.”  

 

According to the results of the observation, it can be concluded that the refugee students generally had not raised 

their hands at the beginning of the semester, yet they mostly started to speak by raising their hands in the middle 

of the semester. The reason why the students had not raised their hands at the beginning of the semester was that 

they had not spoken Turkish at all and had not known the rules. It was deduced that the behavior of walking 

around the classroom during lesson time, which had been a problem encountered at the beginning of the 

semester, disappeared through the middle of the semester. It was also observed that the refugee students mostly 

threw their trash in the trash even at the beginning of the semester, yet some of them had put the trash of their 

sharpened pencils on their desks. However, it also changed through the middle of the semester as they stopped 

keeping pencil trash on their desks and started using rubbish bins. It was revealed that the refugee students 

observed did not damage any classroom or school belongings. Also, according to the results, it was observed 

that most refugee students did not come to the classes on time at the beginning of the semester as well as in the 

middle and end of the semester. Some of them were 15 minutes late, while others were late for up to one class 

period. The reasons for this are that the family is indifferent to their child and that both parents work. In 

addition, it was observed that the majority of refugee students did not complete their homework. This problem 

could not be solved even at the end of the semester. 

 

The opinions of the teachers on the social skills of the refugee students are given in Table 7. 

Table 7. Social Skills of the Refugee Students 

 

Social skills Teacher f 

Take part in activities, go to the canteen with friends, and play 

games 
Mehmet, Zeynep, Ahmet, Deniz 4 

Their skills are weak, and they expect socialization from the Musa, Vildan, Hülya, Halis 4 
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Social skills Teacher f 

opposite party 

Although they do not speak the language, they build up 

friendships 
Hakan, Latif 2 

Avoid activities and do not take part in friendships Ayşe, Merve 2 

Have good social skills and be sociable Nazan, Zeki 2 

Have good relationships with their friends Gamze, Faik 2 

Started building up friendships over time Yeliz, Dilek 2 

Establish a relationship with a few people; do not go out of that Mutlu 1 

Close with those who are like themselves; do not build 

friendships with others 
Nur 1 

Afghans have very good social skills; they are very enthusiastic 

and good at activities 
Veli 1 

No socialization, as time was short Emre 1 

 

When Table 7 is analyzed, it is observed that some participants stated that the refugee students participate in 

activities, play games with their classmates by establishing relationships with their friends, and go to the canteen 

and shop with them. On the other hand, a number of participants stated that some students have weak social 

skills. They explained this situation as such: refugee students cannot build friendships but mostly wait for the 

first step from the other party. In addition, it was also stated that the refugee students avoid participating in 

activities organized in the school and classroom. Apart from that, some participants claimed that Afghan 

students are more enthusiastic than Syrian students in terms of social skills. 

 

Mutlu: “S/He is still shy. There are three students s/he talks in the class. S/He especially plays with these three 

friends, not with the others. S/He watches the others but does not play with them.” 

Mehmet: “They talk to other students. They can shop with them, go to the canteen together, play together in the 

hallway, and they can even go and show what they do to their friends who sit in front of or behind them while 

there is any activity in the classroom.” 

Merve: “I prepare group activities for them to get together. But they do not participate at all. They cannot even 

make friends. They do not even talk to the students I have grouped them together.”  

 

According to the observations carried out, the social skill levels of the refugee students vary by their level of 

Turkish, their adaptation to the school, their relationships with their friends, and their compliance with the rules. 

For instance, it is among the observation results that the refugee students who had not had friends at the 

beginning of the semester and could not speak much started making friends as they learned Turkish and started 

using courtesy expressions to their friends such as ‘thank you’ and ‘I am sorry’. 

 

The opinions of the participants regarding the activities carried out by the teachers to improve the social skills of 

refugee students are given in Table 8. 

