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From the Editor 

Dear IJCER Readers, 

Welcome to Volume 4, Issue 2 of IJCER 

There are 2 articles in December 2017 issue. The first article is written by Eva MREKAJOVA. 

The title of the article is FRIENDSHIP NETWORKS OF INTERNATIONAL STUDENTS 

ATTENDING LONG-TERM PROGRAMS IN TURKEY: IMPLICATIONS AND A NEED 

FOR INTERVENTION. This qualitative study explores the friendship networks of 

international students attending long-term programs in Turkey with a focus on their close 

friendships with host country nationals based on Bochner’s (1977) functional model for the 

development of overseas students’ friendship patterns. TURKISH EFL LEARNERS’ 

ATTRIBUTIONS FOR SUCCESS AND FAILURE IN SPEAKING ENGLISH is the title of 

the second article by Dr. Yusuf DEMİR.  This article examines Turkish EFL learners’ 

attributions for success and failure in speaking English in terms of locus of causality, external 

control, stability and personal control dimensions, and also aims to find out the impact of gender 

and department variables on learners’ attributions.  

Hope to meet you in the next issue of IJCER. 

Regards, 

Cahit ERDEM 

Editor 



 
 

 
 
 
 
 
 

 

 
www.ijcer.net  
 
 

Friendship Networks of International 
Students Attending Long-Term 
Programs in Turkey: Implications and a 
Need for Intervention 
 
Eva Mrekajova1 

1  
 
 
 

 
 
 
 
To cite this article:  
 
Mrekajova, E. (2017). Friendship networks of international students attending long-term 
programs in Turkey: Implications and a need for intervention. International Journal of 
Contemporary Educational Research, 4(2), 26-38.  
 
 
 
 
 
This article may be used for research, teaching, and private study purposes.  
 
Any substantial or systematic reproduction, redistribution, reselling, loan, sub-licensing, 
systematic supply, or distribution in any form to anyone is expressly forbidden. 
 
Authors alone are responsible for the contents of their articles. The journal owns the 
copyright of the articles.  
 
The publisher shall not be liable for any loss, actions, claims, proceedings, demand, or 
costs or damages whatsoever or howsoever caused arising directly or indirectly in 
connection with or arising out of the use of the research material. 

 



International Journal of Contemporary Educational Research 
 
Volume 4, Number 2, December 2017, Page 26-38            ISSN: 2148-3868 

 
 
 
 
 
 
 
 

Friendship Networks of International Students Attending Long-Term 
Programs in Turkey: Implications and a Need for Intervention 

Eva Mrekajova1* 

1  
 
 

 
Abstract 
 
Building on Bochner's (1977) functional model for the development of overseas students' friendship patterns, 
this study examines the friendship networks of international students attending long-term programs in Turkey 
concentrating primarily on their close friendships with host country nationals. The facilitating and hindering 
factors of friendship formation were also examined with a special attention to students' motivations to come to 
Turkey as one of the relevant factors. The study was designed as a case study and conducted at Uludag 
University. Data were collected via semi-structured in-depth interviews with 20 international students enrolled 

d interpreted using the 
phenomenological research approach and quantitative content analysis. The findings have confirmed a strong 
preference for co-national friendships and limited interactions with Turkish students. The lack of proficiency in 
Turkish language and a cultural distance (especially different religious background) were the most common 
reasons why closer bonds with Turkish students have not been formed. It has been also shown that the negative 
consequences of limited contact between both groups may go beyond the international students and an 
institutional intervention should be therefore provided. 
Key words: International students, Turkey, Friendship networks, Socio-cultural adaptation, Student experiences 
 
 
Introduction 
 
Turkey has been for a long time characterized primarily as a sending country under the global scheme of student 
mobility, but despite some fluctuations over the last couple of decades, the number of international students 
coming to Turkey has been also growing. While in 2013 Turkey hosted only about 55,000 international students 

statistics, in academic year 2016-2017, there were 108,076 international students registered in Turkey (Council 
of Higher Education, 2017). 
 
Student mobility and the relevant policies represent one of the subsets of "internalization of higher education", 
which "refers to the process of integrating an international or intercultural aspect into the teaching, research and 
service functions of an institution of higher education"(Knight, 1993, as cited by Knight, 1994, p. 3). The trend 
of internationalization of higher education does not have only economic and political benefits. The researchers 
have also shown that "diverse student populations provide unique social forums to foster intercultural 
development (Volet, 1999), reciprocal tolerance (Horne, 2003) and development of multicultural individuals" 
(Adler, 1974) (Volet, 2004, as cited in Dunne, 2013, p. 567). Similarly, focusing specifically on the host country 
students, Bruch & Barty (1998) suggested that the "student diversity broadens students' cultural horizons and 
promotes international understanding and cross-cultural sensitivity" (as cited in Dunne, 2013, p. 568). However, 
the other researchers have been warning that the mere presence of international students is insufficient and a 
meaningful contact needs to take place first to secure the potential benefits of a multicultural environment. 
(Dunne, 2013, p. 569)  
 
The present research is a part of a longitudinal study evaluating the quality of contact and friendship networks 
between international students and Turkish nationals. Regarding the international students, our target group are 
students who decided to pursue their university education instructed in the Turkish language, in its entirety in 
Turkey. Many of these students are coming to Turkey without any previous knowledge of Turkish language and 
are expected to master the language within 10-12 months before they start the university program of their 
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choice. They had usually excelled in their respective countries and many of them had received one of the 
available scholarships in Turkey. Nevertheless, the statistics show that the success rate of these students is 
relatively low (e.g. less than 50% of students who were awarded scholarship between 1992 and 2009 were also 

situation to an ineffective selection procedure (Vural & Alkan, 2009), the others link it to a lack of planning and 
insufficient care and support for international students (Kavak & Baskan, 2001). While these may be some valid 
factors, our research is trying to assess the quality of contact between international students and host nationals 
and its potential to be a predictor of international students' academic success. 
 
The article covers the first stage of our research. First, it introduces Bochner's (1977) functional model for the 
development of overseas students' friendship patterns and outlines the potential benefits of a frequent contact 
with host nationals; secondly, it summarizes the findings after the first-round interviews with 20 international 
students at Uluda  University in Bursa. Finally, implications of a limited interaction among international and 
domestic students are summarized and a design for photography and storytelling project as a tool to increase 
students' cultural awareness is provided. 
 
 
Friendship Networks of International Students 
 
Bochner's (1977) functional model for the development of overseas students friendship patterns, one of the first 
studies concerning friendship networks of international students, suggested that international students belong to 
three distinct social networks, each serving a particular psychological function: The primary, monocultural 
network, consisting of close friendships with other sojourning compatriots (i. e. people from the same, similar or 
neighboring countries) functions as a setting to rehearse, express, and affirm culture-of-origin values. Secondary 
or bi-cultural network, consisting of links with host nationals (e.g. the host country students, teachers, 
counselors etc.) has an instrumental function and it facilitates students' academic and professional aims. Finally, 
the third, multi-cultural network consists of friendships with other non-compatriot foreign students and its 
function is largely recreational; it provides students with the sense of companionship and social support based 
on the shared experience of foreignness (Ward, Bochner &Furnham, 2001).  
 
While international students can benefit in a certain way from all three Bochner's social networks, the research 
has shown that the links with host nationals play an important role in the process of students' adaptation and 
thriving in a new environment. The frequent contact with host nationals has been associated with fewer 
academic problems among international students (Pruitt, 1978); better socio-cultural adaptation (Swami, 2009; 
Ward & Rana-Deuba, 2000), sojourn satisfaction (Rohrlich & Martin, 1991) as well as lower levels of stress and 
better psychological adjustment (Berry & Kostovcik, 1990; Pruitt, 1978; Redmond & Bunyi, 1993; Searle & 
Ward, 1990). By the same token, Severiens and Wolff (2008) found that "students who feel at home, who are 
well-connected to fellow students and professors and who take part in extracurricular activities are more likely 
to successfully graduate from the university". Moreover, interacting with local students can also improve 
international students' communication competency and facilitate their general adaptation to life in a host country 
(Ward & Kennedy, 1993; Zimmerman, 1995). However, while the preference of international students for the 
host national friendships would be desirable, Bochner's and other studies have found that international students 
generally prefer their co-national and multi-cultural friendships and the relationships with host nationals usually 
belong among the least developed (Bochner et al., 1977; Furnham & Alibhai, 1985). 
 
