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Abstract 

The purpose of this study is to examine the relationships among perceived university support, leisure time 

management, academic reputation perception, and students’ reasons for pursuing higher education within the 

framework of the Social Exchange Theory. In addition, the parallel mediating roles of leisure time management and 

academic reputation perception in the relationship between perceived university support and reasons for pursuing 

higher education were tested. The study was conducted using a quantitative research design, and the data were 

obtained from 406 students studying at Bingöl University. The data were collected through self-report scales with 

established validity and reliability and analyzed using structural equation modeling (SEM). The results of the 

mediation analysis revealed that this relationship was fully mediated by leisure time management and academic 

reputation perception, indicating a full mediation structure in the model. 

Overall, the findings suggest that university support influences students’ motivations not directly, but through 

behavioral and perceptual processes. By offering a process-oriented perspective within the context of higher 

education, this study contributes to the literature and provides practical implications. 
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Introduction 
 

Higher education is regarded as an important stage of education that shapes individuals’ future life opportunities 

and supports their academic, professional, and personal development. For this reason, the factors influencing 

students’ preferences for higher education institutions have become a significant area of inquiry in educational 

research in recent years (Özkan & Gizir, 2013). A review of the literature indicates that students’ reasons for 

pursuing higher education are generally shaped by various factors such as future expectations, social environmental 

influences, economic conditions, and educational opportunities (Bataeineh, 2022). In this process, students’ 

motivational dynamics are also emphasized as an important determinant of university choice. Indeed, Jackson et 

al. (2023) stated that personal expectations, career development opportunities, and the desire to gain social status 

play important roles among students’ reasons for choosing university education. Similarly, Seksan et al. (2025) 

revealed that students’ learning motivations influence their perceptions of higher education and their level of 

attachment to the university. Taken together, these findings suggest that students’ reasons for pursuing higher 

education are largely associated with individual motivational processes. 

 

Reasons for preferring higher education constitute a multidimensional structure that encompasses a wide range of 

factors, from individual demands to socioeconomic conditions. Students’ orientation toward university education 

may be influenced by the quality of the academic environment they experience as well as the academic support 

and institutional services they perceive within that environment (Duong et al., 2023). Therefore, examining 

institution-based and psychosocial factors that shape students’ decision-making mechanisms is considered an 

important necessity in higher education research (Perna, 2006; Paulsen & St. John, 2002). 

 

University life is a multidimensional experience that encompasses not only students’ academic development but 

also their psychological and social adjustment processes (Öztürk, 2020). In this context, how students perceive the 

university environment emerges as one of the fundamental factors determining the quality of the higher education 

experience (Avcı & Doğan, 2020). The academic, social, and psychological support provided by universities can 

facilitate students’ adaptation to university life and positively influence their academic achievement (Bayar & 

Tuzgöl Dost, 2018; Eker et al., 2020). Accordingly, perceived university support is considered a critical variable 

shaping students’ higher education experiences. 

 

The concept of perceived university support is grounded in social support and institutional support approaches. 

While social support is defined as the individual’s perception of the social, emotional, and psychological assistance 

received from the environment (Yıldırım, 1997), within the university context this concept refers to how students 

perceive the support provided in academic and administrative processes (Avcı & Doğan, 2020). The literature 

indicates that perceived university support is associated with students’ psychological resilience, life satisfaction, 

motivation, and academic adjustment (Bayar & Tuzgöl Dost, 2018; Eker et al., 2020). 

 

To explain these relationships, the theoretical framework of the present study is based on Social Exchange Theory 

(Blau, 1964). Social Exchange Theory suggests that relationships between individuals and institutions are shaped 

by reciprocal benefits and expectations (Cropanzano & Mitchell, 2005). According to this theory, when individuals 

perceive the support provided by an institution positively, they tend to develop more positive attitudes and 

behaviors in return (Eisenberger et al., 1986). In this context, it is assumed that students’ perceived university 

support may influence their behavioral and cognitive processes. From the perspective of Social Exchange Theory, 

perceived university support is expected to affect students’ leisure time management skills and academic reputation 

perceptions. Indeed, it has been reported that the support provided by universities shapes how students organize 

their time and form perceptions about their universities (Amado et al., 2023; Lepp et al., 2014). 

 

Leisure time management is defined as an individual’s ability to use time outside of mandatory responsibilities in 

a planned and purposeful manner (Demir & Alpullu, 2020). During university years, students’ increasing academic 

and social responsibilities make the effective use of time even more important (Aeon et al., 2021). The literature 

has demonstrated that leisure time management is associated with individuals’ academic achievement, motivation, 

and various behavioral tendencies (Arslankoç & Koçak, 2023; Akıncı, 2025). In this regard, leisure time 

management is considered to play an important role in students’ evaluations of higher education. 

