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Abstract
This research was conducted to determine the effects of the attitudes towards critical thinking, gender,
socioeconomic factors (education level of parents, income level, place of residence) as well as academic
success, reading and television viewing habits in predicting the democratic attitudes of the fourth grade students.
The research was carried out with the participation of 1066 students studying in the 4th grades of primary
schools in the central districts of Diyarbakır in the 2017-2018 academic year. The study is descriptive and has a
relational screening model. The "Democratic Attitude Scale" (DAS) developed by Erbil and Kocabaş (2017)
was employed to determine the students' democratic attitudes and the "Critical Thinking Attitude Scale" (CTAS)
developed by Akar-Vural (2005) was used to measure their critical thinking attitudes. A Personal Information
Form was used to get information about the students. As a result of the research, democratic attitudes of the
students were found "very good" and their attitudes towards critical thinking were "good". According to the
results of the regression analysis, it was determined that all the independent variables of the study predicted the
students' democratic attitudes at the level of 17%. It was found that critical thinking attitude scores (2.7%),
socioeconomic factors (6.5%), and academic success, television viewing and reading habits (7.5%) significantly
predicted the students' democratic attitudes. Considering the regression coefficients, it was seen that gender,
maternal education level and reading habits did not contribute significantly to predicting democratic attitudes.
Keywords: Democratic attitude, Critical thinking attitude, socioeconomic factors, academic success, reading
habits, television viewing time