On the other hand, other research has been suggesting that the friendship networks of international students are 
more than just the matter of students' preference or choice. Hendrickson et al. (2011, p. 283) argued that there 
are the following factors which may influence the willingness and ability of international students to build up 
closer friendships with their host culture peers: (1) poor language skills of international students; (2) perceived 
discrimination; (3) and established friendship networks of local students which may be difficult to infiltrate. 

et al., 1977; Furnham & Alibhai, 1985, Redmond & Bunyi, 1993) and a pressure of compressed time in a host 
country are another factor 
friendships with others (Hotta & Ting-Toomey, 2013). Last but not least, there is some indication that 
international students tend to "seek out host nationals only for utilitarian purposes, preferring to engage in more 
intimate activities with co-nationals and fellow foreigners" (Furnham & Bochner, 1982, p.193).  
 
Besides the factors listed above, we decided to consider one more factor as a predictor of contact with host 

grouped the factors influencing students' decision to study in Turkey into following five broader categories: 
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quality of the education, affordability, scholarship opportunities, proximity (in a sense of cultural, religious or 
ethnic kinship) and recommendation by others. The quantitative study by Kondakci (2011), conducted with a 
bigger sample of 331 international students, showed similar results and added the desire to experience a 
different cultureto the list. However, the latter was a decisive factor primary for students coming from Europe 
and North America, generally a underrepresented group of students in long-term programs in Turkey (see 
"Council of Higher Education", 2017). Therefore, we assumed that the desire to experience the Turkish culture 
will not be the leading motivation of the students from our target group. However, considering the fact that the 
students from our target group are expected to learn Turkish in a very short time, it seems that the genuine prior 
interest in Turkish culture and/or Turkish language could predict students' willingness to engage in 
communication and more meaningful relationships with host nationals. 
 
The studies conducted in Turkey confirmed that similar cultural background plays an important role and helps 

from regions with common historical, lingual, and cultural background (such as Balkans and Turkic Republics) 
reported a high level of contentment with their studies in Turkey (Kondakci, 2011). However, the research in 
this area has been still limited. Existing studies (see Annaberdiyev, 

them have focused exclusively on the contact with host national and the possible consequences of the lack of it. 
Moreover, many studies have included mostly students coming from culturally similar regions (see the list 
above) whose experiences may not correlate with the experiences of students coming from the more culturally 
distant countries. In addition, all these studies were conducted as cross-sectional studies without any opportunity 
to compare students' social networks and satisfaction in different stages of their studies. Finally, none of the 
studies took into consideration the opinions of Turkish students and their experiences with international 
students, which will be included in second stage of our research. Therefore, we believe that our research can 
guide the policies ensuring effective cross-cultural communication and contribute to better general satisfaction 
of international students in Turkey as well as promotion of cultural awareness and sensitivity among Turkish 
students. 
 
 
Research Questions  
 
Building on Bochner's (1977) functional model for the development of overseas students' friendship patterns, 
this article examines the friendship networks of international students in Turkey, as well as the facilitating and 
hindering factors of friendship formation with a special emphasis on students' motivations to study in Turkey as 
one of the relevant factors. With this research goal in mind, the following research questions have been formed:  
 
RQ 1: Do international students in Turkey prefer the friendships with their co-national? 
RQ 2: How and where do international students interact with host nationals? 
RQ 3: Do international students in Turkey desire more contact with host nationals? 
RQ 4: What are the factors hindering socializing with host nationals? 
RQ 5: Do international students who were motivated to come to Turkey by their genuine interest in Turkish 
culture and/or Turkish language seek contact with host nationals more actively compared to international 
students motivated by other factors? 
 
 
Method 
 
This research was conducted as the first stage of a longitudinal study evaluating the quality of contact and 
friendship networks between international students and Turkish students  University in Bursa. In this 
stage of the research data were collected via semi-structured in-depth interviews with 20 international students 

 in academic year 2016/2017. Phenomenological 
research approach and quantitative content analysis were used to interpret the data and draw the conclusions  
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Participants 
 

The participants were selected based on the purposeful sampling (Creswell, 1998) in cooperation with the 
and in an effort to provide the best representation of students from different cultural, 

ethnic and religious background. Another important criterion was the ability of students to express themselves 
either in English or Turkish, the working languages of our research. However, as most of the students were not 
fully proficient in any of these languages, some of them, especially the ones opting for Turkish, struggled to 
express themselves during the interviews. As a consequence, in some cases, we were not able to obtain more 
detailed descriptions of their experiences. 

 
The sample consisted of 20 international students enrolled in a Turkish Preparation Course 
( -
Practive and Research Center) in Bursa in academic year 2016/2017. All of them, with one exception, had 
relocated to Turkey within 6 preceding months. Only one student had been living in different cities in Turkey 
for last 5 years. Participants represented 19 different countries including Afghanistan, Bosnia and Herzegovina, 
Chad, Djibouti, Egypt, Guatemala, India, Indonesia, Kenya, Liberia, Macedonia, Madagascar, Morocco, 
Myanmar, Syria, Tajikistan, Ukraine, Yemen. The sample generally included one respondent per country, with 
the exception of Egypt (n = 2). Overall, there were 10 female and 10 male participants. All but 2 participants 
were identifying themselves as Muslims, other two were Christians. The age of the participants ranged from 18 
to 28 years of age, with most participants being 18-19 years old. Three students were married and one of them 
had a child. Only one of the married students came to Turkey together with his spouse (she was pursuing her 
studies in a different city in Turkey). All participants were planning to enroll in one of the university programs 
in Turkey (mostly at the Uluda  University in Bursa) the following academic year. All programs of their choice 
are officially instructed in Turkish. According to their programs, the participants are planning to stay in Turkey 
for 3 to 7 years. Three students were planning to start their PhD and 3 of them their master's degree. The 
remaining 14 students were undergraduates. Most of the students were recipients of full scholarships covering 
their studies and living costs in Turkey. Only 4 undergraduate students had come to Turkey without any 
scholarship. They were relying mostly on the support from their families. Two of them found a part-time job as 
English teachers. 
 
 
Data collection and data analysis 

 
The data were collected via semi-structured in-depth interviews. The interviews were initially planned to be 

- 14 May 2017 but due to the late endorsement of the 
project the actual interviews took place between 03-28 April 2017. Semi-structured, in-depth interviews were 
conducted either in English or Turkish based on the preference of the participants. The list of topics and 
questions were given to all participants in their language of preference a few days before the interview. They 
covered not only the topic of friendship networks but also other topics such as family background, decision to 
come to study to Turkey and a process of adaptation to a new environment and culture. Regarding the friendship 
networks' assessment, the modification of Bochner's Best friend test was used and the participants were asked 
their best friend's nationality (understand as a person with who they prefer to spend their free time). Additional 
questions were asked about friendships with Turkish nationals if the students' best friend belonged to any of the 
other two social networks. All interviews were recorded with the permission of the participant using the digital 
voice recorder and were transcribed via intensive back-and-forth listening process in preparation for data 
analysis. The length of each interview session was 25 min  1,30 h and the range of each transcription was 
anywhere between 4 - 9 single-spaced typed pages.  

 
The second part of the data analysis involved reading and re-reading verbatim transcriptions of the interviews 
for multiple times and identifying the general categories under which the data were grouped and analyzed 
(Holstein & Gubrium, 2004; Lindlof & Taylor, 2010). Eventually we analyzed the following categories: best 
friends, interaction with Turkish students in general, challenges regarding friendships with Turkish students and 
motivations to study in Turkey. The phenomenological research approach and quantitative content analysis were 
used to interpret the data. The frequencies were also used were it was appropriate. The analysis was completed 
with the direct citations from the interviews, referring to the individual students by codes composed of their 
Country of origin, Gender and Age (e.g. Yemen, Male, 19).  
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Findings and Discussion  
 
Based on Bochner's functional model, it was predicted that the international students would prefer a co-national 
or another foreigner as their best friend(s) more often than a host national. Our results have supported this 
prediction. Only 3 out of 20 international students reported that their best friend was a Turkish national.  