 

Another important variable is academic reputation perception. Academic reputation refers to the overall evaluation 

formed by stakeholders regarding a university’s academic performance, educational quality, and institutional 

strength (Herman, 2018). The academic reputation of a university is regarded as an important determinant in 

students’ evaluations of their university experiences and their perceptions of higher education (Miotto et al., 2020). 
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A review of the literature indicates that studies directly examining the effect of perceived university support and 

structure on students’ reasons for pursuing higher education are limited. In particular, there appears to be 

insufficient research explaining this relationship through leisure time management and academic reputation 

perception. This situation highlights the need to address these variables within a holistic model. 

 

Accordingly, the present study examines the effect of perceived university support on students’ leisure time 

management skills and academic reputation perceptions, as well as the role of these variables in explaining 

students’ reasons for pursuing higher education. From the perspective of Social Exchange Theory, it is assumed 

that the academic and social support provided by universities may influence students’ behavioral and perceptual 

processes, which in turn may shape their motivations for pursuing higher education. 

Within this framework, the study investigates the direct and indirect effects of perceived university support on 

students’ reasons for pursuing higher education and tests whether leisure time management and academic 

reputation perception serve as parallel mediators in this relationship. 

In this respect, the study aims to contribute to the literature by examining the effect of perceived university support 

on motivations for pursuing higher education not only through direct relationships but also through students’ 

behavioral and perceptual processes, addressing these variables within a holistic model framework. 

 

Theoretical Background and Hypotheses 
 

Social Exchange Theory is a theory suggesting that individuals maintain relationships based on the principle of 

reciprocity and evaluate benefits and costs throughout this process. According to the theory, individuals tend to 

respond to positive, supportive, and trustworthy behaviors with similar attitudes and behaviors. Cropanzano and 

Mitchell (2005) argued that social relationships become stronger over time through mutual trust and commitment, 

and that increases in perceived support significantly shape individuals’ attitudes and behaviors. 

 

Perceived University Support and Leisure Time Management 

Perceived university support is considered an important variable shaping students’ behavioral patterns within 

university life. From the perspective of Social Exchange Theory, when individuals perceive the institutional 

support provided to them positively, they tend to develop more positive behaviors in return (Blau, 1964; Gouldner, 

1960; Cropanzano & Mitchell, 2005). In addition, perceived institutional support plays an important role in 

individuals’ processes of regulating their behaviors and organizing their daily lives (Eisenberger et al., 1986; 

Rhoades & Eisenberger, 2002). It has been suggested that the academic and social support provided by universities 

may influence how students plan and manage their time (Astin, 1984; Kahu & Nelson, 2017). In this context, 

perceived university support is expected to influence students’ leisure time management skills. 

 

H1. Perceived university support positively affects leisure time management. 
Perceived University Support and Academic Reputation Perception 

Perceived university support is an important factor shaping students’ evaluations and perceptions of their 

universities. When students believe that they receive sufficient academic and institutional support from their 

universities, they tend to develop more positive evaluations toward their institutions. Indeed, it has been 

demonstrated that the quality of services and student support elements provided in higher education directly affect 

student satisfaction, and that this satisfaction shapes students’ overall perceptions of the institution (Bahadur et.al., 

2024). The academic and administrative support services offered by universities increase students’ levels of 

satisfaction, which in turn strengthens their perceptions of the university’s academic reputation (Amado et al., 

2024). Furthermore, it is emphasized that students’ perceptions of their university experiences are closely related 

to the quality of institutional services provided, and that these experiences play a decisive role in the formation of 

university reputation (Amado et al., 2023). Accordingly, perceived university support is expected to positively 

influence academic reputation perception. 

 

H2. Perceived university support positively affects academic reputation perception. 
Leisure Time Management and Reasons for Pursuing Higher Education 

Leisure time management is defined as an individual’s ability to use time in a planned and purposeful manner 

(Aeon et al., 2021). Recent studies have demonstrated that time management and self-regulation skills are strongly 

associated with students’ academic achievement, motivation, and goal-oriented behaviors (Broadbent & Poon, 

2015). In particular, self-regulation-based time management skills are reported to increase students’ active 

participation in learning processes and strengthen their orientation toward academic goals (Panadero, 2017; Wong 

et al., 2021). Effective time management helps students establish a balance between academic and social 

responsibilities and contributes to their engagement in higher education in a more conscious and goal-oriented 

manner (Kahu & Nelson, 2017). Moreover, students with strong time management skills tend to focus more 

effectively on their academic goals, demonstrate higher intrinsic motivation, and possess clearer educational 
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objectives (Aeon et al., 2021; Richardson et al., 2012). In this context, leisure time management skills are expected 

to influence students’ reasons for pursuing higher education. 

Students who manage their leisure time effectively can allocate more time and effort to activities that support their 

educational and career goals. Time management and self-regulation skills have been associated with academic 

motivation, goal commitment, and purposeful behaviour among university students (Panadero, 2017; Aeon et al., 

2021). In addition, students’ reasons for pursuing higher education are shaped by educational aspirations, career 

expectations, and personal development goals (Bogler & Somech, 2002; Jackson et al., 2023). Effective leisure 

time management may help students maintain a stronger focus on these goals and increase the importance they 

attribute to higher education as a means of achieving them. 

 

H3. Leisure time management positively affects reasons for pursuing higher education. 