Introduction
As a form of management, democracy is the system that relies on the legislative, executive, and judicial
independence, has freedom of press and expression, and operates balance and control mechanisms. In terms of
the relationship between individuals, democracy is a concept that includes a set of values and a way of life that
regulates how individuals should behave each other (Doğan, 2017; Tezcan, 1994; Gözütok, 1995). In this sense,
democracy is more than a form of government (Dewey, 1996). As for democratic attitude, it means that
individuals have a positive world view of both dimensions of democracy. In order for democracy to be settled in
society as a form of management and lifestyle, it is important to bring values such as justice, equality, freedom,
respect to human beings, life and nature, tolerance, and responsibility to citizens.
The main functions of educational institutions include bringing democratic life and democratic values to society
(Davis, 2010). The Turkish education system can be said to prioritize this issue. Indeed, the Ministry of National
Education (MoNE) clearly put the emphasis on democracy in the Basic Objectives of the Law of National
Education No. 1739 as well as in the Basic Principles of National Education (MoNE, 1973).
Citizens' being equipped with democratic attitudes and behaviors starts with basic education. All kinds of
knowledge and experience about democracy that could be provided to the children through their schools and
environments will shape their social lifestyles in the future. At this point, primary school is of great importance
in the formation and internalization of these values (Yeşil, 2003). To help students gain democratic attitudes and
behaviors at the primary school level, lessons such as life sciences and social studies are essential. The
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constructivist approach, which is in line with the democratic approach, has been taken as the basis of the
programs renewed in 2005 (MEB, 2005; 2015). When considered from this point of view, it is seen that more
than half of the basic skills, values and learning objectives identified in the social studies program are related to
democracy (Tonga, Keçe & Kılıçoğlu, 2013; Polat & Güler, 2020). Besides, it has been found that more than
half of the concepts in the 4th-grade Social Studies Teacher Manual are related to democracy (Akar & Doğan,
2016). Some studies conducted in Turkey found that primary school students (Aslan, 2018; Tiryaki, 2018) and
secondary school students (Doganay & Yellow, 2004; Ural & Scott, 2011) have a high level of democratic
attitudes. These findings point out the importance of gaining democratic attitude and behavior. Undoubtedly, the
programs are not sufficient alone in acquiring attitudes and values. Family and teachers' attitude is especially
effective in gaining values (Subba, 2014; Bradshaw, 2014).
One of the essential characteristics of democracy is that it allows different thoughts, attitudes and information
sources to coexist. Democracy also offers an atmosphere where many ideas and ideologies compete with each
other. With the mass media becoming widespread, this competitive environment can bring enormous intellectual
wealth to individuals. However, it should be taken into consideration that this situation also comes with some
disadvantages that must be handled. The widespread use of mass media also poses serious risks and threats,
especially for children and young people. It is seen that this platform is also used as a propaganda center for
malicious ideas and thoughts. The purpose of educational institutions is to equip their citizens with essential
instruments to know how to benefit from these means and to protect themselves from risks and dangers. At this
point, critical thinking, one of the basic intellectual skills that will support a democratic attitude, is needed.
At this stage, the relationship between critical thinking, one of the independent variables of the research, and the
democratic attitude, the dependent variable, was tried to be based on theoretical explanations and field studies in
the light of the information obtained as a result of the literature review.
Relationship between Democratic Attitude and Critical Thinking
Critical thinking has sub-dimensions of skill, tendency, and habit (Gündoğdu, 2009). Critical thinking as a skill
can be defined as “the individual's thinking rationally and thoroughly when deciding what s/he is doing or what
s/he believes” (Ennis, 1996). Skill is mostly seen as the mental and analytical thinking activity of individuals,
whereas tendency/attitude is defined as a consistent internal motivation in relation to problems and decision
making by using their thoughts (Good, 2011). Tendency turns into behaviors and attitudes and it is a feature that
affects and directs individuals' lives (McCarthy, 1992). Ennis (1996) defined critical thinking disposition as a
tendency to critically thinking. People who are inclined to think critically have certain characteristics such as
looking for the clear statement of the thesis or problem, trying to be well informed, using reliable sources,
giving references to the sources used, considering the situation completely, trying to stick to the main point,
keeping the main problem in mind, searching for options, and being open-minded (Ennis, 1996). Although
having a critical thinking disposition/attitude does not mean that individuals use critical thinking skills
effectively in their daily lives, many studies have found that there is a significant relationship between critical
thinking disposition/attitude and critical thinking skill (Facione, 2000; Sulaiman, Rahman & Dzulkifli, 2009).
It is seen that the development of critical thinking skills in students is given importance with renovated
programs in Turkey (MoNE, 2005). It is possible to say that the studies on this subject vary. Some studies in
Turkey found students' critical thinking skills higher (Demir, 2006; Kalkan, 2008; Karabacak, 2011; Yıldız,
2011; Aslan, 2018), while some others found critical thinking levels low or moderate (Özdemir, 2005;
Gülveren, 2007; Akar, 2007; Görücü, 2014; Akar & Kara, 2016). Although the number of studies on this subject
has increased in recent years, it is difficult to say that these are sufficient. It is expected that such an important
skill should be included in academic studies more because critical thinking is one of the most important
requirements for success in a democratic society (Siegel, 1988; Yamaguchi & Maguth, 2005; Doğanay,
Akbulut, Taş & Erden, 2007; Cırık, 2008; Boone, 2008; Edwards, 2010).
According to Smith (2009), the main purpose of democratic education is not only to improve students' cognitive
abilities but also to help them have democratic and critical thinking attitudes. This is because democratic attitude
requires individuals to have characteristics such as searching for information, critical thinking, questioning, and
taking responsibility. In democratic environments, it is possible to encounter various situations such as
participation in decisions, making individual choices with free will, having or developing a unique world view,
and making political, social, educational, or commercial choices among different options. Under these
circumstances, individuals need to have a critical and questioning perspective in order to make the most
appropriate decision by themselves. According to Tung and Chang (2009), individuals can only have
competitive skills in a global society with good critical thinking skills. Likewise, Tsui (1999) underlined that
developing critical thinking in students is of importance in preserving the desired democratic society and
increasing the workforce in an increasingly complex world. This enables individuals to evaluate their mindset,
personal decisions, and actions (Hawkins, 2006). On the other hand, to be a good critical thinker, it is necessary
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to think freely, express their feelings and discuss what they think, which requires a democratic environment
(Celep, 1995; Yeşil, 2003). In this sense, the development of critical thinking without democracy is out of the
question and vice versa (Akar, 2017).
Apart from the studies that theoretically state that there is a relationship between critical thinking and
democratic attitude, there are also studies that test the relationship between these variables. In a study by Acun,
Demir, and Göz (2010), a positive correlation (p = 0.31) was found between pre-service teachers' critical
thinking skills and citizenship behaviors. Uluçınar (2012) found that pre-service teachers' critical thinking
disposition predicted their democratic attitudes at the level of 18%. Likewise, in a study conducted on
prospective teachers, it was pointed out that critical thinking tendencies of prospective teachers predicted their
multiculturalism tendencies at the level of 25% (Akar, 2017). Tubarik and Gün (2016), who discussed the
democratic classroom environment as an independent variable, concluded that perceiving the classroom
environment democratically affected students' critical thinking disposition at the level of 7%. In the study
conducted by Aslan (2018), he concluded that the critical thinking skills of elementary school 4th-grade students
account for 11% of their democratic attitudes.
These findings point out that there is a relationship between critical thinking and democratic attitude and similar
features. However, it is seen that the findings of the studies carried out especially in primary school are limited.
Based on the aforementioned reasons, this study aims to determine to what extent students' critical thinking
attitudes predict their democratic attitudes on a different sample group. It is of great importance to determine the
relationships between such variables with a wide range of studies in Turkey, a country having different
geographical and socio-economic characteristics, and having a population of 83 million citizens consisting of
young people in particular.
The Relationship between Democratic Attitude and Socio-Economic Factors and Some Personal
Variables
A large number of variables that affect the democratic attitude can be listed. However, it is not possible to
handle all variables in a single study at once. For this reason, along with the critical thinking attitude, the
variables such as gender, socio-economic characteristics (parents' education levels, household income level,
place of residence), academic success, reading habits, and television watching time were discussed as
independent variables. The reasons for choosing these variables as predictive independent variables of the study
were tried to be grounded on in the light of the findings obtained from the field studies.
Gender
It has been observed that the gender variable was included in all studies on democratic attitude. Some studies
have found that democratic attitudes vary by gender. As a result of the literature review, the democratic attitudes
of female students were found higher than that of male students in the studies conducted in primary school
(Aslan, 2018), secondary school (Sağlam, 2000; Kaldırım, 2003; Gürbüz, 2006; Ural & Sağlam, 2011; Şimşek,
2011; Yüksel, Bağcı & Vatansever, 2013; Kuş & Çetin, 2014; Öztaşkın & İçen, 2015) and high school
(Doğanay & Sarı, 2004; Ulusoy, 2007; Diker, 2012). Similar results were also reached in the studies carried out
with the participation of higher age groups. Likewise, females were found to have higher democratic attitudes
compared to males in the studies on prostective teachers studying at various departments (Saracaloğlu, Evin &
Varol, 2004; Turan & Taşpınar 2004; Genç & Kalafat, 2007; Gömleksiz & Kan, 2008; Akın & Özdemir, 2009;
Aydemir & Aksoy, 2010; Merey, Kaymakcı & Kılıçoğlu, 2011; Ekici, 2014), teachers (Büyükkaragöz & Kesici,
1996; Taçman, 2006; Üstün, 2011; Kurnaz, 2011; Karatekin, Merey & Kuş, 2013; Özdaş, Ekinci & Bindak,
2014; Arslan & Çalmaşur, 2017) and school administrators (Ozan, Türkoğlu & Şener, 2010; Arslan &
Çalmaşur, 2018). In contrast to these findings, some studies did not find any difference by gender. There was no
difference in democratic attitudes by gender in the studies on the students in primary (Tiryaki, 2018) and
secondary schools (Çırak, 2019), prospective teachers (Dilekmen, 2000; Ömerustaoğlu, 2004; Karahan,
Sardoğan, Özkamalı, Dicle & Dicle, 2006; Ercoşkun & Nalçacı, 2008; Ektem & Sünbül, 2011; Nazıroğlu &
Çetin, 2014; Elkatmış & Toptaş, 2015; Akar, İnel & Yalçıntaş, 2017) and teachers (Yalçın, 2007; Şahin, 2008;
Yılmaz, 2011; Karatekin, Merey & Kuş, 2013; Kontaş, Selçuk & Polat, 2016). In another study conducted with
the participation of prospective teachers, Çermik (2013), however, found that the difference favored the men.
Findings obtained from the research results show that gender factor can be a predictive variable on the
democratic attitude in all age groups. Based on these reasons, gender variable was included in the research.
Socioeconomic Factors
Parents’ educational level, income level and the place of residence were included in the study as socioeconomic
factors. In a research within the scope of the Project on Monitoring and Evaluation of Academic Skills (ABIDE)
conducted by MoNE (2019) in 2018, it was determined that the mother’s education level is an important
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variable affecting the fourth-grade students’ overall success. There are also studies suggesting that the
democratic attitudes of students have increased with the rise in the mother’s education level. In the study
conducted by Tiryaki (2018) on the 3rd-grade elementary school students, it was concluded that the democratic
attitudes of the students differ according to the mother’s education level. Likewise, some other studies in the
context of elementary school level (Ural & Sağlam, 2011; Kuş & Çetin, 2014), it was found that the mother’s
education level affects the democratic attitudes of elementary school students. Similar results were obtained in
the studies conducted on prospective teachers studying in various departments. Nazıroğlu and Çetin (2014),
Gömleksiz and Çetintaş (2011) and Evcimik (2009) concluded that the mother’s education level affects the
democratic attitudes of the students. In contrast to these findings, some studies reported that no significant
difference was foundaccording to the mother’s education level. In some studies conducted at elementary school
level (Kardaş, 2013; Sağlam, 2000; Aycan & Çalık, 2003; Şimşek, 2011), it was concluded that the democratic
attitudes of elementary school students do not differ significantly according to the mother’s education level.
Some other studies conducted on university students (Kılıç, Ercoşkun & Nalçacı, 2004; Bulut, 2006; Genç &
Kalafat, 2008; Aydemir & Aksoy, 2010; Merey, Kaymakcı & Kılıçoğlu, 2011; Yazıcı, 2011; Ekici, 2014;
Elkatmış & Toptaş, 2015) also found that the democratic attitudes of prospective teachers do not differ
significantly according to the mother’s education level.
There are studies indicating the democratic attitudes differ positively according to the father’s education level.
In a study conducted by Kuş and Çetin (2014) on elementary school students, it was concluded that the father’s
education level influences the students’ perceptions of democracy. Also in some studies (Özbek, 2004;
Saracaloğlu, Evin & Varol, 2004; Bulut, 2006; Gömleksiz & Kan, 2008; Evcimik, 2009; Yazıcı, 2011)
conducted on prospective teachersstudying in various departments, it was concluded that the father’s education
level influences the democratic attitudes of students. In contrast to these findings, no significant difference was
found according to the father’s education level. In the context of elementary school level, there are studies
suggesting that democratic attitudes do not differ according to the father’s education level (Ural & Sağlam,
2011; Kardaş, 2013).
In the literature, some studies pointed out that the household income level affects the democratic attitudes of the
students. In some studies conducted on elementary school students (Kuş & Çetin, 2014; Şimşek, 2011), it was
proved that the household income level positively affects the students’ perceptions of democracy. Likewise, the
studies carrid out by Güven (2005) on secondary school students, and by Evcimik (2009) on education faculty
students concluded that the household monthly income has a positive impact on the students’ democratic
attitudes. On the other hand, in a study conducted in elementary schools(Konak, 2012), no significant difference
was found in the democratic attitudes of students according to their household income levels. Furthermore,
some other studies conducted on prospective teachers (Kılıç, Ercoşkun & Nalçacı, 2004; Ömerustaoğlu, 2004;
Gömleksiz & Kan, 2008; Akın & Özdemir, 2009; Merey, Kaymakcı & Kılıçoğlu, 2011; Elkatmış & Toptaş
2015) found that household monthly income do not have a significant effect on students’ democratic attitudes.
Apart from these studies, there are various studies suggesting that income level and democratic attitude are
inversely related; democratic attitudes decrease as the income level increases (Karatekin, Merey & Kuş, 2013;
Gömleksiz & Çetintaş, 2011).
Some studies suggest that the democratic attitudes differ according to the place of residence. Güven (2005)
conducted a study on secondary school studentsand found that in the history lesson, the democracy
understanding of the students who live in urban areas was found to be higher. In a study conducted by Arslan
and Çalmaşur (2017) on teachers, they concluded that the democratic attitude scores of elementary and
secondary school teachers differ significantly according to the variable of the place of the residence. In the same
study, the democratic attitude scores of the teachers working in districts were found to be higher than those who
work in the province. On the other hand, in a study conducted by Ercoşkun ve Nalçacı (2008) on prospective
teachers, it was concluded that the place of residence has no significant effect on their democratic attitudes.
The research findings indicate that variables such as parents’ education level, income level and the place of
residence may have a predictive effect in the democratic attitudes.
Academic Success, Reading and Television Viewing Habits
No studies were found to analyze the relationship between students’ democratic attitudes and their academic
success. However, there are studies that found democratic family (Alpoğuz & Şahin, 2014; Karadağ, 2007;
Kaya, Bozaslan & Genç, 2012; Karakaş, 2008; Baltacı, 2010) and democratic classroom environment (Tubarik
& Gün, 2016) have a positive effect on students’ overall success. Families and teachers’ having democratic
attitudes is extremely crucial for the children to adopt democracy and develop a positive attitude. The students
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having this attitude also acquire the awareness of the the fact that the freedoms provided by democracy also
impose certain responsibilities on them. Therefore, it is expected from students who have adopted this attitude to
be successful in academic tasks, which is one of their prior responsibilities.
During the literature review, no studies were found on the relationship between the reading habits and the
democratic attitude. However, a study suggesting that there is a relationship between empathic sensitivity,
which is one of the characteristics of democratic attitude, and reading habits (Zorlu, Öneren, & Çiftçi, 2019). In
another study on teachers, it was concluded that reading habits affect the students’ happiness (Altuntaş & Genç,
2018). In a study on aggressive behaviors that can be considered as the opposite of the democratic attitude, it
was determined that the students with the highest aggression scores are the ones who read books the least (Sili,
2012). According to the ABİDE report (2018), it was found that the students who display the least bullying
behavior read more books than the ones displaying bullying behavior the most. Since reading books improves
the ability of thinking and empathizing in the individual, students who stay away from reading books have
relatively uncontrolled attitudes (Sili, 2012).
Although there were no studies on the relationship between the television viewing time and democratic attitude,
there are studies suggesting that spending a lot of time watching TV and using mobile phones or tablets have
negative effects on students' academic success (Akar & Kara, 2017). According to a study on elementary
students by MoNE (2008), the biggest harm of television watching was determined to be eliminating the
opportunity of having a conversation in the family. It can be suggested that the decreased communication in the
family will create a negative impact on the emergence and development of democratic values in family
members.
These findings suggest that academic success, reading and television viewing habits may be related to
democratic attitudes. In the light of this information, these variables have been included in the scope of the
research.
As can be seen from the literature findings, sampling of studies discussing the democratic attitude and critical
thinking in Turkey generally consist of prospective teachers, secondary and high school students. It is seen that
very few studies were done in the context of elementary school level. It should be noted that the studies are
mostly based on the difference between averages, and there is a limited number of studies that aims to explain or
predict the variance in democratic attitudes. Therefore, it can be said that such studies are extremely insufficient
and further studies are required. From this point of view, this study firstly aims to determine the students’
democratic attitude levels and critical thinking attitude levels, and then to determine to what extent the students’
critical thinking attitudes and some other variables can predict their democratic attitudes. Specifically, this study
sought to answers the following research questions:
1.