 
My best friends are my roommates, all of them are Turkish, I became a friend even with their other 
friends, we get along very well...(Egypt, Female, 19) 
My b  
I have a close Turkish friend and I love her so much. She stays in the same dormitory and we speak 
Turkish. (Syria, Female, 19) 
 

In line with Bochner's findings, students showed a strong preference for co-national friendships. Twelve 
students stated that their best friend comes from the same country or from the same region what means that they 
use their mother tongue for communication. Four students reported another foreigner as their best friend, but 
interestingly enough, three of them actually used Turkish as their main language of communication. One student 
reported no close friendships in Turkey. 

 
The fact that only three of the interviewees indicated that they spent most of their free time with a Turkish 
national, indicates limited contact of international students with Turkish nationals. A student from Bosnia and 
Herzegovina stressed the limited opportunities for interaction with Turkish students during her first year in 
Turkey: 

 
R I hang out only with foreigners. I don't know many Turkish people. 

Next year it will be different. I will be surrounded by Turkish students. There will be maybe just 10 
foreigners ... and the rest will be Turks. (Bosnia and Herzegovina, Female, 19). 
 
And a student from Egypt felt physically isolated from Turkish nationals while on campus: 
 
On campus we are far from [Turkish] people. I often go out to Bursa, to Kent Square, to see the people 
and how they speak and live. (Egypt, Female, 19) 
 

The students felt this way even though they were generally placed in dormitories together with Turkish students 
(only 3 students stayed in a private flat). Some students used the shared dormitories successfully as an 
opportunity to form new friendships: 

 
I stay in a room for 3 but we are actually only 2. My roommate is Turkish... He would like to learn 
Persian. So I am teaching him some Persian and he is teaching me some Turkish. (Afghanistan, Male, 
18). 
 
I spend most of my time with my aunt. But I have other (Turkish) friends too. We met at the dormitory. 
We have moved out now but we stayed in touch. (Morocco, Female, 18) 

 
But it has not always facilitated meaningful interaction with Turkish students: 

 
I don't have a close Turkish friend. There is only this roommate of mine, but we have never been out 
together. We only ate together 3 or 4 times in a dormitory... In dormitory, they are asking me the same 
questions all the time. For example where I am from. I don't know why I haven't been able to build up a 
closer friendship with anybody. I am a very social person. (Yemen, Male, 18)  
 
One of my roommates is from Erzurum ... they are very young. They just want to have fun. I used to be 
like them but now I want to study. I don't have Turkish friends. I don't know why. Their behavior is a 
little bit reserved towards us, they are not that warm. (Tajikistan, Male, 28) 

 
And in some cases, it even led to conflicts: 

 
I am staying in a room for 6 people. I am the only foreigner there. Now we are getting along well but 
there was this girl before with who I had a big fight....She told me that I was not from this country, that 
I was Arab...first I thought she was not serious but after I understood that it was not a joke I got very 
angry... It got really serious and I am not speaking with her since then. (Egypt, Female, 19) 
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I used to stay in a room for 6 people. There were 2 Turkish and 3 foreign girls in the room... I came 
last and stayed with them for 5 months. I could not get along with this girl from Ankara ... She was 
constantly interfering with my stuff. For example, if I said that I spent all my scholarship she would ask 
"What are you doing with all your money? It would be enough for me..." Also, it was winter and she 
was always opening the window while I kept closing it...So I changed my room. (Ukraine, Female, 18) 
 
I am staying at a public dormitory here. There are six people in the room. One is from Bosnia, one is 
from Afghanistan and others are Turkish. I am getting along with my friend [from Bosnia] ... but 
Turkish girls are a different story. When I first arrived, there were actually 2 different Turkish girls in 
my room. They studied economics and from what I understood they were not obliged to attend classes. 
So they spent the whole day in the room. I and my friend had to wake up at 7 and get ready [for our 
class]. It was winter, dark and cold but they always complained when we turned on the light ... so there 
were always fights about it. And one morning I again turned on the light and one girl jumped out of her 
bed grabbed my hand and told me to turn it off. She wanted to fight with me. It was very stressful. I 
almost cried. But then we went to a manager and complained and they moved them to another room 
and two new girls came. It is better now but still...I don't have any close Turkish friends... (Bosnia and 
Herzegovina, Female, 19) 

 
On the other hand, keeping up with hobbies or finding a job helped some students to make some new 
friendships with Turkish nationals, but many of them stayed very formal and lacked the intimacy of close 
friendships: 

 
I have a friend from a gym. His name is Ahmet. Sometimes we go to the cinema together or we go for a 
coffee and have some chat. (Chad, Male, 21) 
 
Probably the closest [Turkish] friends I have are the ones from the gym. But I only talk to them when I 
am in the gym. It is not like we are going out. It is not like to have a very close Turkish friend. 
(Guatemala, Male, 18) 
 
I don't have any close Turkish friends, but I have my students. Sometimes we drink coffee together. But 
I don't speak Turkish with them. And I also cannot speak Turkish that well. (Myanmar, Female, 19) 

 
Regarding the third research question, students were not actually directly asked if they desired more contact 
with host nationals, as we supposed that had they been asked directly, all of them or at least most of them would 
have answered affirmatively. Instead, we were trying to figure out how they felt about not having any close 
Turkish friends (if it was a case). As the following quotation shows, the students see the benefits of the close 
contact with Turkish students: 

 
I would like to have a really good Turkish friend. It would be really nice to me because I still don't 
know the culture very well so if I had any questions I could ask him in a very nice way ... I would trust 
him and he would trust me so there would not be any problems. (Guatemala, Male, 18) 

 
But, in line with Hendrickson's findings (2011) the lack of knowledge of Turkish language was a big obstacle 
for many of our interviewees to form closer bonds: 

 
My best friend is ... from Ghana ... Maybe because of our roots. We are from the same continent and we 
share some similarities and you can easily speak and understand each other. If somebody speaks just 
Turkish it is really difficult for us to communicate. Well, I might like the person but when the 
communication is disrupted it makes it really hard to form a closer bond. But if you can easily 
communicate and you find the time you will get used to each other. (Kenya, Female, 28) 
 
My best friend is called Edilo, he is from the same country, he is also Malagasy as me. I don't have 
very close Turkish friends. I haven't mastered the Turkish language yet. I speak just broken Turkish. So 
we cannot understand each other. (Madagascar, Male, 19) 

 
Contrary to Hendrickson (2011) though, in this stage, perceived discrimination did not emerge as a problem for 
international students in Turkey. Some ethnically visible students mentioned that they might have experienced 
some strange looks but it was not perceived by them as a case of discrimination. Besides, students speaking 
Arabic reported that they were asked if they were Syrians in some situations. Our participant from Syria also 
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confessed that she adjusted her look to look more like a Turkish girl and prefers speaking Turkish or English in 
the public. But in general, these incidents did not create any further negative sentiment against Turkish people. 
On the other hand, the student from India has noticed some signs of jealousy of Turkish students against 
international students: 

 
I think that Turkish people are not open to foreigners, they are afraid of foreigners, they don't want 
them... in their country. I think so because I have seen many boys and girls thinking that I could not 
understand Turkish complaining about foreigners. I just kept my calm but they were asking questions 
like:" Why did they come here? Don't they have their own country? Why is government paying them to 
come here to study while for us [the situation] is so bad?" (India, Female, 22) 

 
Cultural distance and a different set of values seemed also to be an obstacle for some relationships: 

 
My Muslim friends in the dormitory... ask me [about my religion] and I am telling them... yes, I am a 
Christian. The smart and mature ones understand that it is normal that there are diverse religions in 
the word. But the others say this guy is a Christian and we are Muslims so we have nothing to do with 
him. (Liberia, Male, 24) 
 
I see myself so different from people in my dormitory. There are mostly people who are going to study 
Ilahiyat. They do not listen to music and they wear very simple clothes. They are that kind of religious 
people that I am not and I don't want to be. I like the way I am and I don't want to change. I mean I 
have some friends among them but there is some distance between us. I don't like to mingle a lot with 
them because of the way they think and because I know that they would judge me... I cannot say that I 
feel completely comfortable there. (Guatemala, Male, 18) 
 
Here the first question people ask me is where I am from... Then they ask me about my religion. And I 
answer that I am a Christian. Sometimes the atmosphere changes completely after I say this. It 
suddenly doesn't feel good. Maybe they think something bad about Christians. Some of them are trying 
to persuade me that Islam is the right way. I had never heard about Islam before I came here. So when 
they are telling me that Islam is the truth they are implying that my way is wrong. It makes me a bit 
angry. I also have this friend who comes to me from time to time asking me if I have already become a 
Muslim.... But now I usually don't tell my real religion. I am like yes, of course, I am a Muslim. 
(Madagascar, Male, 19) 

 
In some situations, the lack of new friendships originated rather from students' personal circumstances such as 
personality, marriage or students' primary focus on their studies. 