Academic Reputation Perception and Reasons for Pursuing Higher Education 

Academic reputation refers to the overall evaluation formed by stakeholders regarding a university’s academic 

performance, educational quality, and institutional strength (Herman, 2018). Recent studies have shown that 

students’ perceptions of a university’s academic reputation significantly influence their institutional commitment, 

satisfaction, and motivation (Amado et al., 2023; Amado et al., 2024). University reputation is regarded as a 

determining factor in students’ processes of choosing higher education institutions and shaping their educational 

expectations (Pucciarelli & Kaplan, 2016). Furthermore, a strong academic reputation contributes to students’ 

ability to define their educational goals more clearly and develop stronger reasons for pursuing higher education 

(Amado et al., 2024). Accordingly, academic reputation perception is expected to influence students’ reasons for 

pursuing higher education. 

 

H4. Academic reputation perception positively affects reasons for pursuing higher education. 
The Mediating Role of Leisure Time Management and Academic Reputation Perception 

Within the framework of Social Exchange Theory, it is suggested that indirect relationships exist between the level 

of support individuals perceive and the attitudes and behaviors they develop (Blau, 1964; Cropanzano & Mitchell, 

2005). Recent studies have demonstrated that perceived institutional support in higher education indirectly 

influences students’ self-regulation skills, academic engagement, and learning processes (Kahu & Nelson, 2017; 

Wong et al., 2018). When students perceive themselves as being supported by their universities, this perception 

contributes primarily to the development of time management and self-regulation skills while simultaneously 

shaping their perceptions of the university in a positive manner (Broadbent & Poon, 2015; Panadero, 2017). 

Furthermore, it has been shown that university experiences and perceived value create indirect effects through 

students’ evaluations of university reputation, with student satisfaction and experience playing mediating roles in 

this process (Amado et al., 2024). These processes emerge as fundamental mechanisms shaping students’ reasons 

for pursuing higher education. Accordingly, it is assumed that the effect of perceived university support on 

students’ reasons for pursuing higher education may occur through leisure time management and academic 

reputation perception. 

 

H5. Leisure time management mediates the relationship between perceived university support and reasons for 

pursuing higher education. 

H6. Academic reputation perception mediates the relationship between perceived university support and reasons 

for pursuing higher education. 
 

 

Figure 1. Conceptual model 
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Method 

Research Design 

 
In this study, a quantitative research design was employed to examine the relationships among perceived university 

support, leisure time management, academic reputation perception, and reasons for pursuing higher education. 

Quantitative research is defined as a systematic approach that enables the testing of relationships among variables 

through statistical methods (Fraenkel et al., 2012). Accordingly, structural equation modeling (SEM) was used in 

the present study to examine the direct and indirect relationships among the variables. 

 

Research Model 

 
In this study, the relationships among perceived university support, leisure time management, academic reputation 

perception, and reasons for pursuing higher education were examined within the framework of structural equation 

modeling. The research model was developed based on Social Exchange Theory (Blau, 1964; Cropanzano & 

Mitchell, 2005). 

 

Within the model, the effects of perceived university support on students’ leisure time management skills and 

academic reputation perceptions, as well as the effects of these variables on reasons for pursuing higher education, 

were investigated. 

 

The research model assumes that leisure time management and academic reputation perception play parallel 

mediating roles in the relationship between perceived university support and reasons for pursuing higher education. 

Accordingly, the indirect effects among the variables were examined, and the relationships were tested within a 

holistic framework. 

 

Population and Sample 

 
The study was conducted with undergraduate students enrolled at Bingöl University and participants were selected 

using a stratified sampling approach. The adequacy of the sample size was evaluated with respect to the complexity 

of the structural equation model. The proposed model consisted of four latent constructs represented by a total of 

11 observed indicators. To obtain a more parsimonious and stable measurement model, a parceling approach was 

employed during the analysis process. Previous research has suggested that sample size adequacy in structural 

equation modeling should be evaluated by considering model complexity, the number of observed indicators, and 

the number of estimated parameters (Wolf et al., 2013). Accordingly, the final sample of 406 participants was 

considered adequate for testing the proposed model. 

 

Data Collection Instruments 

 
In this study, four different scales were used as data collection instruments: perceived university support, leisure 

time management, academic reputation perception, and reasons for pursuing higher education. The scales were 

selected from instruments with established validity and reliability in the literature. 

It was observed that some of the confirmatory factor analyses of the scales used in the study did not achieve the 

expected fit values; therefore, a parceling approach was adopted during the analysis process. Within this scope, 

observed variables were created by combining the subdimensions of each construct. 

 

Leisure Time Management Scale 

The Leisure Time Management Scale was developed by Wang et al. (2011) and adapted into Turkish by Akgül 

and Karaküçük (2015). The scale consists of 15 items and four subdimensions: goal setting, attitude, technique, 

and scheduling. A five-point Likert-type scale (1 = Strongly disagree, 5 = Strongly agree) is used. The items in the 

scheduling subdimension are reverse-coded. Higher scores obtained from the scale indicate that individuals 

manage their leisure time more effectively. In the present study, the Cronbach’s alpha coefficient of the scale was 

found to be .85. In the Turkish adaptation study, confirmatory factor analysis revealed that the four-factor structure 

demonstrated acceptable fit indices (χ²/df = 1.44, GFI = .90, CFI = .97, NFI = .90, NNFI = .96, SRMR = .076, 

RMSEA = .056) (Akgül & Karaküçük, 2015). 