What is the level of democratic and critical thinking attitudes of the fourth-grade elementary
school students?
2. To what extent the following variables predict the fourth-grade students’ democratic attitudes;
a) Critical thinking attitudes,
b) Gender,
c) Mother’s education level,
d) Father’s education level,
e) Household monthly income,
f) Place of residence,
g) Academic success,
h) Number of the books read monthly and
i) Daily television viewing time.

Method
Research Model
This study, which aims to examine the fourth-grade students' democratic attitudes in terms of critical thinking
attitudes and other (demographic) variables, was carried out using the relational screening model, which is one
of the quantitative research methods. Relational screening model "aims to determine the existence and degree of
co-variation between two or more variables" (Karasar, 2005: 81). The dependent variable of the research is the
students' democratic attitudes. The independent variables of the research are a) critical thinking attitudes, b)
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gender, c) socioeconomic factors (parental educational background, income, place of residence), d) academic
success, monthly reading habits and television viewing time.

Population and Sampling
The population of this research consists of 22.478 fourth-grade students in the primary schools in the central
districts of Diyarbakır in the 2017-2018 academic year. The sampling of the research was selected using the
stratified sampling method based on the socio-economic levels of schools. Prior to the sampling, the schools
were stratified into sub-population groups as lower, middle, and high socioeconomic groups with the help of the
provincial directorate of national education. Afterwards, 25 schools, which can be reached by the researchers
easily, were selected as the sampling. These 25 schools consisted of 8 low socioeconomic, 9 middle
socioeconomic, and 8 high socioeconomic groups for the sake of accurate distribution. As a result, the sampling
of the research consisted of 1066 students studying in these 25 schools. After the schools were determined, no
specific student selection was made in the schools; all fourth-graders within the scope of the research were
included in the sampling. Information about the participants is given in Table 1.
Table 1. Descriptive Information about the Participants
N
Mother’s Education Level
Illiterate
Primary school
Secondary school
High school
Undergraduate/Graduate
Household Income
Minimum Wage
1601-2000 TL
2001-3000 TL
3000 TL and above
Academic Success
0-40
0-60
60-80
80-100
Daily TV Viewing Time
Never watch
1-2 hours
3-4 hours
5 hours and above
Total

%

179
322
188
227
150

16.8
30.2
17.6
21.3
14.1

277
343
211

26.0
32.2
19.8

235

22.0

11
43
194
818

1,0
4,0
18,2
76,7

45
457
206
58
1066

4.2
71.0
19.3
5.4
100

Father’s Education Level
Illiterate
Primary school
Secondary school
High school
Undergraduate/Graduate
Place of Residence
Village
Town/District
Province
Number of Book Read
Monthly
0-5 books
6-10 books
11-15 books
16-20 books
21 books and more
Gender
Girl
Boy