 
I stay in a dormitory here. There are four persons in a room. Two of them are Turkish and one girl is 
Chinese. ... We get along very well actually, we always eat together we always talk a lot and share 
ideas. But I don't have yet a very close Turkish friend... I do not make friends easily and it has been just 
7 months... I would say that my best friend here is my Chinese roommate. Our ideas are very similar, 
maybe because we come from very similar regions, our education system our thinking and upbringing 
are similar, so I feel very comfortable with her. (India, Female, 22) 
 
I don't have a very close friend here but there is this Turkish girl who came to me once seeing me 
struggling with my Turkish homework and after that she became my friend and she is still helping me 
whenever I need help. (Pakistan, Female, 28) [recently married] 

 
Coming to our last research question, we identified 5 students whose studies in Turkey appeared to be motivated 
primarily by their interest in Turkey and Turkish language. Those were the students who mentioned that they 
always loved Turkey or that they dreamed to study in Turkey in their interviews. Two of these students are 
representatives of Turkish minorities (Macedonia, Male, 18; Ukraine, Female, 18) in their home countries and 
they speak the local dialect of Turkish as their mother language. Other two students started to learn Turkish 
before they received the Turkish scholarship (Egypt, Male, 21; Djibouti, Female,18) and the last student from 
Tajikistan had also had some understanding of Turkish before his arrival in Turkey. However, considering the 
fact that only one of these students designated a Turkish national as his best friend (Macedonia, Male, 18) we 
cannot conclusively confirm if the students who come to Turkey based on their genuine interest in Turkish 
culture and/or Turkish language seek contact with host nationals more actively than students motivated by other 
factors. Notwithstanding, we noticed that the other students from Egypt, Djibouti and Tajikistan were also using 
Turkish for communication with their best friends of different nationality. Moreover, all members of this group 
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described their adaptation to life in Turkey in mostly positive terms just like the students who have formed close 
friendships with Turkish nationals. (See the statements of 5 students motivated primary by their interest in 
Turkish culture and/or Turkish language and the statements of 3 students having close Turkish friends; the 
student from Macedonia is a member of both groups): 

 
I feel at home here ... I don't have any difficulties because I am a foreigner. I can say that I have 
adapted easily. Maybe it was because I always loved Turkey so much. It was my big dream to come 
here. (Djibouti, Female, 18) 
 
I have adapted here well, I am like this, it is a natural thing for me, I can get used to new country 
easily. (Tajikistan, Male, 28)  
 
If I have to express how I feel in Turkey, it is not very good but it is not very bad either. I understood 
that if I want to be successful here, I need to like Turkey and Turkish language. So, I made myself like it 
here. (Egypt, Male, 21) 
 
I feel good here. I do not want to return back to Ukraine. I would like to find a job and start working 
here, but...I miss my family... I adapted easily, I did not feel like a stranger here, because I am Turk and 
I can speak the language... (Ukraine, Female, 18) 
 
I did not have any difficulty to adapt but it was a step by step process. I had to get used to the fact that I 
am here in Turkey and there are so many Turks around me, but I am fine now... Turkish is my mother 
language so I haven't experienced any problems with respect to language. I feel very happy and excited 
that I can solve everything here in my mother language... (Macedonia, Male, 18) 
 
I feel good in Turkey. Probably because I live and eat together with these people who I didn't know 
before. (Egypt, Female, 19) 
 
I feel here at home because Turkey is not different from the Arab world especially from Syria... we have 
lots of common things, especially the religion. (Syria, Female, 19) 

 
The foregoing indicates that a genuine interest in Turkish culture and/or Turkish language may actually be a 
predictor of better socio-cultural adaptation and more willingness to engage in communication in Turkish 
language. In comparison, 9 out of 10 students, whose main motivation for their study in Turkey was to get a 
university degree in a certain field (example of the students from Indonesia, Pakistan, Liberia, India, Yemen,) or 
just to study abroad without Turkey being their main preference (here a received scholarship and country's 
affordability were the decisive factors) (example of the students from Madagascar, Kenya, Bosnia and 
Herzegovina, Guatemala, Myanmar) expressed problems, resistance or doubts during their adaptation to life in 
Turkey. They expressed their feelings as follows: 

 
I don't feel here at home. Not at all. Main reasons are that my parents are not here and my faith is 
different. (Madagascar, Male, 19) 
 
I don't feel like this is my home. The main reason is that I cannot connect with people that easily. That 
is probably also the reason why I still cannot speak Turkish very well. (Myanmar, Female, 19) 
 I feel like I fit in but maybe 
and Herzegovina, Female, 19). 
 
I still don't feel at home here. I miss my family. Back home I used to have a lot of friends, I used to have 
a girlfriend and I miss them all. The most important people in my life are not here with me. (Liberia, 
Male, 24) 
 
It is not home but it is not bad... I am getting used to it, I am not constantly calling home crying or 
talking to my family every other time. So I think those are positive indications that I am getting 
comfortable here... Because life ... is not hard... if you are comfortable in a place it is easier for you to 
adapt and... I am more mature I know why I am here. It is for a short time and then I will be back in my 
country. It makes it much easier for me, it keeps me going. (Kenya, Female, 28) 
 
I do not feel at home in Turkey. I do not know why... (Yemen, Male, 19) 
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I cannot say that I feel completely comfortable here, I think it is because of the place where I am living 
[dormitory]... I think I would be more comfortable if I stayed alone in an apartment...(Guatemala, 
Male, 18) 
 
Istanbul is my home but Bursa is not... Turkey may be better from my country in every way possible but 
it is still a foreign country for me and I have to find some things to comfort me. I find this comfort in the 
warmness of my Indonesian friends in Istanbul. Besides, no matter what difficulty I face when I am with 
my wife, it instantly feels like home. (Indonesia, Male, 28)  
 
I got used to my life here... I just stopped fighting. I knew that have to live here. Because I have to finish 
this degree. So, I have to make some sacrifices. When you understand that there is no other option you 
get used to everything. (Pakistan, Female, 28) 

 
The last group of students, who came based on a recommendation of a friend felt also well adjusted (Chad, 
Afghanistan, Morocco). Only a student from Chad mentioned that he was missing his home. But their situation 
might have been affected by the fact that they already had a family (Afghanistan) or a friend (Chad) in Bursa 
when they arrived or came to Turkey with a relative (Morocco). 
 
In conclusion, students' prior genuine interest in Turkish culture and/or Turkish language seems to be a relevant 
factor but further research is necessary to understand better the link between students' motivations to study in 
Turkey and formation of their friendship networks.  
 
 
Further Implications and a Need for Intervention 
 
There are many further implications associated with the limited interaction of international and domestic 
students.  
 
First of all, limited contact with host nationals deprives international students of an important source of culture 
learning. As a consequence, students with limited contact with host nationals may fail to acquire the social skills 
appropriate to a new culture. In our case, the international students' main (and in some cases the only) source of 
information about the Turkish culture was the Turkish Preparatory Course. The problem here is that the culture 
learning in class usually puts more emphasis on the strange and/or exotic of the target culture and the 
interpersonal aspects of the sojourn are often overlooked (Furnham & Bochner, 1982, p. 194). In comparison, 
the contact with host nationals provides direct insights into minds and behaviors of local people and put the new 
and unexplained behaviors into context what makes their interpretation and understanding much easier for a 
foreigner (Kim, 2001). 
 