Table 8. Activities Carried Out to Improve the Social Skills of the Refugee Students 

Things done to improve social skills Teacher f 

I do not carry out extra activity 
Ayşe, Gamze, Latif, Musa, Mehmet, Mutlu, 

Nazan, Yeliz, Zeki, Deniz, Ahmet, Merve, Faik 
13 

I make them play games Emre, Hakan, Veli, Halis 4 

I give simple in-class tasks  Nur, Zeynep, Dilek 3 

I make them have short interviews Hülya 1 

I visit homes Halis 1 

I make them perform theatre plays Vildan 1 

Box of Kindness project Vildan 1 

 

When Table 8 is analyzed, it is clear that most of the participants stated that they did not include any extra 

activity for the improvement of the refugee students' social skills. The teachers stated that they make the refugee 

students do the same activities and practices which they make other students do in the classroom. Some teachers 

explained this situation by stating that they did not think there was a need for separate activities special for the 

refugee students, on the contrary, they emphasized that this should be a natural development process that all 

students shall be involved in. On the other hand, some teachers stated that they gave these students simple tasks 

such as preparing boards and distributing photocopies in the classroom while some others stated that they 

wanted to improve social skills of these students with different type of games such as snatching handkerchief. 

One of the teachers stated that she made refugee students have interviews by giving them the role of journalists. 

Opinions of some teachers on the subject are as follows:  
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Ayşe: "Whatever we do with our students, we try to include them. We do not have any extra activity.” 

Mutlu: “I did not do any other activity. I did not need this because I think her/his development is normal. We 

have the same type of students in the classroom who are not even refugees. But they can be different in the 

environment of friends, in the classroom, or in the garden. We can see that more actively.” 

Veli: “For example, we have games in physical education classes such as snatching handkerchief. I make them 

play these games.” 

 

The opinions on the suggestions of the participants to increase the social skill levels of the refugee students are 

given in Table 9. 

Table 9. Suggestions to Increase the Social Skill Levels of Refugee Students 

Things to do to increase social skills  Teacher f 

Turkish should be taught 
Ayşe, Hakan, Latif, Musa, Nur, Nazan, 

Zeki, Halis, Ahmet, Merve, Faik, Dilek 
12 

The family should be educated 
Emre, Gamze, Hülya, Musa, Nur, Zeki, 

Ahmet, Faik 
8 

A separate education should be provided before participating in 

school 
Hülya, Musa, Nazan, Faik, Dilek 5 

Various courses should be provided Ayşe, Zeynep, Ahmet, Merve 4 

They should be informed about their environment Nur, Deniz 2 

Guidance should be provided first Nur, Halis 2 

A sense of belonging should be gained, and inclusiveness should be 

ensured 
Ayşe, Halis 2 

Other institutions should be involved in the process Veli 1 

Theater plays should be performed Vildan 1 

 

When Table 9 is analyzed, it is obvious that most of the participants stated that Turkish should be taught to these 

refugee students first in order to increase their social skills. In addition to this, most of the participants claimed 

that the family factor is also effective in improving the social skills of refugee students because it was stated that 

some families did not allow their children to participate in social activities due to economic reasons or 

prejudices. Moreover, some participants stated that the entire burden of the education of the refugee students is 

on their shoulders, and they are left alone in this regard. Therefore, it was emphasized that these students should 

be prepared for the normal educational process by receiving training beforehand in separate classes. Some 

participants expressed that it is necessary to provide students with a sense of belonging and integrate them into 

society. Expressions emphasizing that other institutions should have an active role in the education process of 

refugee students also come to the fore. The opinions of some teachers on the subject are as follows:  

 

Veli: “It does not work only with teachers. School administration and authorized units also need to take some 

responsibility.” 

Nur: “First of all, refugee students should be provided education to learn Turkish.” 

Musa: “They need to develop more language skills and get to know our country. I believe that once both the 

family and child are provided with the necessary information about the school, they will be successful.” 

Vildan: “I prepare drama activities for students. They like it very much. In the beginning, they did not want to 

participate, but now they are very willing, even when casting roles. After a while, I noticed that they also 

improved their friendship relations.”  