N

%

62
187
234
315
268

5.8
17.5
22.0
29.5
25.1

32
126
908

3.0
11.8
85.2

44
168
246
248
360

4.1
15.8
23.1
23.3
33.8

531
535

48,8
50,02

1066

100

Data Collection Tools
A personal information questionnaire, democratic attitude scale and critical thinking scale were used in the
study.
Personal Information Questionnaire
A Personal Information Questionnaire developed by the researchers was used to collect personal information of
the students participating in the research. In the personal information questionnaire, the gender of the students,
the educational background of the parents, the place where the family lives (village, town/county, province),
academic achievements (the average of grades of Turkish, Mathematics, Science and Social Studies lessons), the
number of books read per month, daily television viewing times (in hours).
Democratic Attitude Scale
The “Democratic Attitude Scale (DAS)” developed by Erbil and Kocabaş (2017) was used to determine the
democratic attitude levels of the students constituting the study group. Composed of a total of 10 items, the DAS
is scored in three-point Likert scale as 'no' (1), 'sometimes' (2), 'yes' (3). The total scores that can be obtained
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from the scale vary between 10 and 30. 7 of the 10 items are positive items and 3 of them are negative items. As
a result of the exploratory factor analysis, it was determined that 10 items grouped under a single factor and the
factor loads of the scale items ranged between 0.41 and 0.66. As a result of confirmatory factor analysis, the fit
indices were determined to fit well (x2 = 42.52, x2 / sd = 1.214, RMSEA = 0.03, SRMR = 0.035, GFI = 0.98,
AGFI 0.96, CFI = 0.99 and NNFI = 0.99). The total score correlations of the DAS were found between 0.24 and
0.50. Cronbach Alpha reliability value of the scale was found to be .76. In the light of the data obtained in this
study, the Cronbach Alpha reliability coefficient of the scale was found .76, suggesting that the scale is reliable.
Critical Thinking Attitude Scale
"Critical Thinking Attitude Scale" was used to determine the critical thinking attitudes of the students. The scale
was firstly developed by Akar Vural (2005) to measure the effect of two different programs on the 9th-grade
students' attitudes towards critical thinking. The scale, which has 20 items, consists of seven dimensions (openmindedness, problem-solving, fatalism, paranormal beliefs, dogmatism, conservatism, and discussion). 12 of 20
items are negative and 8 of them are positive. The scale is scored in the five-point Likert scale ranging from 1
(strongly disagree) to 5 (strongly agree). The correlations between the sub-dimensions of the scale and the total
score were found to range between .43 and .67.
In this study, 3 of the 20 items in the scale (items 2, 13 and 14) were not found appropriate by the Provincial
Directorate of National Education. Therefore, the scale was implemented based on 17 items. The lowest score
that can be obtained from the scale is 17, and the highest score is 85. Cronbach Alpha reliability value of the
scale was found .76 after it was revised. The scale was evaluated on a single dimension, and analyzes and
interpretation were made accordingly.
Implementation, Analysis and Interpretation of Data
The scales were implemented by the researcher himself. Prior to the implementation, necessary permissions
were obtained from the Directorate of National Education. In addition, school administrators and classroom
teachers supported the researcher during the implementation process and the students were asked to fill in the
form on a volunteer basis.
The collected data were transformed into computerized data and analyzed using a statistical software package.
The data obtained before the data analysis were examined and revised in terms of missing or incorrect values,
outliers, normality, and multivariate outliers; 45 pieces of data were not suitable and they were eliminated. After
these procedures, the remaining data of 1066 students were analyzed. Prior to the analyzes, the negative items in
the scales were reversed.
During the analysis, the average and standard deviation values of the students' democratic and critical thinking
attitudes were calculated. The formula "number of choices - 1 / number of choices" was used to calculate the
score ranges, and the result was 0.80 for the critical thinking attitude scale (5-1/5) and 0.66 for the democratic
attitude scale (3 - 1/3). Besides, the standard values obtained were converted into percentile scores.
Since gender and the place of residence are categorical variables, they have been converted into artificial
variables before the correlation analysis. For this purpose, gender was numbered as 1 (girl) and 2 (boy); and
place of residence was numbered as 1 (village), 2 (district), and 3 (province). Interpretations were made based
on this classification. Pearson moment correlation coefficient technique was used to determine the relationship
between democratic attitude and critical thinking attitude, and Spearman Rho coefficients were calculated to
explain the relationship between democratic attitudes and other rank-order variables such as parents' educational
background. The point-biserial correlation technique was used for the gender variable. After the correlation
analysis, multiple regression analyzes were performed.
Regression analysis can determine how much of the variance in the dependent variable can be explained or
predicted by variables, as well as to what extent these variables are effective (Büyüköztürk, 2004). In this study,
the available data were subjected to multiple hierarchical regression analysis. The analyzes were carried out in 4
stages. In the first stage, the gender variable was included in the regression model. In the second stage, mother's
and father's education level, place of residence, and household monthly income level were included in the
model. In the third stage, books read monthly, academic success and television watching time were included in
the model. In the fourth and last stage, the scores related to the students' critical thinking attitude scale were
included in the model.

Findings
The findings related to the average, standard deviation and percentile values of the fourth-graders' democratic
and critical thinking attitudes are shown in Table 2.
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Table 2. Average, standard deviation and percentile values of the scores that students get from the scales
Scales

N

X

Ss

%

Democratic Attitude

1066

2.67

0.38

89

Critical Thinking Attitude

1066

3.67

0.61

73,4

The average score of the students on the Democratic Attitude Scale is 2.67 (89%) on the 3-point Likert type
scale, and the average score they got on the Critical Thinking Scale is 3.67 (73.4%) on the 5-point Likert type
scale. According to this, it can be said that the democratic attitude levels of the fourth-grade students who
participated in the study are “very good” and their critical thinking levels are “good”. The 'very good' level of
democratic attitude scores can be interpreted in a way that the level reached is "sufficient". Critical thinking
scores of the students were determined as "good". Although this statement may seem positive at first glance,
there is an important difference between students' democratic attitudes and their critical thinking attitudes
considering the percentages. The scores related to critical thinking attitude are very low compared to the
democratic attitudes. In addition, given the importance and necessity of critical thinking, these results do not
make it possible to suggest students' critical thinking attitude levels are "sufficient".
Correlations between the variables predicting students' democratic attitude levels
The correlations between the predictive variables of the research and the predicted variable were calculated
before proceeding to the regression analysis, and the correlation coefficients are listed in Table 3.
Table 3. Correlations between the variables
1

2

3

4

1- Democratic attitude

1

2- Critical thinking attitude

,22

**

1,00

,13

**

,08**

1,00

,20

**

**

,52**

3- Mother’s education level
4- Father’s education level
5- Household monthly income
6- Place of residence
7- Gender

,01

,11

,00 ,31

**

5

6

7

8

,29** 1,00

,18** ,11** ,10** ,15** ,08** 1,00
-,04

,00

,02

,03 -,06 1,00

,24

**

*

,27

**

,31

**

,21** ,17** -,01

9- Number of books read monthly ,15

**

,21

**

,22

**

10- Daily TV viewing time

10

1,00

-,04

8- Academic success

9

-,24

**

,07
,08
-,08

**

**

-,10

**

-,14

**

,18

**

,07

*

1,00

-,03 ,28**

-,06 -,02 ,11

**

-,11

**

1,00
-,12** 1,00

**. 0.01 level of significance; *. 0.05 level of significance

Having analyzed Table 3, it is seen that there are low-level significant relationships between students'
democratic attitude scores and critical thinking attitude scores and some other variables. The level of the
relationship between democratic attitude and critical thinking attitude was calculated as r=,22. The critical
thinking attitude variable was the third variable that had the highest relationship with democratic attitude
following television viewing time and academic success.
It can be seen that the daily television viewing time (r=-24) and academic success (r=,24) have the highest
relationship with the students' democratic attitude scores. As the students' television viewing time increases,
their democratic attitude scores decrease; however, as their academic success increases, their democratic attitude
scores increase. It is seen that there is a positive relationship between the number of books read monthly and
democratic attitude (r=,15). As for the gender variable, no relationship was found between gender and
democratic attitudes.
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It is also noteworthy that there are significant relationships between democratic attitudes and the variables that
show the socioeconomic status of students. The highest relationship among these is with the father's education
level (r =, 20). Then comes the place of residence (r =, 18). The residential area where the students' families live
is numbered from the village to the province. For this reason, it can be interpreted that the democratic attitudes
increase as the place of residence shifts from village to the province. To put it in simple terms, as the people live
in cities more, their democratic attitudes increase. Another socioeconomic variable is the mother's education
level. As the mother's educational status increases, an increase is observed in the democratic attitudes of the
students (r =, 13). In terms of the household income, no significant relationship was found between income and
democratic attitudes.
In brief, the students' democratic and critical thinking attitudes are positively related to the parents' educational
status, the students' living in urban areas rather than rural areas, their academic success and reading habits. On
the other hand, as the students' television viewing time increases, their democratic attitudes decrease. No
relationship was found between the students' democratic attitudes and the variables of gender and household
income.
Regression Analysis regarding Students' Democratic Attitude Scores
The data collected in this study were subjected to hierarchical regression analysis. At this step, independent
variables were included in the regression model in turn and each variable set's level of predicting the democratic
attitude scores was calculated. The results are shown in Table 4. Afterwards, the regression coefficients for the
data were calculated in order to understand to what extent the variables subjected to regression analysis were
effective in predicting the scores. The results are shown in Table 5.
Table 4. Hierarchical regression model for the total scores of students' democratic attitude scale
R