 

Reasons for Pursuing Higher Education Scale 

The Reasons for Pursuing Higher Education Scale was developed by Shapira and Eva Etzioni-Halevy (as cited in 

Bogler & Somech, 2002) and adapted into Turkish by Özkan (2011). The scale consists of 9 items and three 
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subdimensions: educational, instrumental, and social. Responses are rated on a five-point Likert scale. In the 

Turkish adaptation study, construct validity was examined through principal component factor analysis. The KMO 

value was reported as .823 and Bartlett’s Test of Sphericity was found to be significant. The three-factor structure 

explained 64.75% of the total variance, with factor loadings ranging from .596 to .839. Although confirmatory 

factor analysis (CFA) fit indices were not reported in the adaptation study, the three-dimensional structure of the 

scale was retained in the present study and incorporated into the measurement model. Accordingly, the educational, 

instrumental, and social dimensions were used as indicators of the latent construct representing reasons for 

pursuing higher education. The Cronbach’s alpha coefficient of the scale was calculated as .83 in the current study. 

 

Academic Reputation Perception Scale 

The Academic Reputation Perception Scale was developed by Apaydın and Seçkin Kapucu (2017). The scale is 

administered using a five-point Likert-type rating system and includes the dimensions of academic quality and 

institutional reputation. In the scale development study, construct validity was examined through exploratory and 

confirmatory factor analyses, and the two-factor structure was found to demonstrate acceptable fit. The 

confirmatory factor analysis results indicated the following fit indices: RMSEA = .076, NFI = .98, CFI = .98, GFI 

= .92, AGFI = .89, SRMR = .049, and RMR = .096. The development study also reported that approximately 60% 

of the total variance was explained by the scale. Based on the preliminary analyses conducted in the present study, 

the scale was evaluated using 17 items, and the Cronbach’s alpha coefficient was calculated as .95. This value 

indicates a high level of internal consistency for the scale within the current sample. Academic Reputation 

Perception was represented in the measurement model by the two theoretically derived subdimensions of the 

original scale. 

 

Perceived University Support Scale 

The Perceived University Support Scale was originally developed by Wintre et al. (2009) and adapted into Turkish 

by Avcı and Doğan (2020). The scale consists of 21 items, and its original as well as Turkish-adapted versions 

employ a nine-point Likert-type response format. In the present study, however, a five-point Likert-type format 

was used to ensure consistency across all measurement instruments included in the survey and to facilitate 

participant responses. Higher scores obtained from the scale indicate that students perceive the university as a 

more supportive institution. Although classical CFA fit indices were not reported in the original study, the scale 

demonstrated satisfactory psychometric properties in the present sample. The Cronbach’s alpha coefficient was 

calculated as .82, while the composite reliability (CR) and average variance extracted (AVE) values were .80 and 

.57, respectively. 

 

Ethical Considerations 

 
Ethical approval for this study was obtained from the Social and Human Sciences Research Ethics Committee of 

Fırat University (Approval Date: September 12, 2022; Approval Number: 10441/43). Participation in the study 

was entirely voluntary, and informed consent was obtained from all participants prior to data collection. 

Participants were informed about the purpose of the study, the voluntary nature of participation, and the 

confidentiality of their responses. The study was conducted in accordance with established ethical principles for 

research involving human participants. 

 

Data Analysis 

 
In this study, the data were obtained through self-report scales. It has been suggested that self-report data may be 

susceptible to common method bias (Podsakoff & Organ, 1986; Podsakoff et al., 2003). Therefore, Harman’s 

single-factor test was conducted as an initial diagnostic procedure. The results indicated that a single factor 

accounted for less than 50% of the total variance. However, consistent with recent methodological 

recommendations, Harman’s single-factor test alone is not sufficient to conclusively rule out common method 

bias. Therefore, although the findings do not indicate the presence of a dominant common factor, the possibility 

of common method bias cannot be completely excluded given the cross-sectional nature of the study and the use 

of self-report measures collected from a single source. 

 

During the analysis process, the dataset was first examined for missing data and outliers, and observations that did 

not meet the analysis assumptions were removed from the dataset (Tabachnick & Fidell, 2013). The normality of 

the data distribution was evaluated through skewness and kurtosis values. According to the analysis results, the 

skewness values of the variables ranged between -0.807 and 0.450, while kurtosis values ranged between 0.046 
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and 1.604. Since these values fall within the acceptable limits recommended in the literature, the data were 

considered to demonstrate normal distribution (George & Mallery, 2010; Hair et al., 2022). In addition, Q-Q plots 

were examined, and the data were observed to conform to normal distribution assumptions (Field, 2013). 