 

The opinions of the teachers on their own efficacy in increasing the social skill levels of the refugee students are 

given in Table 10. 

 

Table 10. Opinions of Teachers on Their Own Efficacy 

Do you find yourself competent?  Teacher f 

I am incompetent due to a language problem Deniz, Hakan, Latif, Merve 4 

I am incompetent for time-related reasons Veli, Zeynep, Gamze 3 

I am competent because I have good communication with 

students 
Halis, Mutlu, Yeliz 3 

I am incompetent because I do not know how to approach 

refugee students 
Musa, Nur, Faik 3 

I am competent because the student knows the language Ayşe, Nazan 2 

I am competent because I love children and my profession Mehmet, Dilek 2 

I was not at the beginning, but now I am competent enough as I 

have improved myself over time 
Hülya 1 
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Do you find yourself competent?  Teacher f 

I am incompetent for reasons arising from the physical 

environment 
Veli 1 

I am incompetent because of introverted students Ahmet. 1 

I am competent as I am trained on how to approach refugee 

students 
Zeki 1 

I am competent because I have good communication with 

her/his family. 
Mutlu 1 

 

According to Table 10, most of the participants stated that they did not find themselves competent at increasing 

the social skills of refugee students. It was put forth that the reasons for this situation are the language problem, 

the lack of time, and the lack of necessary information and education about refugee students. Teachers stated 

that they could not communicate with these students and that they did not have enough information about how 

to teach or help refugee students. Some teachers indicated that in order to teach refugee students, it is necessary 

to specialize in this field by going through some training. There are also opinions indicating that it is necessary 

to know the living conditions of refugee students and to get to know their cultures closely. Additionally, it was 

explained that distance education was provided due to the pandemic and that this education process prevented 

social skills studies. Some participants stated that if refugee students did not have language problems, they 

would be competent; some of them stated that they communicated well with them; and some others stated that 

they were educated about refugee students. Some opinions on the subject are as follows: 

 

Hakan: “We are not competent enough at school. The teacher needs to communicate first. If we know the other 

party’s language, we can improve their social skills. Either they will learn our language or we will learn their 

language. I do not think teachers are successful in general.” 

Musa: “I do not find myself competent because I do not know about their culture and living conditions. I cannot 

understand many things because they cannot express themselves well. I think this requires an area of expertise. 

I think the socialization process should be experienced in the presence of a psychologist and a counselor.” 

Yeliz: “I think I am competent because I get on well with students.” 

 

 

Conclusion and Discussion 
 

Education plays an important role in the progress and development of a society. The target audience of 

education differs in the process of gaining desired behaviors. One of these differences is that refugee students 

have a place in the education system. Within the scope of this research, the opinions of teachers about the social 

skills of refugee students can shed light on the problems experienced. 

 

When the teachers evaluated refugee students in general, they drew attention to the language problem. The fact 

that these students do not speak Turkish prevents them from understanding what is explained in the classes and 

being able to express themselves. There are various studies confirming that refugee children have language 

problems during the adaptation process to school (Alkalay et al., 2021; Almadani, 2018; Biçer & Özaltun, 2020; 

Bunar, 2019; Erdem, 2017; Graham et al., 2016; Kardeş & Akman, 2018; Sağlam & Kanbur, 2017; 

Sarıahmetoğlu & Kamer, 2021; Yurdakul & Tok, 2018). There are findings in the literature indicating that 

refugee students living in different countries also experience similar problems (Graham et al., 2016; Bajaj & 