R
Square

Adjusted R
Square

Std. Error of
theEstimate

1
2
3
4

,037a
,257b
,374c
,408d

,001
,066
,140
,167

,000
,062
,133
,160

ChangeStatistics
R
F
Sig. F
df1 df2
SquareChange Change
Change
3,82
,001
1,427 1
1064
3,70
,065
18,405 4
1060
3,55
,074
30,237 3
1057
3,50
,027
33,844 1
1056

p
,233
,000
,000
,000

1st Predictor: (Constant), Gender
2nd Predictor: (Constant), Gender, Mother’s Education Level, Place of Residence, Household Monthly Income, Father’s Education Level
3rd Predictor: (Constant), Gender, Mother’s Education Level, Place of Residence, Household Monthly Income, Father’s Education Level, Books Read
Monthly, Academic Success Scores, Daily TV Viewing Time
4th Predictor: (Constant), Gender, Mother’s Education Level, Place of Residence, Household Monthly Income, Father’s Education Level, Books Read
Monthly, Academic Success Scores, Critical Thinking Attitude Scores

In regression analysis, gender was the first variable included in the model. The gender variable alone explains
0.1% of the students' democratic attitudes (R ^ 2 =, 001). Based on this result, p value is not significant (p =
0.23) considering the change in F value. It is seen that gender does not have a significant effect on predicting
students' democratic attitudes.
Socioeconomic factors (mother's education level, father's education level, the residence of place and household
income) were included in the model as the second set of variables along with gender. It is seen that
socioeconomic factors predicted students' democratic attitudes at 6.6% (R ^ 2 =, 066). When the gender effect
excluded, socioeconomic variables alone predict the democratic attitude variance at the level of 6.5%. P-value
seems to be significant (p = 0.00) considering the change in F value, suggesting that socioeconomic variables
significantly predict students' democratic attitudes.
The third set of variables included in the model was the number of books read monthly, academic success, and
television viewing times. It is seen that the number of books read monthly and academic success and TV
viewing time, along with the previous variables, predicted students' democratic attitude scores at the level of
14% (R ^ 2 =, 14). The power of the set of variables to predict the students' democratic attitude scores alone was
determined as 7.4% (R ^ 2 =, 074). Considering the change in F value, it is seen that p value is significant (p =
0.00), suggesting that the number of books read monthly, academic success and TV viewing time variables
predict students' democratic attitudes significantly.
Students's scores regarding the critical thinking attitude scale were included in the model the last. It was found
that the critical thinking scores along with the previous variables predicted approximately 16.7% of the variance
in the students' democratic attitude scores. Critical thinking attitude scores alone predict the variance at about
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2.7% (R ^ 2 =, 027). It is seen that p value is significant considering the change in F value (p = 0.00), suggesting
that critical thinking attitude scores significantly predict students' democratic attitude scores.
Considering all variables together, as a result, it can be suggested that all variables predicted 17% of the
variance in students' democratic attitude scores. The most predictive variable of students' democratic attitude
levels is the academic success, reading habit and TV viewing time with 7.4%. Then comes mother and father's
education level, income status and place of residence (6.5%). Students' critical thinking attitudes predict their
democratic attitude level at the level of 2.7%. Gender appears to have no predictive effect.
Regression coefficients relating to the data are listed in Table 5 to understand to what extent the variables
subjected to regression analysis are effective.
Table 5. Regression coefficients of students’total scores on democratic attitude scale
Unstandardized
Standardized
Coefficients
Coefficients
Model
B
Std.Error
Beta
T
P (Sig.)
(Constant)
18,451 1,172
15,745
,000
Gender
,005
,217
,001
,024
,981
Mother’s Education Level
,038
,098
,013
,386
,699
Father’s Education Level
,291
,109
,092
2,670
,008
Household Monthly Income
-,297
,105
-,086
-2,824
,005
Place of Residence
,960
,242
,115
3,972
,000
Academic Success
,236
,045
,162
5,252
,000
Books Read Monthly
,161
,095
,051
1,705
,089
Daily TV Viewing Time
-1,150 ,177
-,187
-6,503
,000
Critical Thinking Attitude
,061
,010
,166
5,818
,000
Considering the regression coefficients, the variable that affects the students' democratic attitudes the most is the
daily TV viewing time (β = -, 187; p = 0.00). The second highest predictive variable appears to be the critical
thinking attitude (β =, 166; p = 0.00). Then comes the students' academic achievements (β =, 162; p = 0,00), the
place of residence (β =, 115; p = 0,00), father's education level (β =, 092; p = 0,00), and household monthly
income (β=-,086; p=0,05); these variables were found to predict democratic attitudes significantly.
Increasing television viewing time affects students' democratic attitudes negatively. On the other hand, it is seen
that the variable that affects the democratic attitude most positively is the critical thinking attitude. It is seen that
the variable that affects democratic attitudes most positively after the critical thinking attitude is academic
success.
Regression coefficients show that the father rather than the mother is effective on students' democratic attitudes.
It is seen that the household income affects democratic attitudes negatively. Increased financial status reduces
students' democratic attitudes. As the place where the family lives shifts from rural areas to urban areas, the
democratic attitudes of the students are affected more positively, suggesting that the democratic attitudes of the
children whose families reside in urban areas rise.
It is seen that gender, the number of books read monthly, and the mother's education level that is significantly
correlated with the students’ democratic attitudes have no significant effects on the students' democratic
attitudes.