Secondly, there is a risk that international students will fail to acquire Turkish proficiency what can significantly 
influence their academic performance. Brown's model of optimal distance (1980) for language learning 
therefore recommends synchronization of linguistic and cultural development. If the linguistic and cultural 
development is not synchronized and if the learners achieve adjustment to a new culture via nonlinguistic means 
of communication or fossilized forms of the language (i. e. relatively permanent incorporation of incorrect 
linguistic forms) they may lose motivation to master the language (Brown, 2000, p. 188). Indeed, numerous 
studies have confirmed that the lack of language proficiency is one of the most challenging problems of 
international students in Turkey (see e.g.  et al., 2016; , 2013, p. 81; ). To 
remedy this situation, the period of international students' initial adjustment to a new environment should be full 
of stimulus forcing them to use the language in new and different situations on a regular basis. Again, this 
cannot be achieved if the contact with host nationals is limited.  
 
Moreover, the lack of meaningful interaction among domestic and international students also represents a 
missed opportunity and a potential source of problems for students and/or institutions. As we stated at the 
beginning, the student diversity and a cross-cultural contact can have many benefit, but the potential benefits 
"are not self-evident and self-fulfilling" (Kimmel & Volet, 2012, as cited in Dunne, 2013, p. 569). In other 
words, if the student diversity is not properly managed it may have the opposite effect and instead of increased 
cross-cultural sensitivity it may contribute to stereotyping, hardening of prejudicial attitudes and intergroup 
hostility (see e.g. Asmar, 2005; Henderson-King & Kaleta, 2000; Lerner & Nagai, 2001; Rothman, Lipset, & 
Nevitte, 2003; Wood & Sherman, 2001 as cited in Dunne, 2013, p. 568). Considering the conflicts and the cases 
of jealousy reported by our participants, it is obvious that the presence of international students has not been 
always perceived positively. The key point here is that the responsible institutions should take proper steps to 
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facilitate and maintain the meaningful interaction among international and domestic students if they want to 
secure the benefits of a multicultural environment (Kimmel & Volet, 2012; Ujitani, 2006). The need for an 
appropriate intervention beginning from students' arrival to Turkey seems even more pressing considering the 
fact 
(Rienties, & Nolan, 2014). 
 
The detailed analyses of possible interventions facilitating the contact between domestic and international 
students goes beyond the scope of this article. However, our research encouraged us to design a photography 
and storytelling project as a tool to raise awareness about the problems of international students and their limited 
contact with Turkish nationals. Thus, based on our interviews, we created an exhibition called Sojourners 
(Misafirler) inspired by the concept of homophily (Lazarsfeld & Merton, 1954), which may be also seen as one 
of the barriers of intercultural contact. The homophily principle represents the hypotheses that given a free 
choice to interact with anyone of a variety of people, an individual will typically opt for a person whom they 
perceive to be similar to themselves (Rogers & Bhowmik, 1970, p. 528). The exhibition contained the narratives 
of 20 international students explaining their family backgrounds, reasons why they came to Turkey and their 
adaptation to their new life. The narratives were accompanied by participants portraits and a picture of their 
personal objects reflecting different aspects of their identities (see the example below). The exhibition was 
displayed on the campus of Uluda  University from 8 - 15 December 2017. The goal was to show different 
cultural perspectives of international students, as well as the fact, that they had many things in common also 
with Turkish students even though they came from different countries. 
 

 

 
Indonesia, Male, 28 

 
 

Conclusion 
 
Our findings have shown that the interaction among international and domestic students in Turkey is generally 
limited and international students prefer friendships with their co-nationals or the other foreigners. International 
students are aware that the frequent contact with Turkish nationals could help them to understand the local 
culture better but the lack of Turkish proficiency and in some cases different cultural backgrounds (especially 
different religious background) make it difficult for them to form some closer bonds. The lack of meaningful 
contact persists even though most of the international students are being placed in dormitories together with 
Turkish students. The later confirms that a mere presence of students from different cultures does not guarantee 
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meaningful cross-cultural contact and potential benefits of a multicultural environment. Therefore, it is 
important that educators, as well as the institutions involved, recognize the problem and intervene where 
possible to encourage cross-cultural contact and interaction between both groups. 
 
Finally, as was pointed out above, this article has covered only the first stage of a longitudinal study evaluating 
the quality of contact and friendship networks between international students and Turkish nationals. In 
following stages, the questionnaires were distributed also among Turkish students and the second-round 
interviews with international students were conducted. Longitudinal aspect of the final study should help us to 
understand better how the friendship networks of international students develop during different stages of their 
studies and their impact on students' adaptation and academic performance. The results from our research will 
be used as a guide for future intervention projects in similar situations and serve as a valuable source of 
information for future policies dealing with international students in Turkey. 

 
 

References 
 
Annaberdiyev, D. (2006). 

 

Journal of Azerbaijani Studies, 12(1-
2), 284-292. 

Brown, H. D. (2000). Principles of Language Learning and Teaching (4th ed.). Addison Wesley Longman Inc.  
 
Berry, J.W. & Kostovcik, N. (1990). Psychological adaptation of Malaysian students in Canada. In Abdul Halim 

Othman and Wan Rafaei Adbul Rahman (Eds), Psychology and socioeconomic development (pp. 155
162). Bangi, Malaysia: National University Press.  

Bochner, S., McLeod, B. & Lin, A. (1997). Friendship patterns of overseas students: a functional model. 
International Journal of Psychology, 12, 277-294 

Bruch, T., & Barty, A. (1998). Internationalizing British higher education: Students and institutions. In P. Scott 
(Ed.), The globalization of higher education (pp. 65 122). Buckingham: The Society for Research into 
Higher Education. 

Council of Higher Education. (2017). Higher Education Information Management System. Retrieved  
23.04.2018 from https://istatistik.yok.gov.tr/  

Creswell, J. W. (1998). Qualitative inquiry and research design: Choosing among five traditions. Thousand 
Oaks, CA: Sage 

Dunne, C. (2013) Exploring motivations for intercultural contact among host country university students: An 
Irish case study. International Journal of Intercultural Relations, 37, 567  578 

 
incelenmesi. 165-173. 

Furnham, A. & Alibhai, N. (1985). The friendship networks of foreign students: A replication and extension of 
the functional model. International Journal of Psychology, 20, 709-722. 

Furnham, A., & Bochner, S. (1986). Culture shock: Psychological reactions to unfamiliar environments. 
London: Methuen. 

Furnham, A.F. & Bochner, S; (1982) Social difficulty in a foreign culture: An empirical analysis of culture 
shock. In: Bochner, S, (ed.) Culture in Contact: Studies in cross cultural interaction. (pp. 161-198). 
Pergamon: Oxford. 

Garabayev, B. (2000). 

 
um problemleri. 

101-110. 
Hendrickson, B., Rosen, D., & Aune, R. K. (2011). An analysis of friendship networks, social connectedness, 

homesickness, and satisfaction levels of international students. International Journal of Intercultural 
Relations, 35, 281 295. 

Holstein, J. A., & Gubrium, J. F. (2004). The active interview. In D. Silverman (Ed.), Qualitative research: 
Theory, method and practice (2nd ed., pp. 140 161). Thousand Oaks, CA: Sage. 

Hotta, J. & Ting-Toomey, S. (2013) Intercultural adjustment and friendship dialectics in international students: 
A qualitative study. International Journal of Intercultural Relations, 37, 550  566 



37 
 

IJCER (International Journal of Contemporary Educational Research) 

 
 

, 20(1), 92 103. 
& 

sosyo- k  ve ekonomik s (2), 26-39. 
Kim, Y. Y. (2001). Becoming intercultural: An integrative theory of communication and cross-cultural 

adaptation. Thousand Oaks, California: Sage. 
Kimmel, K., & Volet, S. (20

group work: Does context matter? Journal of Studies in International Education, 16(2), 157 181. 
Knight, J. (1994). Internationalization: Elements and checkpoints. Research Monograph, 7, Ottawa, Canada. 