Bartlett, 2017; Almadani, 2018; Koehler & Schneider, 2019). In the study of Erçakır-Kozan (2019), it was 

found that refugee students have difficulty understanding what is going on during class hours due to their low 

language proficiency. According to Dryden-Peterson (2015), language proficiency of refugee students often 

falls behind age-appropriate academic content. For this reason, it is clear that refugee students should be placed 

in classes with younger children. In the study conducted by Başar et al. (2018), it was concluded that the fact 

that refugee students do not know the language of the country they live in prevents them from understanding the 

teacher and causes them to isolate themselves from the classroom environment. In addition, it was explained in 

the study conducted by Agcadağ Çelik (2019) that the reason why Syrian refugee students cannot integrate with 

the education system is the language problem. Another point that teachers expressed when evaluating students is 

that refugee students are shy and introverted. They stated that they had not even heard the voices of some 

students for months. Indeed, these students’ feelings of alienation, the traumas they have experienced, and the 

living conditions they are in can be considered the reasons for this situation. In addition to this, in the study 

carried out by Sakız (2016), it was indicated that teachers recommend that refugee students be taught Turkish. 

Teachers stated that refugee students do not generally talk much; they only answer when they are asked a 

question. This can be attributed to their lack of proficiency in Turkish and being shy. Besides, there are opinions 

indicating that refugee students have limited relationships with their friends and teachers. However, it was stated 
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that they establish relationships with students who are refugees like themselves. According to Çopur (2019), 

there is a significant difference in the social environment of refugee students before and after language 

acquisition because students, who had relations only with their friends who spoke in their native language 

before learning the language, were involved in different social environments when they learned the language, 

and hence, their adaptation process to the country increased. Similarly, in the research conducted by İzol (2019), 

it was concluded that refugee students can easily build up friendships with students from their own culture. At 

this point, the cultural structure and similar living conditions students have might be effective in increasing their 

closeness to each other.  

 

Most of the teachers stated that the communication skills of refugee students are weak (Kaya & Ok, 2021). It 

can be stated that the main reason for this situation is that they do not speak the language. However, there are 

also teachers who stated that the communication skills of refugee students have improved over time because 

these students started learning the language over time and started having dialogues with their teachers and 

friends. In the study of Çopur (2019), it was emphasized that refugee students were accepted more by their other 

friends as they overcame the language barrier. Similarly, in the study conducted by Aykut (2019), the fact that 

refugee students do not speak the language is considered the biggest obstacle to communication. Sever (2020) 

also stated that although refugee students initially had problems with their classmates, they communicated with 

their friends as time passed.  

 

The number of teachers who stated that refugee students’ ability to solve the problems they face is sufficient and 

the number of teachers who stated that refugee students’ ability to solve the problems they face is not sufficient 

are very close to each other. Teachers stated that students who can solve their problems are self-confident and 

have high communication skills. According to the study conducted by Serim (2019), refugee students are very 

enthusiastic about learning and are dedicated to being successful. Additionally, the teachers pointed out that 

students produce solutions by getting help from someone else. Findings from the research revealed that students 

who cannot solve their problems are prone to violence. These students may lead to the emergence of peer 

bullying in the classroom environment. In the study of Jusufbašıć (2019), it was revealed that refugee students 

display aggressive behaviors in their communication with other students and teachers and also a tendency to 

violence (Nar, 2008; Sarıtaş et al., 2016). In contrast with this, in their studies, Rossi (2008) and Agcadağ Çelik 

(2019) drew attention to peer bullying against refugee students. 

 

Most of the teachers stated that refugee students obey the school and classroom rules. However, according to the 

observation data, it is clear that the majority of refugee students come to school late in the morning at every 

stage of the academic year. Some teachers described refugee students as quiet students who do what the teacher 

says. The fact that refugee students do not speak the language, that they consider themselves foreigners, and that 

they are not able to express themselves may cause them to isolate themselves from their environment (Başar et 

al., 2018). The fact that these students fall into a passive position and do not stand out enough may cause them 

to seem like they are following the rules. According to the research of Karaağaç (2018), teachers generally 

stated that refugee students exhibit positive behaviors in obeying the classroom and school rules; yet, some 

teachers stated that these students come to school late and do not obey the classroom rules. There are also 

studies discussing refugee students who do not attend school (Hing et al., 2014) and refugee students who are 

forced to work at an early age (Baş et al., 2017). 