Conclusion and Discussion
Conclusion and Discussion on Primary School Students' Democratic and Critical Thinking Attitude
Levels
Research results suggest that the primary school fourth-grade students' democratic attitude levels are "very
good". The results of the current study are the same as the results of the study conducted by Aslan (2018) using
the same scale on the fourth-graders. Both studies found the average of the students' democratic attitudes as
2.67. Tiryaki (2018) concluded that primary school third graders' democratic attitude levels were high. It is seen
that some studies on primary and secondary school students found similar results (Doğanay and Sarı, 2004; Ural
and Sağlam, 2011). Similar results were reported in the studies on teachers and prospective teachers (Yurtseven,
2003; Özdaş, Ekinci & Bindak, 2014; Elkatmış & Toptaş, 2015; Kesici, Pesen & Oral, 2017). Yuksel, Bağcılar
and Vatansever (2013) conducted a study on the last graders in grade schools in seven different regions of
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Turkey, and Diyarbakır was found to be the province with the highest "tolerance" value. Our findings coincide
with the results of these studies.
As a result of the research, students' critical thinking attitudes were found "good" (73%). This result is quite low
compared to students' democratic attitude scores. Besides, given the importance and necessity of critical
thinking, it is not possible to say that this result reflects the desired level.
Having examined the studies conducted in primary, secondary and high schools in Turkey, it is seen that some
studies found students' critical thinking skills high (Demir, 2006; Kalkan, 2008; Karabacak, 2011; Yıldız, 2011;
Aslan, 2018), while some others found students' critical thinking skills low or medium-level (Özdemir, 2005;
Gülveren, 2007; Akar, 2007; Görücü, 2014; Akar & Kara, 2016). A similar conclusion was reached in the
studies that examine "tendency/attitude". Some studies found students' tendency to think critically at a high or
medium-high level (Kartal, 2012; Evin Gencel & Güzel Candan, 2014; Akar, 2017), while other studies found
students' tendencies at medium or low levels (Tümkaya, 2011; Demir & Aybek, 2014; Kuvaç & Koç, 2014).
The differing results may be due to the structure of the measurement tools and the characteristics of the
sampling groups.
Conclusion and Discussion on the Predictive Variables' Level of Predicting Democratic Attitudes
As a result of the research, all of the independent variables predicted about 17% of the variance in students'
democratic attitudes. Of the data included in the regression model as 4 blocks, the variables that have the highest
predictive power in terms of predicting democratic attitudes were the students' academic success, the number of
books read monthly, and TV viewing time. It was concluded that these variables predicted students' democratic
attitude scores at the level of 7.4%. The second variable group with the highest predictive power was
socioeconomic variables. It was found that socioeconomic variables predicted students' democratic attitude
scores at the level of 6.5%. The scores relating to the critical thinking attitude included in the model alone
predicted students' democratic attitude scores at the level of 2.7%. When the regression coefficients were
analyzed, it was observed that gender, mother's education level and the number of books read monthly had no
significant effect on predicting students' democratic attitude scores.
When the regression coefficients were analyzed, the scores relating to the critical thinking attitude included in
the model alone significantly predicted students' democratic attitude scores at the level of 2.7%. Similar results
were obtained by different studies in the literature. Akar (2017) concluded that prospective teachers' critical
thinking attitudes predicted 25% of their multiculturalism perceptions reflecting their democratic values and in a
similar study by Uluçınar (2012), it was concluded that prospective teachers' critical thinking tendencies
predicted their democratic values by 18%. Acun et al. (2010) found the level of significance of the positive
relationship between prospective teachers' critical thinking skills and good citizenship behavior at the level of
0.31. Turabik and Gün (2016) concluded that democratic perception of the classroom environment affected
students' critical thinking disposition at the level of 7%. In the study conducted by Aslan (2018) on the fourth
graders in primary school, students' critical thinking attitudes accounted for 11% of their democratic attitudes. In
the current study, students' critical thinking attitude scores account for 2.7% of the variance in their democratic
attitude scores; the level of explanation was found lower than the results of the studies mentioned above.
However, it can be said that the conclusion that critical thinking attitudes affect democratic attitudes was
supported by this study as well and students' critical thinking attitudes and behaviors are a factor that affects
their democratic attitudes. Students' democratic attitude scores increase as their critical thinking attitude scores
increase. Critical thinking is closely related to active citizenship skills and is a prerequisite for raising
individuals with democratic skills. Students who can think critically can use these skills more effectively when
required (Doğanay, Akbulut, Taş & Erden, 2007). Therefore, in many democratic societies, individuals are
expected to think critically and employ this skill in decision-making process to come up with a solution to social
problems (Seferoğlu & Akbıyık, 2006). In light of this information, it can be said that the results of this study
coincide with the results of various studies in the literature.
Research results show that gender alone does not have a significant effect on predicting democratic attitudes. It
is seen that field studies, in this regard, have resulted in two ways. Approximately half of the field studies
conducted from primary school to university level found that girls/women have higher democratic attitudes
(Sağlam, 2000; Bingöl, 2000; Saracaloğlu, 2001; Kaldırım, 2003; Saracaloğlu, Evin & Varol, 2004; Turan &
Taşpınar, 2004; Gürbüz, 2006; Ulusoy, 2007; Genç & Kalafat, 2007; Akın & Özdemir, 2009; Aydemir &
Aksoy, 2010; Ural & Sağlam, 2011; Şimşek, 2011; Merey, Kaymakcı & Kılıçoğlu, 2011; Diker, 2012; Yüksel,
Bağcı & Vatansever, 2013; Ekici, 2014; Kuş & Çetin, 2014; Öztaşkın & İçen, 2015; Aslan, 2018;). However,
other half of the studies found no significant difference by gender (Dilekmen, 2000; Kılıç, Erçoşkun, & Nalçacı,
2004; Ömerustaoğlu, 2004; Karahan, Sardoğan, Özkamalı, Dicle & Dicle, 2006; Bulut, 2006; Ercoşkun &
Nalçacı, 2008; Ektem & Sünbül, 2011; 2011; Nazıroğlu & Çetin, 2014; Çetin, 2014; Elkatmış & Toptaş, 2015;
Akar, İnel & Yalçıntaş, 2017; Tiryaki, 2018; Çırak, 2018). Only one study (Çermik, 2013) found a significant
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different by gender in favor of men. According to the findings of these studies, girls can be said to be more
prone to have democratic attitudes; however, this suggestion was not confirmed by the current study.
The findings suggest that the predictive power of the parents' educational background is due to the father's
educational status, and the mother's educational status has no significant effect. This finding is similar to the
findings of the study conducted by Kuş and Çetin (2014). In addition, there are also other studies suggesting that
father's education status affects democratic attitudes (Saracaloğlu, Evin & Varol, 2004; Güven, 2005; Bulut,
2006; Evcimik, 2009; Yazıcı, 2011; Kuş & Çetin, 2014). On the other hand, in many studies carried out in
different settings ranging from primary school to university level, mother's education status seems to be more
effective (Güven, 2005; Gömleksiz & Kan, 2008; Gömleksiz & Çetintaş, 2011; Ural & Sağlam, 2011; Kardaş,
2013; Nazıroğlu & Çetin, 2014; Aslan, 2018; Tiryaki, 2018). In this study, it was concluded that the democratic
attitudes of the students in the sampling group are affected by the father's education status. This situation may be
due to the characteristics of the sampling group. Considering the demographic data, it is seen that the
educational status of the mothers in the sample group of the research is quite low. Approximately 17% of the
mothers in the sampling group are illiterate and about 30% of the mothers are primary school graduates. In the
Southeastern Anatolia region of Turkey, where the sampling group is located, girls' schooling rates are the
lowest of the overall rates. In addition, the native language of the region is mostly not Turkish and they learn
Turkish in schools. Therefore, it can be said that illiterate mothers do not know Turkish either or do not have
enough knowledge of Turkish. Father's education level is higher than the mother's. The rate of illiterate fathers
is about 6%. The rate of fathers having a high-school degree or above is approximately 55%. The high rate of
illiterate mothers, in particular, may lead fathers to be more prominent in children's education.
There are studies in the literature suggesting that income status positively affects students' democratic attitudes.
These studies were carried out in primary schools (Şimşek, 2011; Kuş & Çetin, 2014), secondary schools
(Güven, 2005) and education faculties of universities (Evcimik, 2009) and they concluded that monthly income
status had a positive effect on students' democratic attitudes. In some other studies, the income status was found
to have no effect on democratic attitudes. The studies carried out on grading school students (Konak, 2012) and
prospective teachers (Kılıç, Ercoşkun & Nalçacı, 2004; Ömerustaoğlu, 2004; Gömleksiz & Kan, 2008; Akın &
Özdemir, 2009; Merey, Kaymakcı & Kılıçoğlu, 2011; Elkatmış & Toptaş 2015) concluded that the monthly
income status did not cause any significant difference in democratic attitudes.
In this study, it was found that monthly income status had a negative effect on democratic attitudes. Albeit few,
there are studies in the literature that have similar results. Gömleksiz and Çetintaş (2011) and Karatekin, Merey
and Kuş (2013) concluded that the preservice teachers who have high income have low democratic attitude
scores. One of the reasons behind this situation may be that the increase in financial status negatively affects the
democratic attitude behaviors of individuals depending on their personality traits. Democracy embodies certain
traits such as tolerance, respect, and patience towards others. The individuals standing on their own legs
financially may feel the need for others less. In parallel, it may result in behaviors such as decreasing tolerance
and respect towards others, and even behaviors such as looking down on others and mocking them. As a matter
of fact, there are studies suggesting that peer-bullying observed among children can be demonstrated by students
with high financial possibilities (Can, 2007; Pişkin, 2010; Ayık, 2014; Sarı & Demirbağ, 2019). Şimşek (2011)
concluded that students with the least democratic attitudes were among the highest income group. In the same
study, however, the democratic attitude scores of the group, which is located in a lower step of the highest
income group, were found to be significantly higher than the lower groups. These findings suggest that the
income status may have a positive effect on democratic attitudes to an extent and after a point, it may have
negative effects on democratic attitudes. However, it cannot be said that income status is a factor that directly
affects students' democratic attitudes. Financial possibilities, in this regard, should be interpreted by considering
the general personality characteristics of the students, their periodical development characteristics, family
attitudes and environmental conditions. Therefore, considering these factors, it can be argued that income status
can have different effects on different students.
The current study has found that there is an increase in students' democratic attitude scores as the place of
residence shifts from village to city. These findings coincide with the results of the study on high school
students conducted by Güven (2005). Democratic values are more city-oriented by nature. Therefore, the
students whose families live in urban areas are expected to have more democratic values.
As a result of the research, it was concluded that students' democratic attitude scores were affected by academic
success. It can be said that one reason for this result is that students who are more successful in their lessons
may also be more harmonious in terms of following the rules in school and having good human relations. In the
literature, there was no study directly related to the relationship between these two variables. In addition, some
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studies that consider the democratic family and school environment as independent variables found that the
democratic environment affects student achievement positively (Karadağ, 2007; Kaya, 2012; Alpoğuz & Şahin,
2014; Tubarik & Gün, 2016). Democracy provides students with opportunities to think freely, express what they
think, and make decisions and choices freely. However, democracy does not provide unlimited freedom to
individuals. It also imposes responsibilities of the consequences of each decision made on individuals.
Therefore, democracy provides individuals with freedoms on the one hand and brings a strong sense of
responsibility on the other hand. Considering the findings from this point of view, it can be interpreted that
students with high democratic attitudes can also be successful in academic tasks based on their sense of
responsibility.
Although the reading habit variable shows a significant relationship in the correlation table, the power of the
relationship was not found significant considering the regression coefficients. Although this study did not report
the expected results, the studies in the literature show that reading habits can also have a positive effect on
affective characteristics. A study reported that there is a positive correlation between empathic sensitivity, which
is one of the characteristics of democratic attitude, and reading habits (Zorlu, Öneren & Çiftçi, 2019). In a study
on aggressive behaviors that can be considered the opposite of democratic attitude, it was found that the students
with the highest aggression scores were the ones who read books the least (Sili, 2012). The ABİDE report
(2018) also found that the students who displayed the least bullying behavior read more books and those who
displayed this behavior read few books. Since reading books improves the ability of thinking and empathy in
the individual, students staying away from books have relatively uncontrolled attitudes (Sili, 2012). The fact that
a similar result was not reported by this study may have resulted from the characteristics of the sampling group
or the characteristics of the measurement instruments used in the study.
According to the results of the research, the variable that predicted the democratic attitudes of the students the
most was the daily television viewing time. Democratic attitude scores decrease as students' television viewing
time increases. No study investigating the relationship between television viewing time and democratic attitude
has been found in the literature. However, there are studies that found spending too much time watching TV and
using mobile phones or tablets have a negative effect on students' overall success (Akar & Kara, 2017). A study
conducted by MoNE (2008) on elementary school students found that the most harmful side of watching
television was that it eliminates the opportunity to have a conversation in the family. It can be suggested that
decreasing communication within the family harms the emergence and development of the democratic values in
the family members. It can be suggested that the findings of both studies coincide with each other.