 

The multicollinearity problem was evaluated by examining correlations among variables, variance inflation factor 

(VIF), and tolerance values, and the results indicated that there was no multicollinearity issue among the variables. 

In the literature, VIF values below 10 and tolerance values above .10 are considered acceptable thresholds (Hair 

et al., 2022; Kline, 2016). 

The reliability of the scales used in the study was evaluated using Cronbach’s alpha coefficients, and all scales 

were found to demonstrate acceptable levels of reliability. Cronbach’s alpha coefficients of .70 or higher indicate 

that scales are reliable (Nunnally & Bernstein, 1994). The structural validity of the scales was tested through 

confirmatory factor analysis (Brown, 2015; Kline, 2016). 

 

Structural equation modeling (SEM) was employed to examine the relationships among the variables included in 

the research model. SEM is a powerful statistical technique that allows the testing of relationships among multiple 

variables within the same model (Kline, 2016; Hair et al., 2022). Within this scope, the measurement model was 

tested first, followed by the structural model analysis. The model examined the effects of perceived university 

support on leisure time management and academic reputation perception, as well as the effects of these variables 

on reasons for pursuing higher education. In addition, indirect effects among the variables were also evaluated. 

 

To assess model fit, the fit indices χ²/df, RMSEA, CFI, TLI, and SRMR were taken into consideration. The 

evaluation of these indices was based on threshold values recommended in the literature (Hu & Bentler, 1999; 

Kline, 2016; Hair et al., 2022). The construct validity of the scales used in the study was evaluated based on the 

validity findings reported in the related scale development and adaptation studies. In addition, to test the 

measurement structure within the current sample, a confirmatory factor analysis-based measurement model was 

examined using parcel indicators. Since some fit problems were observed at the item level in the initial analyses, 

the parceling approach recommended in the literature was adopted during the structural equation modeling process 

(Little et al., 2002). Accordingly, the variables were included in the model through subdimension/parcel indicators, 

and the structural model was subsequently tested. 

 

Results 
 

Descriptive Statistics, CR, AVE, and Correlation Analysis 

Table 1. Demographic Characteristics of Participants (N = 406) 

Variable Category n % 

Gender Female 275 67.7 

 Male 131 32.3 

Educational Level Associate Degree 214 52.7 

 Bachelor's Degree 189 46.6 

 Graduate Degree 3 0.7 

Field of Study Social Sciences 104 25.6 

 Natural Sciences 70 17.2 

 Health Sciences 203 50.0 

 Sports Sciences 29 7.1 

Residence Type Student House 142 35.0 

 Family Home 109 26.8 

 State Dormitory (KYK) 134 33.0 

 Private Dormitory 21 5.2 

 

The demographic characteristics of the participants are presented in Table 1. 

 

 

 

 

 

 

 

 

 

 



 

 

www.ijcer.net  

 

98  •  Burulday 

 

Table 2. Descriptive Statistics and Correlation Values of the Research Variables 

Variables M SD CR AVE 1 2 3 4 

1. Reasons for Pursuing Higher Education 

(RPHE) 3.80 0.75 .76 .52 1       

2. Leisure Time Management (LTM) 3.38 0.67 .72 .51 .297** 1     

3. Academic Reputation Perception (ARP) 3.23 0.91 .84 .78 .300** .314** 1   

4. Perceived University Support and Structure 

(PUSS) 3.21 0.56 .80 .57 .066 .213** .458** 1 
Note: Since the Academic Reputation Perception variable was represented by a two-indicator structure, CR and AVE values 

were not additionally reported. 

 

According to the analysis results, the mean scores of reasons for pursuing higher education (M = 3.80, SD = 0.75), 

leisure time management (M = 3.38, SD = 0.67), academic reputation perception (M = 3.23, SD = 0.91), and 

perceived university support (M = 3.21, SD = 0.56) were found to be above the moderate level. 

The results of the correlation analysis indicated a positive and significant relationship between reasons for pursuing 

higher education and leisure time management (r = .297, p < .01). Similarly, a positive and significant relationship 

was found between reasons for pursuing higher education and academic reputation perception (r = .300, p < .01). 

In contrast, the relationship between reasons for pursuing higher education and perceived university support was 

found to be weak and non-significant (r = .066, p > .05). 

 

While a positive and significant relationship was identified between leisure time management and academic 

reputation perception (r = .314, p < .01), perceived university support was also found to have significant and 

positive relationships with leisure time management (r = .213, p < .01) and academic reputation perception (r 

= .458, p < .01). 

 

Model Testing 

 
To examine the construct validity of the scales used in the study within the current sample, a confirmatory factor 

analysis-based measurement model was tested using parcel indicators. Since some fit problems were observed at 

the item level in the initial analyses, the parceling approach recommended in the literature was adopted (Little et 

al., 2002). Accordingly, the variables of perceived university support and structure (PUSS), leisure time 

management (LTM), academic reputation perception (ARP), and reasons for pursuing higher education (RPHE) 

were included in the model through subdimension/parcel indicators. 