 

Most of the teachers stated that refugee students are weak in terms of social skills. It was stated by the teachers 

that these students are included in the games and activities only when they are invited by other classmates or 

guided by the teacher. The study of Aykut (2019) also shows similarities with this finding. Based on this 

finding, it can be stated that other students and teachers have an important role in the development of social 

skills in refugee students. There are some opinions supporting the idea that the social skills of Afghan students 

are better than those of Syrian students. The fact that these students are from different cultures might be the 

reason for this situation. However, according to the research carried out by Gülcegül (2020), the problems 

experienced by refugee students do not differ by their nationality. 

 

Teachers generally stated that they do not carry out any different activities to increase the social skills of refugee 

students. There are opinions defending the idea that it is more appropriate for refugee students to take part in the 

activities done for the whole class rather than treating them as different students. In the interviews she had with 

teachers, Karaağaç (2018) also concluded that it is right for refugee students to be in the same class with Turkish 

children and that this situation will strengthen their sense of belonging and contribute to their social cohesion. 

Some teachers stated that they do not know what to do because either there is not enough time, or they do not 

have enough information about these students. Similarly, in the study conducted by Er and Bayındır (2015), it 

was found out that the teachers did not receive any training for the education of refugee students, therefore they 
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had problems in the education of these students. Undoubtedly, teachers have the most important task of 

increasing the social skills of refugee students. For this reason, all teachers teaching refugee students should be 

provided with training, and they should not be given the feeling that they are on their own in the education of 

these students. In their study, Gürel and Büyükşahin (2020) revealed that none of the teachers received 

undergraduate training on the education of refugee students. For this reason, according to the research of Mogli 

et al. (2020), the inability of teachers to provide psychological support to refugee students and communication 

difficulties experienced due to language problems cause many problems that hinder the education process.  

 

Teachers made various suggestions in order to increase the social skills of refugee students. The most expressed 

among these suggestions is to ensure that refugee students learn Turkish before they attend school. There are 

opinions defending the idea that refugee students should be included in the education system with a certain level 

of adaptation to society, which can be ensured by providing adequate education beforehand. In the study carried 

out by Yılmaz (2020), it was argued that since it is easier for pre-school children to learn a language, if refugee 

students start learning Turkish in preschool, it will contribute both to their cultural and academic adaptation. 

Similarly, et al. (2018) suggested in their study that refugee students should be provided with an education 

before school. In addition to this, according to the research conducted by Şeker (2020), it was concluded that 

expert psychologists should provide psychological support to refugee students. In some studies (Alkalay et al., 

2021; Lawrence et al., 2019; Tümtaş & Ergun, 2016; Vanore, 2015) in the literature, it was observed that 

refugee students have difficulty adapting because they experience post-migration trauma and have psycho-social 

problems. 

 

Research findings reveal that most teachers do not find themselves competent to increase the social skills of 

refugee students. Er and Bayındır (2015) stated that some teachers cannot get along with refugee students 

because these students have language problems. They also pointed out that teaching refugee students requires 

separate expertise and that it is difficult to contribute to this process only with expertise in primary school 

teaching. Supporting this finding, Gichiru (2014), Bacakova (2012), and Kanbur (2017) found out in their 

studies that teachers in general lack knowledge and skills in the education of refugee children. Contrary to this 

argument, there are also teachers who consider themselves competent to increase the social skills of refugee 

students. These teachers stated that they can contribute adequately because they teach students who can speak 

Turkish and have no communication problems.  

 

Recommendations 

 

In accordance with the results of the research, the following recommendations can be made: 

-It can be suggested that teachers be provided with in-service training on improving the social skills of refugee 

students; 

-that teachers should be supported by various institutions, organizations, and individuals; 

-and that refugee students should be taught Turkish in order to improve their social skills.  
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