Canadian Bureau for International Education.  
Kondakci, Y. (2011). Student mobility reviewed: attraction and satisfaction of international students in Turkey. 

Higher Education, 62, 573-592. 

Dergisi, 35(2), 37-50. 
Lazarsfeld, P. F., & Merton, R. K. (1954). Friendship as a social process: A substantive and methodological 

analysis. In M. Berger (Ed.), Freedom and control in modern society (pp. 18 66). New York: Van 
Nostrad. 

Lindlof, T. R., & Taylor, B. C. (2010). Qualitative communication research methods (3rd ed.). Thousand Oaks, 
CA: Sage. 

Ng, K. T., Wang, K.W.Ch., & Chan, W. (2017) Acculturation and cross-cultural adaptation: The moderating 
role of social support. International Journal of Intercultural Relations, 59, 19 30. 

Kuram ve (2), 473-506.  

Y   
. 

Ank  

and challenges they experience in Turkey. Research in Comparative &International Education,10(2), 
223 237 

 
rgisi, 2(2), 85-94. 

Rienties, B. & Nolan, E.M. (2014) Understanding friendship and learning networks of international and host 
students using longitudinal social network analysis. International Journal of Intercultural Relations, 
41, 165-180 

Redmond, M.V. & Bunyi, J.M. (1993). The relationship of intercultural communication competence with stress 
and the handling of stress as reported by international students. International Journal of Intercultural 
Relations, 17, 235 254. 

Rohrlich, B.F. & Martin, J.N. (1991). Host country and re-entry adjustment of student sojourners. International 
Journal of Intercultural Relations, 15, 163 182. 

Rogers, E. M., & Bhowmik, D. K. (1970). Homophily heterophily: Relational concepts for communication 
research. Public Opinion Quarterly, 34(4), 523 538. 

-
ekonomik problemleri: Sakary   6-8 Kas

 
Searle, W. & Ward, C. (1990). The prediction of psychological and socio-cultural adjustment during cross-

cultural transitions. International Journal of Intercultural Relations, 14, 449 464. 
Severiens, S. & Wolff, R. (2008). A comparison of ethnic minority andmajority students: social and academic 

integration, and quality of learning. Studies in Higher Education, 33(3), pp. 253 266. 
- yal 

Y  
Ankara. 

Swami, V. (2009). Predictors of socio-cultural adjustment among sojourning Malaysian students in Britain. 
International Journal of Psychology, 44(4), 266 273 



38         Mrekajova 

Ujitani, E. (2006). Intercultural relational development between Australian and host Japanese students: A 
l -emotional experiences and interpretations. Australia: Murdoch 
University (PhD thesis). 

Volet, S. (2004). Challenges of internationalization: Enhancing intercultural competence and skills for critical 
reflection on the situated and non-neutral nature of knowledge. In P. P. Zeegers, & K. K. Dellar-Evans 
(Eds.), Language & academic skills in higher education (pp. 1 10). Adelaide: Flinders University 

Vural F.T.Y & Alkan S. (2009) 2008). Ankara: Milli 
 

Ward, C., Bochner, S. & Furnham, A. (2001). The psychology of culture shock (2nd ed.). London: Routledge. 
-cultural transition? Comparative studies of 

sojourner adjustment. Journal of Cross-cultural Psychology,24, 221 249. 
Ward, C., & Rana-Deuba, A. (2000). Home and host culture influences on sojourner adjustment. International 

Journal of Intercultural Relations, 24, 291 306. 

i, 1(1), 20-34. 
Zimmerman, S. (1995). Perceptions of intercultural communication competence and international student 

adaptation to an American campus. Communication Education, 44, 321 335.  
 

 
 



 
 

 

 
 
 
 
 
 

 

 
www.ijcer.net  
 
 

Success and Failure in Speaking English 
 
Yusuf Demir1 

1Necmettin Erbakan University  
 
 
 
 

 
 
 
 
To cite this article:  
 
Demir, Y. (2017). Turkish EFL learn
English. International Journal of Contemporary Educational Research, 4(2), 39-47. 
 
 
 
 
 
This article may be used for research, teaching, and private study purposes.  
 
Any substantial or systematic reproduction, redistribution, reselling, loan, sub-licensing, 
systematic supply, or distribution in any form to anyone is expressly forbidden. 
 
Authors alone are responsible for the contents of their articles. The journal owns the 
copyright of the articles.  
 
The publisher shall not be liable for any loss, actions, claims, proceedings, demand, or 
costs or damages whatsoever or howsoever caused arising directly or indirectly in 
connection with or arising out of the use of the research material. 

 



International Journal of Contemporary Educational Research 
 
Volume 4, Number 2, December 2017, Page 39-47.            ISSN: 2148-3868 

 
 
 
 
 
 
 
 

 

Turkish EFL Lea
English 

 
Yusuf Demir1* 

1Necmettin Erbakan University 
 
 

 
Abstract 
 

and to find out whether gender and department variables exert any impact on their attributions. The attributions 
were analyzed and compared in terms of the four dimensions: locus of causality, external control, stability and 
personal control. The data were gathered through Causa
(2011). The sample consisted of 104 tertiary EFL students studying one-year-long English in the preparatory 
program of a state university. Descriptive statistics were utilized to analyse the emergent data as well as 
independent samples t-tests and ANOVA to test significance between/among the variables. The results indicated 
that personal controllability and internal reasons a lot more apparent in attributions for success than for failure 
though were the two leading factors which were ascribed to both success and failure in speaking English. In 

comparison to success. The gender variable had no significant effect on attributions for success and failure. 
With reference to the department variable, a significant difference was observed not in the attributions for 
success but those for failure, and only between English language teaching and Civil aviation management 
departments, in terms of locus of causality dimension. 
 
Key words: Attribution theory, success and failure, EFL learners, speaking skill 
 
 
Introduction 
 
Having emerged as a socio-psychological concept, in simple terms, attributions are the causal explanations 
assigned by people to the events which happen to and around them (Banks & Woolfson, 2008). They relate to 

behaviour, or their own behaviour
(Lian, 2012, p. 24). People a

most widely imposed in terms of success and failure in everyday situations. As the key figure in the 

reasons which people attribute to their success and failure in academic as well as other achievement situations 

perceptions of the ways in which achievement was or was not attained (Thang et al., 2011). Weiner (1972) 
identified four important factors that affect attributions: ability, effort, task difficulty, and luck. These factors 

iduals perceive the causes of events as internal 

counted as external while ability and effort could be viewed as internal factors (Gobel & Mori, 2007). Apart 

controllability. The stability dimension is concerned with whether causes change over time. To exemplify, 
again, ability can be considered stable whereas effort is supposed to be unstable (Weiner, 2006). The latter 
dimension, controllability, is the extent to which individuals have control over a cause. This may include 
controllable measures such as skills and effort on the one hand, 
and luck on the other (Zohri, 2011). 
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Attribution theory has come of age through a large number of studies in educational psychology and educational 

Sambo & Mohammed, 2015). An important reason for the application of this theory in educational research is 
hallert, 

2008) and as a valuable source of information for their explanation for the success and failure (Williams, 

academic performance considerably (Banks & Woolfson, 2008) as well as their emotions, and as a result, their 
motivation to learn, in a reciprocal and interdependent manner. Undoubtedly and not surprisingly, in foreign 

s and failure influence their level of motivation 
and acquisition (Tse, 2000). The attributions made by the learner for her failure in L2 (second or foreign 
language) learning bear significant implications for her future motivation to learn and approach to a subsequent 

explanations regarding their progress for language learning (Ellis, 2008). Despite the given theoretical and 
practical importance of attribution theory in L2 learning which serves as a promising research construct 

and failure attributions for L2 learning started (Lei & Qin, 2009), studies that have reached the present day in 
this field are rare (Pishghadam & Zabihi, 2011; Lian, 2012). If one also considers that there are frequent and 
different ways of failure for struggling L2 learners, attribution theory is a relevant area of research in L2 field 
(Gobel & Mori, 2007). These considerations highlight the need to conduct more studies on elaborating L2 

skills, and with reference to some influencing concepts such as motivation, self-concept, attitudes, perseverance, 
and so on. 
 