 

The fit indices of the measurement model were found to be χ² = 214.895, df = 39, χ²/df = 5.51, CFI = .904, TLI 

= .865, RMSEA = .105, and SRMR = .084. These values indicate that the measurement model did not demonstrate 

optimal fit, particularly with respect to RMSEA and TLI. Therefore, the findings should be interpreted with 

caution. Nevertheless, because the hypothesized relationships were theoretically grounded and the parceling 

approach was employed to reduce model complexity, the structural model was retained for exploratory 

examination of the proposed relationships. Consistent with recommendations in the SEM literature, model fit was 

evaluated by considering multiple fit indices together rather than relying on a single criterion (Hu & Bentler, 1999; 

Hair et al., 2022; Kline, 2016). Future studies should re-examine the proposed model using item-level indicators 

and alternative measurement specifications to provide stronger evidence regarding the measurement structure. 

 

As shown in Figure 1, perceived university support had positive and significant effects on leisure time management 

(β = 0.270, p < .001) and academic reputation perception (β = 0.554, p < .001). In addition, leisure time 

management (β = 0.236, p < .01) and academic reputation perception (β = 0.349, p < .001) were found to have 

significant effects on reasons for pursuing higher education.  
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Figure 1. Research model and standardized path coefficients 

 

The path coefficients related to the structural model are presented in Table 3. 

 

Table 3. Structural Path Analysis Results of the Research Model 

Path β SE t p 

PUSS → LTM .270 .057 4.733 <.001 

PUSS → ARP .554 .046 12.143 <.001 

LTM → RPHE .236 .063 3.769 <.001 

ARP → RPHE .349 .066 5.260 <.001 

PUSS → RPHE -.093 .073 -1.278 .201 

When the structural model results were examined, perceived university support was found to have positive and 

significant effects on both leisure time management and academic reputation perception. The findings indicated 

that the effect of perceived university support on academic reputation perception was stronger (β = .554, p < .001), 

whereas its effect on leisure time management was at a moderate level (β = .270, p < .001). In addition, leisure 

time management and academic reputation perception were found to have significant and positive effects on 

reasons for pursuing higher education. In particular, academic reputation perception demonstrated a stronger effect 

on reasons for pursuing higher education (β = .349, p < .001). 

However, the direct effect of perceived university support on reasons for pursuing higher education was not found 

to be statistically significant (β = −.093, p > .05). These findings indicate that the effect of perceived university 

support on reasons for pursuing higher education occurs indirectly through leisure time management and academic 

reputation perception, suggesting the existence of full mediation relationships within the model. 

Mediation Analysis 
 

Bootstrap analysis was conducted to examine the indirect effects of perceived university support on reasons for 

pursuing higher education. The findings obtained are presented in Table 4. 

 
Table 4. Indirect Effects (Mediation Effects) 

Path β SE 95% BCI Lower 95% BCI Upper 

PUSS → LTM → RPHE .064 .020 .015 .141 

PUSS → ARP → RPHE .193 .043 .108 .315 

Total Indirect Effect .257 .049 .170 .392 

Note. Bootstrap confidence intervals were estimated using 5,000 bootstrap samples. Indirect effects were considered significant 

when the 95% bootstrap confidence interval did not include zero. 
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When the indirect effects were examined, the effect of perceived university support on reasons for pursuing higher 

education was found to be significant through leisure time management and academic reputation perception. The 

findings indicated that both mediation pathways were statistically significant. In particular, the indirect effect 

through academic reputation perception was found to be stronger (β = .193, p < .001). In contrast, the indirect 

effect occurring through leisure time management was determined to be relatively lower (β = .064, p < .001). 

The significance of the total indirect effect demonstrates that the effect of perceived university support on reasons 

for pursuing higher education occurs largely through indirect pathways. These findings support the existence of 

full mediation relationships within the research model. 

Discussion 
This study examined the effect of perceived university support on students’ reasons for pursuing higher education 

and evaluated the mediating roles of leisure time management and academic reputation perception in this 

relationship. The findings suggested that perceived university support was not directly associated with students’ 

reasons for pursuing higher education; rather, the relationship appeared to operate through leisure time 

management and academic reputation perception. This finding indicates that the association between university 

support and students’ motivational processes may occur through students’ behavioral and perceptual processes 

rather than through a direct pathway. 

 

The literature frequently emphasizes that institutional support is positively associated with student motivation and 

satisfaction (Amado et al., 2024). However, the present findings demonstrate that this relationship is shaped 

through indirect mechanisms rather than a direct structure. Students do not transform the support they receive from 

the university directly into motivation; instead, this support becomes meaningful insofar as it enhances their time 

management skills and positively shapes their perceptions of the university. In this respect, the findings suggest 

that the effects of support mechanisms in higher education are more complex and multilayered. 

 

One of the important findings of the study is that perceived university support has a significant and positive effect 

on students’ leisure time management skills. This result indicates that the academic, social, and cultural support 

provided by universities contributes to students’ ability to use their time in a more planned and efficient manner. 