Suggestions
Based on the results of the research, the following recommendations are made:
 Democratic attitudes of students are at a "very good" level. On the other hand, although students'
critical thinking attitudes are at a "good" level, they were found to be quite low compared to democratic
attitude scores. Critical thinking attitude affects students' democratic attitudes positively. In this
respect, efforts should be made to raise students' critical thinking attitudes to a higher level. For this
reason, critical thinking activities should be paid more attention and given more room. However, it
should be taken into consideration that critical thinking attitude, by its very nature, is influenced by
informal activities and role-model behaviors exhibited by teachers. To illustrate, rumor-based
expressions, complaints, events, and etc. are frequently experienced in school and classroom settings,
and students often talk to their teachers about such events. The teacher can consider such situations as a
case study and evaluate it as an informal activity. In such cases, the critical and democratic perspective
that teachers will exhibit will motivate students to have such perspectives in similar settings. For this
reason, in-service seminars, conferences, workshops, and similar activities aimed at raising teachers'
awareness on these issues should be held for displaying general role model behaviors both in general
and during the implementation of the activities in particular.
 It has been reported by many studies that family education is a variable that affects students. This result
was also observed in this research. The effect of the family is great especially in terms of the
emergence and retention of attitudes. It is seen that the mothers' educational background is low in the
context of the region. The rate of illiterate people is quite high in particular. For this reason, various
projects should be developed for families, especially for mothers. In addition, communication and
cooperation between the school, the teacher, and the family are extremely important in the emergence
and retention of attitudes. Students should see similar role model behaviors by their teachers and
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parents in similar social settings such as schools and their families. For this reason, the required
importance should be given to school and family cooperation not only in achieving academic success
but also in bringing positive attitudes and values.
 Too much screen time on smartphones, tablets, and TV causes a negative effect on children. In this
regard, teachers and families should act in cooperation and preventive measures should be taken to
raise awareness among families. Children should be offered alternatives that would benefit them to
spend their time and meet their needs for entertainment. It is seen that reading habit, in particular, is
effective not only in academic success but also in gaining positive attitudes. Attention should be paid to
the development of children's reading habits. In addition, it can be suggested that parents should get
support from counseling services, and education specialists and psychologists who are experts in their
fields should be invited to schools to give conferences and seminars to families and teachers.
 Research results suggest that the democratic attitude level of those who live in urban areas is high.
Provincial national education administrators, school administrators, and teachers need to be more
sensitive about this issue and make more efforts to help students who live in villages and towns to gain
democratic attitudes.
 It is seen that the studies on these research subjects are insufficient, especially in the context of
elementary education. For this reason, it may be suggested that further studies should be made with
similar or different variables in elementary school settings. Apart from quantitative research,
qualitative research should also be made. Therefore, it can be suggested that future studies could
fruitfully explore this issue further by both quantitative and qualitative research designs.

Referensces
Acun, İ., Demir, M. & Göz, N. L. (2010). Öğretmen adaylarının vatandaşlık yeterlilikleri ile eleştirel düşünme
becerileri arasındaki ilişki [Relationship between teacher candidates' citizenship competencies and
critical thinking]. Journal of Social Studies Education Research, 1(1), 107-123.
Akar, C. (2007). İlköğretim öğrencilerinde eleştirel düşünme becerileri[Critical thinking skills in primary
school students] (Unpublished doctoral dissertation). Gazi University, Institute of Education Sciences,
Ankara.
Akar, C., & Yalçın, D. (2017). İlkokul 4.Sınıf Sosyal Bilgiler Öğretmen Kılavuz Kitabında yer alan kavramlar
listesinin demokrasi ve çokkültürlülük kavramları açısından incelenmesi [Examining the list of concepts
in Primary School 4th Grade Social Studies Teacher Guide Book in terms of democracy and
multicultural concepts]. Turkey Social Studies Journal, 21(2), 435-450. Retrieved from
https://dergipark.org.tr/tr/pub/tsadergisi/issue/31710/347503.
Akar, C. (2017). Sınıf öğretmeni adaylarının eleştirel düşünme eğilimlerinin çok kültürlülük değerlerini
yordama düzeyi [Level of pre-service teachers' critical thinking disposition to predict multicultural
values]. Journal of Ahi Evran University Kırşehir Faculty of Education (KEFAD), 18(1), 741-762.
Akar, C., & Kara, M. (2016). İlkokul 4. sınıf öğrencilerinin eleştirel düşünme becerilerinin bazı değişkenlere
göre değerlendirilmesi [Evaluation of critical thinking skills of primary school 4th grade students
according to some variables]. International Turkish Literature Culture Education Journal, 5(3), 13391355.
Akar, C., İnel, Y., & Yalçıntaş, E. (2017). Research of levels of democratic values of classroom teacher
candidates on various variables. Journal of Current Researches on Educational Studies, 7(2), 41-57. doi:
10.26579/jocures-7.2.4
Akar-Vural, R. (2005). Bertolt Brecht’in öğretici oyunlarının “eğitimde drama” ve “sahneleme” yöntemleri
temelinde hazırlanan iki farklı programın ortaöğretim hazırlık sınıfı öğrencilerinin eleştirel düşünmeye
yönelik tutumlarına etkisi [The effects of two different programs prepared on the basis of "drama in
education" and "staging" methods of Bertolt Brecht's tutorial games on secondary school prep students'
attitudes towards critical thinking] (Unpublished doctoral dissertation). Çukurova University, Adana.
Akın, U. & Özdemir, M. (2009). Öğretmen adaylarının demokratik değerlerinin çeşitli değişkenler açısından
incelenmesi: Eğitim bilimleri fakültesi örneği [The effects of two different programs prepared on the
basis of "drama in education" and "staging" methods of Bertolt Brecht's tutorial games on secondary
school prep students' attitudes towards critical thinking]. Journal of Ankara University Faculty of
Educational Sciences, 42(2), 183-198.
Alpoğuz, D., & Şahin, A. (2014). Demokratik veya otoriter olarak algılanan ana-baba tutumlarının ilköğretim
öğrencilerinin Türkçe dersi akademik başarılarına etkisi [The effects of parental attitudes perceived as