 
The Purpose and Significance of the Study  
 
The rationale for conducting the present study, with the research questions raised in mind, is fed from a number 
of gaps and considerations in the field. First and foremost, attributions of causality vary depending upon the 
individual, culture, society and context (Graham, 1991). Therefore, no doubt, each study context could bear 
different attributions given the cultural variety embedded within different study contexts. In addition, variables 
such as gender, age and perceived success have the potential to affect attributional practices for success and 
failure (Williams et al., 2004). Furthermore, while most of the available studies in L2 field identified attributions 
in terms of general language learning success and failure, and different types of attributions made (e.g., 

hang et al., 2011; 
Setiawan, 2017), what causal attributions L2 learners make to success and failure in acquiring language skills 
such as speaking has been poorly addressed (although see Mali, 2015; Mahpudilah, 2016). L2 teachers need to 
be informed of the
endeavors, especially in the present research context where the inability to speak English has almost become a 

nvironments. In these respects, the main purpose of this study 
is to identify the attributions manifested by Turkish EFL learners for their success and failure in speaking 
English. Accordingly, the following research questions were developed: 
 
1. What are the causal attributions of Turkish EFL students for their success and failure in speaking English? 
2. Do these causal attributions differ in terms of department and gender variables? 
 
 
Attribution Research Regarding EFL Learning in the Turkish Context 
 

-
and failure in English learning process through a self-administered questionnaire. They found that more causal 
attributions were made for failure than success. Also, the successful students were understood to display more 
internal, controllable and stable attributional styles in comparison to those that perceived themselves as 

ting with 240 EFL learners. In their 
study, strategy, interest and effort were shown to be the most commonly employed attributions. The 

analyzed ge
effects of gender and age variables were observed on the attributions for test performance. Moreover, the 
teacher input was considered to be the most salien
examined tertiary-
and perceived success on their attributions. The students were reported to hold internal reasons responsible for 
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their success and external reasons for their failure. With regard to the variables, age was not an important factor 
in their attributions. What is more, the students who reported being unsuccessful attributed more credit to effort 
and internal dimension than those who self-perceived as successful, and females attributed external factors more 

variables. The students mainly attributed their success in reading to good strategies, positive mood and interest, 
in a descending order. Lack of interest and time were the two most frequently addressed reasons for their not 
doing well in reading comprehension. Moreover, females attributed their success in reading to their own efforts 
significantly more than males, and males held poor teacher performance responsible for their failure in reading 
more than females did. 
 
 
Methodology 
 
Participants 
 
In this survey study, convenience sampling method was used in the selection of the participants. Comprising 
almost one fourth of the population, 104 B-1 level students from the English preparatory program of a state 
university in Turkey participated in the study. Of the participants, 39 were females (37.5%) and 65 were males 
(62.5%). The program which is home to the present study provides one-year-long English course before 
students attend their own departments where English is the medium of instruction in certain subjects. The 
participants were from different departments, serving as another variable for the research (nCivil aviation=45, 
nEngineering=42, nEnglish language teaching=17). 
 
 
Instrument 
 
Alongside the demographic information part which elicited gender, department, self-perceived success in 
speaking English and the single most important cause for success or failure in speaking English, the instrument 
used in this study was a 12-
Dimensions Scale developed by McAuley, Duncan and Russell (1992). The adapted scale used in the present 
study (ACDS) measures causal attributions depending on four dimensions (locus of causality (items 1,6,9,), 
external control (items 5,8,12), stability (items 3,7,11), and personal control (items 2,4,10). ACDS has an 
interval structure to rate from 1 to 9 based on two opposite statements in each item. The maximum and 

Factor analysis 
test result as significant at .00 level. Despite the emergence of three dimensions in the exploratory factor 
analysis, by considering the four-dimension theoretical structure of the scale as well as the scree plot, the 
instrument took the form of a four-dimension scale. Alpha reliability coefficients for the dimensions of ACDS 
were calculated as .66, .75, .77, and .56 for the locus of causality, external control, personal control and stability, 
respectively. In the present study, alpha reliability measures calculated for the dimensions of ACDS are shown 
in Table 1. 
 

Table 1. Alpha reliability coefficients for the dimensions of the ACDS 
Dimension Alpha coefficient 
Locus of causality .855 
External control .842 
Stability .737 
Personal control .882 

 
 
Data Analysis 
 
The data were analyzed through SPSS 23 software. Descriptive statistics were utilized in the calculation of mean 
scores, frequencies and standard deviations. Independent samples t-tests and one-way ANOVA were also used 
to analyse the effects of variables on attributions. 
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Results 
 
Attributions for Success and Failure in Speaking English 
 
The first research problem of this study addressed the causal attributions of Turkish EFL students for their 
success and failure in speaking English. To this end, mean scores and standard deviations were calculated for 
each of the dimensions in terms of success and failure. It is important to note here that a high mean score for 
locus of causality, external control, stability and personal control indicates a high level of internal attribution, 
controllability by others, permanence and controllability by the self, respectively. 
 

Table 2. Mean scores and standard deviations for attributions to success in speaking English 
 Locus of causality External control Stability Personal control 

 21.29    11.61   16.29 23.03 
sd 5.324 6.672 5.299 4.637 
N 104 104 104 104 

 
As shown in Table 2, personal control dimension had the highest mean score ( =23,03; sd=4,637). Locus of 
causality received the second highest mean ( =21,29; sd=5,324), followed by stability ( =16,29; sd=5.299), and 
external control ( =11,61; sd=6.672) dimensions.  
 

ns to success are examined, these factors are grouped under nine categories 
(Table 3). Of these factors, practice/exposure (N=9) and perseverance/interest (N=9) stand out. 
 

Table 3. Attributions for success in speaking English 
Factor N 
Practice/exposure 9 
Determination/interest 9 
Previous learning experiences 4 
Self-confidence 3 
Personal focus on fluency 2 
Teacher 1 
Ability of self-expression 1 
Vocabulary knowledge 1 
Environment 1 
Total 31 

 
With regard to the mean scores for the attributions on failure in speaking English, as shown in Table 4, personal 
control dimension had the highest mean ( = 17,53; sd=6,690), followed by locus of causality ( =15,45; 
6,265) and external control ( =15,26; 6,416). Stability dimension received the lowest mean score ( =11,10; 
sd=5,551). 
 

Table 4. Mean scores and standard deviations for attributions for failure in speaking English 
 Locus of causality External control Stability Personal control 

 15.45    15.26    11.10   17.53 
sd 6.265 6.416 5.551 6.690 
N 104 104 104 104 

 
As is evident in Table 5, the most frequent attributions manifested by the students for their failure in speaking 
English are reported to be personal lack of study/practice (N=18), ineffectiveness of the learning environment 
(N=15), and anxiety/lack of self-confidence (N=12). 
 

Table 5. Attributions for failure in speaking English 
Factor N 
Personal lack of study/practice 18 
Ineffectiveness of learning 
environment 

15 

Lack of self-confidence/anxiety 12 
Previous negative learning experiences 2 
Education system 5 
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Lack of vocabulary 5 
Unwillingess/lack of interest 5 
Lack of exposure 4 
Curriculum 3 
Personal focus on accuracy 3 
Teacher 1 
Total 73 

 
When Table 2 and 4 are examined together, firstly, it is seen that, overall, the mean scores for the attributions 

in speaking English seem to be mainly internal and controllable by them. These two dimensions, i.e. personal 
controllability and internal attributions are also the two factors that received the highest mean scores to ascribe 
to their failures as well, at a lower rate than to success though. In addition, as can be understood from the mean 
scores, the students seem to believe that their causal attributions for failure can be controlled by outside factors 
more than in success. To sum up, the students perceive the causes of failure in speaking English to be less 
internal, personally controllable and permanent whereas more externally controllable than in success. 
 