This finding is also consistent with studies emphasizing the determining role of the university environment in 

students’ academic and social adjustment processes (Schneider & Preckel, 2017). 

 

Similarly, the significant and positive effect of perceived university support on academic reputation perception 

indicates that students’ evaluations of their universities are largely influenced by the support processes they 

experience. It may be argued that the academic and administrative support provided by universities strengthens 

students’ feelings of trust and belonging, which in turn positively shapes their perceptions of the university’s 

academic reputation (Nguyen & LeBlanc, 2001; Patriche et al., 2025). 

 

The findings of the study also demonstrated that one of the variables influencing reasons for pursuing higher 

education is leisure time management. Students who are able to use their time in a planned and effective manner 

appear to develop more conscious and goal-oriented motivations toward higher education (Yuwono & Mastuti, 

2025). This finding is consistent with studies emphasizing the role of time management and self-regulation skills 

in students’ academic engagement and motivational processes (Kuykendall et al., 2015; Lepp et al., 2014). 

 

Furthermore, the stronger effect of academic reputation perception on reasons for pursuing higher education 

indicates that perceptions regarding the university’s academic strength and prestige play a determining role in 

students’ motivational processes. When students perceive the university as a reputable and high-quality institution, 

they tend to attribute greater meaning to their educational experiences and develop stronger motivations toward 

higher education (Amado et al., 2024; Patriche et al., 2025). This finding is in line with studies emphasizing the 

influence of university reputation on students’ preferences and institutional commitment processes (Brewer & 

Zhao, 2010; Nguyen & LeBlanc, 2001). 

 

One of the most important contributions of the study emerges from the mediation findings. The results revealed 

that the relationship between perceived university support and reasons for pursuing higher education occurs 

entirely through leisure time management and academic reputation perception. The non-significant direct effect 

and significant indirect effects indicate the existence of a full mediation structure within the model. This finding 

suggests that university support affects students not by directly generating motivation, but rather by enhancing 

students’ behavioral regulation skills and shaping their perceptions of the university. 
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These findings provide a meaningful explanation when evaluated within the framework of Social Exchange Theory 

(Blau, 1964; Cropanzano & Mitchell, 2005). According to Social Exchange Theory, individuals reshape their 

attitudes and behaviors in response to the support and resources provided to them. In this context, when students 

perceive themselves as being supported by the university, this support does not directly transform into motivation; 

instead, it indirectly influences students through internal processes such as time management and institutional 

perceptions. This finding demonstrates that the principle of reciprocity operates not directly, but through indirect 

mechanisms. 

 

Practical Implications 
The findings of this study reveal several important practical implications for higher education institutions. The 

results indicate that university support influences students’ reasons for pursuing higher education not directly, but 

indirectly through processes such as leisure time management and academic reputation perception. This finding 

suggests that the support services provided by universities should not be limited solely to academic areas; rather, 

they should also be designed to support students’ personal development and their perceptions of the university. 

Within this scope, making academic advising services more functional, increasing training programs aimed at 

improving students’ time management and self-regulation skills, and expanding practices that encourage 

participation in social and cultural activities may be beneficial. In particular, practices that support students’ active 

participation in university life may positively influence their motivation toward higher education. 

 

One of the noteworthy findings of the study is the effect of academic reputation perception on students’ reasons 

for pursuing higher education. The findings suggest that when students perceive their university as an academically 

strong, reliable, and reputable institution, the meaning they attribute to higher education and their motivation 

become stronger. Therefore, it is important for universities not only to focus on academic achievement but also to 

create a campus environment that enhances student satisfaction, strengthens the sense of belonging, and supports 

student–university interaction. 

 

Overall, this study demonstrates that the effect of support provided to students in higher education is shaped not 

directly, but through students’ behavioral and perceptual processes. Accordingly, it may be argued that universities 

should adopt a more holistic approach when planning student support policies by addressing academic, social, and 

psychological dimensions together. 

 

Theoretical Implications 

 
This study makes an important contribution to the literature by revealing that the effect of perceived university 

support on students’ reasons for pursuing higher education occurs not directly, but through behavioral and 

perceptual processes such as leisure time management and academic reputation perception. This finding provides 

an alternative to the direct-effect approaches frequently assumed in the higher education literature by 

demonstrating that support mechanisms operate through indirect processes. 

 

In this respect, the study addresses the university–student relationship from a more process-oriented perspective 

within the framework of Social Exchange Theory and contributes theoretically to the literature. 

 

Limitations 

 
Although this study has several strengths, it also includes certain limitations. First, since the data were collected 

through self-report scales, participants’ responses may have been influenced by subjective evaluations and social 

desirability tendencies. Although common method bias was tested during the analysis process and found to be at 

a low level, it is not possible to completely eliminate biases that may arise from such data collection methods. 

 

Another limitation of the study is that the Perceived University Support Scale was administered using a five-point 

response format rather than the original nine-point format. Although this modification was made to ensure 

consistency across the measurement instruments included in the survey and the scale demonstrated acceptable 

psychometric properties in the present sample, the potential influence of this adaptation on participants’ response 

patterns cannot be entirely ruled out. 

 

Another limitation of the study is that the data were collected from a single university. This situation limits the 

generalizability of the findings. Future studies conducted at different universities and within different socio-

cultural contexts may contribute to evaluating the findings within a broader framework. 
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In addition, the study employed a cross-sectional design. Therefore, although relationships among the variables 

were identified, causal inferences remain limited. Future longitudinal studies may provide stronger evidence by 

examining changes in the relationships among variables over time. 

 

The variables included in the study were selected within the framework of a specific theoretical perspective and 

do not encompass all factors that may influence student motivation. In particular, the exclusion of variables such 

as academic engagement, psychological well-being, student experience, and perceived value may be considered 

an important limitation. 

 

Finally, another important limitation of the study concerns the measurement model. Although the parceling 

approach was employed to reduce model complexity and obtain a more parsimonious representation of the latent 

constructs, the measurement model did not fully satisfy all recommended fit criteria, particularly with respect to 

RMSEA and TLI values. Therefore, the findings should be interpreted with appropriate caution, especially when 

evaluating the mediation relationships identified in the study. Future studies are encouraged to re-examine the 

proposed model using item-level confirmatory factor analyses and alternative measurement specifications to 

provide stronger evidence regarding the robustness and stability of the findings. Furthermore, the measurement 

model demonstrated less-than-optimal fit indices (RMSEA = .105; TLI = .865). Although the model was retained 

based on theoretical considerations and parcel indicators, these results suggest that the measurement structure 

should be interpreted cautiously and re-evaluated in future studies using item-level analyses. 

 

Recommendations 

 
Based on the findings of the study, several recommendations can be proposed for both practitioners and 

researchers. From a practical perspective, the findings suggest that merely increasing the academic and social 

support services offered to students may not be sufficient. It is also important to consider how these supports are 

perceived by students and how they are reflected in students’ behavioral and perceptual processes. Accordingly, 

universities should structure support services in ways that are more visible, accessible, and integrated into students’ 

daily lives. 

 

The findings also indicate that academic reputation perception has a strong effect on students’ reasons for pursuing 

higher education. Therefore, universities should focus on strategies aimed at improving educational quality, 

supporting academic productivity, and increasing the visibility of institutional achievements. Strengthening 

institutional reputation may positively influence students’ perceptions of the university and their motivations. 

Furthermore, the finding that leisure time management is a significant predictor highlights the importance of 

practices aimed at improving students’ time management and self-regulation skills. In this regard, training 

programs and guidance services organized by universities may contribute to students’ academic and personal 

development. 

 

From the perspective of researchers, future studies are recommended to examine the relationship between 

perceived university support and student motivation through different mediating variables. In particular, including 

variables such as academic engagement, psychological well-being, and student experience in future models may 

contribute to a more comprehensive explanation of these relationships. Additionally, studies conducted with 

longitudinal designs and different samples may enhance the generalizability of the findings. 
 

Conclusion 

 
In this study, the relationships among perceived university support, leisure time management, academic reputation 

perception, and reasons for pursuing higher education were examined through structural equation modeling. The 

findings suggested that perceived university support was indirectly associated with reasons for pursuing higher 

education through leisure time management and academic reputation perception.. This finding indicates that the 

effect of university support on students’ motivation is shaped not directly, but rather through behavioral and 

perceptual processes. 

 

The results of the study demonstrate that the academic and social support provided by universities alone is 

insufficient to increase students’ motivation toward higher education. The effectiveness of such support is closely 

related to how students perceive these supports and how they reflect these processes in their own behaviors. In this 
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context, university support enables students to use their time in a more planned and efficient manner while also 

positively shaping their perceptions regarding the academic quality of the university. These processes, in turn, 

indirectly strengthen students’ reasons for pursuing higher education. 

 

The findings also indicate that academic reputation perception has a stronger effect on reasons for pursuing higher 

education. This result demonstrates that institutional prestige, academic quality, and educational opportunities play 

a determining role in students’ evaluations of universities. Perceiving the university as an academically strong and 

reputable institution contributes to students’ attributing greater meaning to their educational experiences and 

strengthens their motivation toward higher education. In this respect, academic reputation emerges as one of the 

fundamental factors shaping students’ higher education preferences and the meaning they attribute to this process. 

On the other hand, the significant effect of leisure time management indicates that students’ ability to plan and 

manage their time effectively is important in terms of motivational processes. Students who can manage their time 

effectively appear to establish a balance between academic and social life, which in turn strengthens their goal-

oriented behaviors and reasons for pursuing higher education. This finding suggests that not only academic 

competencies but also individual life skills play a determining role in higher education processes. 

 

Overall, this study clearly demonstrates that the effect of university support on students occurs through indirect 

mechanisms rather than direct pathways. This result suggests that higher education research should move beyond 

the direct-effect approach frequently assumed in the literature and recognize that student motivation is shaped 

through more complex processes. In this respect, the study contributes to the literature from a more holistic 

perspective by examining the effect of perceived university support not only through an outcome variable but also 

through students’ behavioral and perceptual processes. 
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