 
The Comparison of the Attributions for Success and Failure in Speaking English in terms of the 
Department Variable 
 
One-way ANOVA tests were run in order to test potential significant differences between/among the 
departments in terms of the attributions for success and failure in speaking English in consideration of the four 
dimensions. 

Table 6. One-way ANOVA for the attributions for success in terms of the department variable 

  Sum of 

Squares 

df Mean Square F p 

Locus of 

causality 

 
Between 
Groups 
 
Within Groups 
 
Total 

54,644 

 

795,744 

850,387 

2 

 

28 

30 

27,322 

 

28,419 

,961 ,395 

External 

control 

 
Between 
Groups 
 
Within Groups 

Total 

52,829 

 

1282,526 

1335,355 

2 

 

28 

30 

26,415 

 

45,804 

,577 ,568 

Stability 
 
Between 
Groups 
 
Within Groups 

Total 

26,490 

 

815,897 

842,387 

2 

 

28 

30 

13,245 

 

29,139 

,455 ,639 

Personal 

control 

 
Between 
Groups 
 
Within Groups 

Total 

20,737 

 

624,231 

644,968 

2 

 

28 

30 

10,368 

 

22,294 

,465 ,633 

 
As can be understood from the insignificant p values (>.05 for all the dimensions) in Table 6, there are not any 
significant differences in terms of the attributions for success in speaking English made by the students in 
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different departments. significantly affect their 
attributions for success. 
 

Table 7. One-way ANOVA for the attributions for failure in terms of the department variable 

  Sum of 

Squares 

df Mean 

Square 

F p 

Locus of 

causality 

 
Between 
Groups 
 
Within Groups 

Total 

330,777 

 

2495,305 

2826,082 

2 

70 

72 

165,389 

35,647 

4,640 ,013 

External 

control 

 
Between 
Groups 
 
Within Groups 

Total 

72,233 

 

2891,822 

2964,055 

2 

70 

72 

36,117 

41,312 

,874 ,422 

Stability 
 
Between 
Groups 
 
Within Groups 

Total 

73,466 

 

2144,863 

2218,329 

2 

70 

72 

36,733 

30,641 

1,199 ,308 

Personal 

control 

 
Between 
Groups 
 
Within Groups 

Total 

157,419 

 

3064,745 

3222,164 

2 

70 

72 

78,709 

43,782 

1,798 ,173 

 
As shown in Table 7, with reference to the attributions for failure, significant differences were not identified for 
the external control, stability and personal control dimensions (p>.05 in all the three cases). The only significant 
difference for the department variable was found in the locus of causality dimension (p=,013<.05). In order to 
locate the sources of difference, a Bonferroni post hoc test was performed on the dimension of locus of causality 
as shown in Table 8. 
 

Table 8. Bonferroni test on the locus of causality dimension 

 (j) depart. Mean Difference 

(I-J) 

Std. 

Error 

p. 

Aviation Engineering -3,119 1,517 ,131 

ELT -5,901* 2,087 ,018 

Engineering Aviation 3,119 1,517 ,131 

ELT -2,782 2,104 ,572 

ELT Aviation 5,901* 2,087 ,018 

Engineering 2,782 2,104 ,572 
 
Bonferroni test yielded a significant difference between English Language Teaching (ELT) and Civil Aviation 
Management (CAM) departments in terms of their attributions for failure in speaking English under the locus of 
causality dimension (p=,018<.05). This difference was observed to be in favor of the ELT department ( 
ELT=19,18,  CAM=13,28). Therefore, the students in the preparatory ELT department can be considered to 
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make significantly more internal attributions to their failure in speaking English than the students in the CAM 
department. 
 
 
The Comparison of the Attributions for Success and Failure in Speaking English in terms of the Gender 
Variable 
 
Independent samples t-tests were performed for each of the dimensions to find out possible significant 
differences between female and male students in terms of their attributions for success and failure in speaking 
English. 
 

Table 9. t-test for attributions for success in terms of the gender variable 
 Gender N  sd t p 
Locus of 
causality 

Female 
Male 

13 
18 

21,69 
21,00 

4,837 
5,770 

,352 ,727 

External 
control 

Female 
Male 

13 
18 

13,46 
10,28 

6,887 
6,369 

1,328 ,195 

Stability Female 
Male 

13 
18 

15,92 
16,56 

6,062 
4,841 

-,323 ,749 

Personal 
control 

Female 
Male 

13 
18 

24,15 
22,22 

2,478 
5,652 

1,151 ,259 

 
Table 10. t-test for attributions for failure in terms of the gender variable 

 Gender N  sd t p 
Locus of 
causality 

Female 
Male 

26 
47 

15,00 
15,70 

6,066 
6,423 

-,456 ,650 

External 
control 

Female 
Male 

26 
47 

15,81 
14,96 

5,622 
6,856 

,540 ,591 

Stability Female 
Male 

26 
47 

11,27 
11,00 

5,896 
5,413 

,197 ,844 

Personal 
control 

Female 
Male 

26 
47 

17,12 
17,77 

6,134 
7,032 

-,396 ,694 

 

failure in speaking English (p>.05 for all the dimensions). 
 
 
Discussion and Conclusion 
 
The first major finding of the study is that the participants ascribed their success and failure in speaking English 
mainly to personally controllable factors and internal causes. However, these factors were observed in the 
attributions for success considerably more than those made for failure. When they were asked to write the single 
most important reason for their success or failure in addition to the quantitative measures, language 
practice/exposure, determination to study and interest in speaking were the most highlighted attributions on 
success, while lack of study/practice/self-confidence, and anxiety were their frequent attributions for failure in 
speaking English. From this perspective, a correspondence can be identified between the quantitative results and 
their worded attributions. It is important to note here that the students also had a frequent mention of the 
ineffectiveness of learning environment to account for their failure in speaking English, which corresponds with 

success were understood to be more stable than those made to failure. This study als
attributions for success did not show any significant differences in relation to their departments. However, a 
significant difference was found between ELT and CAM departments in terms of the attributions for failure 
under the locus of causality dimension. Lastly, for both success and failure, females and males have manifested 
similar (insignificantly different) levels of attributions for all the dimensions.  
 
Findings of the present study, having essential focus on attributions for speaking English under the more general 
language learning attributions, to a large extent, are in keeping with those of many studies in the field alongside 
some exceptions. For example, in Besim et al. (2016), it was shown that in terms of both success and failure in 
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both their success and failure in learning English to internal reasons such as effort and ability. Likewise, in 
easons for success 

were seen to be more stable than reasons for failure. However, contrary to the present research findings, Gobel 

study, on the other hand, Lei & Qin (2009) found that lack of confidence and practice interpreted failure in 

effect on attributions on failure in learning En
(2016) study revealed significant associations between gender and attributions on language proficiency, 
disaccording with the related results of this study.  
 
Most of the practice-oriented insi
findings. In his study which analysed English-speaking enhancement, he 
underlined the positive effects of specific English-speaking activities, strategy, encouragement from friends and 

present study findings in that the participating students in this study highlighted (lack and availability of) 
practice among the most frequently addressed attributions for both success and failure. Given these factors, 
especially considering the frequent attributions on failure in speaking English in this study, such as, alongside 
lack of practice, anxiety, lack of self-confidence and ineffective learning environment, teachers should assign 
themselves not only the role of a knowledge provider and practice stimulator, but also embark for significant 
metaphorical roles such as scaffolder, archetype of spirit, change agent, cultivator, entertainer and democratic 
leader. While this would not be an easy task especially in a non-English speaking country where it is relatively 
difficult to motivate students, the teaching process can be exploited to the best advantage, to mention but a few, 
by drawing from the merits of technology (ICT, mobile applications, weblogs etc.), reducing anxiety by 
building rapport and positive relationships with students and avoiding negative affective feedback, and engaging 
in strategy training for improving communicative skills. Attributions are changeable, and such teacher-led 
practices can help to change attitudes in the first place, and in turn, negative attributions. 
 
To conclude, the findings of this study shed light on Turkish EFL learn

attributions to speaking English as well as researching on those to other language skills. Further studies of 
attribution research in the field may employ data triangulation, with larger student samples, by incorporating 
into these studies some related constructs such as motivation, identity, beliefs and autonomy. 
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