240 Akar & Kara

democratic or authoritarian on the academic success of primary school students in Turkish language].
Journal of Mother Tongue Education, 2(3), 53-67. doi: 10.16916/aded.92531
Altuntaş, S., & Genç, H. (2018). Mutluluğun yordayıcısı olarak psikolojik sağlamlık: öğretmen örnekleminin
incelenmesi [Resilience as Predictor of Happiness: Investigation of Teacher Sample]. Hacettepe
University
Journal
of
Education
Faculty,1-15.
Advance
online
publication.
doi:
10.16986/HUJE.2018046021
Arslan, A., & Çalmaşur, H. (2018). Okul yöneticilerinin çokkültürlü eğitim tutumlarına ve demokratik
tutumlarına ilişkin görüşleri: bir karma yöntem çalışması [School administrators' views on multicultural
education attitudes and democratic attitudes: a mixed method study]. Journal of Computer and Education
Research, 6 (12) , 163-194. doi: 10.18009/jcer.425761
Arslan, A., & Çalmaşur, H. (2017) İlkokul ve ortaokul öğretmenlerinin çokkültürlü eğitim tutumları ve
demokratik tutumlarının çeşitli değişkenler açısından incelenmesi [Multicultural education attitudes and
democratic attitudes of primary and secondary school teachers in terms of various variables]. Journal of
Atatürk University Kazım Karabekir Education Faculty, 3(4), 90-109.
Aslan, S. (2018). The relationship between critical thinking skills and democratic attitudes of 4th class primary
school students. International Journal of Progressive Education, 14(6), 61-69. doi:
10.29329/ijpe.2018.179.5
Aycan, N., & Çalık D. (2003). İlköğretim okullarında demokrasi eğitimi: Manisa örneği [Democracy education
in primary schools: An example of Manisa.]. Manisa Celal Bayar University Journal of Social Sciences,
1(2). Retrieved from https://dergipark.org.tr/tr/pub/cbayarsos/issue/4075/53822
Aydemir, H., & Aksoy, D. A. (2010). Eğitim fakültesi öğrencilerinin demokratik tutumlarının bazı değişkenlerle
ilişkisi: Malatya örneği [The relationship between democratic attitudes of education faculty students with
some variables: Example of Malatya]. Journal of Erzincan Education Faculty, 12(1).
Ayık, İ. (2014). Ortaokullarda şiddet ve okul iklimi arasındaki ilişki: Konya ili örneği [Relationship between
violence and school climate in secondary schools: Konya province example] (Unpublished master's
thesis). Mevlana University Institute of Social Sciences, Konya.
Baltacı, Ö. (2010). Üniversite öğrencilerinin sosyal kaygı, sosyal destek ve problem çözme yaklaşımları
arasındaki ilişkinin incelenmesi [Examining the relationship between university students' social anxiety,
social support and problem solving approaches] (Unpublished master's thesis). Selcuk University
Institute of Educational Sciences, Konya.
Bay, E., Gündoğdu, K., & Kaya, H. İ. (2010). The perceptions of prospective teachers on the democratic aspects
of the constructivist learning environment. Electronic Journal of Research in Educational Psychology,
8(2), 617-642.
Boone, M. (2008). A democratic education: Three interpretations. Journal Of Phılosophy And History Of
Education, Vol. 58, 16-22.
Bradshaw, R. (2014). Democratic teaching: an incomplete job description. Democracy and Education, 22 (2), 15.
Bulut, N. (2006). Bir grup üniversite öğrencisinin demokratik tutumları ile çeşitli değişkenler arasındaki ilişkiler
[Democratic attitudes of a group of university students and relationships between various variables].
Education Management in Theory and Practice, Sayı 45, 37-59.
Büyükkaragöz, P., Kesici, Ş. (1996). Öğretmenlerin hoşgörü ve demokratik tutumları [Teachers' tolerance and
democratic attitudes]. Education Management in Theory and Practice, 7 (7) , 353-365. Retrieved from
https://dergipark.org.tr/tr/pub/kuey/issue/10388/127091
Can, Y. (2007). İlköğretim okullarında şiddet öğrenci, öğretmen ve yöneticilerin yaklaşımları [Approaches of
violence students, teachers and administrators in primary schools] (Unpublished master's thesis).
Beykent University Institute of Social Sciences, İstanbul.
Celep, C. (1995). Demokratik bir eğitim sistemi için [For a democratic education system]. Journal of Education
for Life. 38, 20-24.
Cırık, İ. (2008). Çok kültürlü eğitim ve yansımaları [Multicultural education and its reflections]. Hacettepe
University
Journal
of
Education
Faculty,
34
(34),
27-40.
Retrieved
from
https://dergipark.org.tr/tr/pub/hunefd/issue/7802/102246
Çırak, A. (2019). Ortaokul altıncı sınıf öğrencilerinin temel demokratik değerlerinin çeşitli değişkenler
açısından incelenmesi [Examining the basic democratic values of sixth grade students in secondary
school in terms of various variables]. International Turkish Journal of Educational Sciences, 7(12).
Davis, M. (2010). Practicing in democracy in the NCLB Elementary classroom, submitted in Partial Fulfilment
of the Requirements for The Degree Master of Science in Education, Domanician University of
California, San Rafael, CA.
Demir, M. (2006). İlköğretim dördüncü ve beşinci sınıf öğrencilerinin sosyal bilgiler derslerinde eleştirel
düşünme düzeylerinin çeşitli değişkenler açısından incelenmesi [Investigation of critical thinking levels

IJCER (International Journal of Contemporary Educational Research)

241

of primary school fourth and fifth grade students in social studies lessons in terms of various variables].
Gazi University Journal of Gazi Education Faculty, 26 (3), 155-170. Retrieved from
http://www.gefad.gazi.edu.tr/en/issue/6752/90797
Demir, R., & Aybek, B. (2014). Lise öğrencilerinin eleştirel düşünme eğilimlerinin çeşitli değişkenler açısından
incelenmesi [Investigation of critical thinking tendencies of high school students in terms of various
variables]. Journal of Muğla University Social Sciences Institute, (32), 122-140.
Diker, Z. (2012). Demokrasi eğitimi ve lise öğrencilerinin demokratik davranışları üzerine bir araştırma[A
research on democracy education and democratic behavior of high school students]. Journal of
Education and Teaching Research, 1(3), 229-238.
Doğanay A., Akbulut-Taş M. A., & Erden Ş. (2007). Üniversite öğrencilerinin bir güncel tartışmalı konu
bağlamında eleştirel düşünme becerilerinin değerlendirilmesi [Evaluation of critical thinking skills of
university students in the context of a current controversial subject]. Education Management in Theory
and Practice, 52(52), 511-546.
Doğanay, A., & Sarı, M. (2004). İlköğretim ikinci kademe öğrencilerine temel demokratik değerlerin
kazandırılma düzeyi ve bu değerlerin kazandırılması sürecinde açık ve örtük programın etkilerinin
karşılaştırılması [Comparison of the implications of the open and implicit program in the process of
providing basic democratic values to the second grade students of primary education and the process of
bringing these values]. Education Management, 10(39), 356-383.
Edwards, D. B. (2010). Critical pedagogy and democratic education: Possibilities for cross-pollination. Urban
Rev, 42, 221–242.
Ekici, Y. F. (2014). Öğretmen adaylarının demokratik tutumları ve demografik özellikleri arasındaki ilişkinin
incelenmesi [Examining the relationship between pre-service teachers' democratic attitudes and
demographic characteristics]. International Periodical For The Languages, Literature and History of
Turkish or Turkic, 9(11), 593-602.
Ektem, I. S., & Sünbül, A. M. (2011). Öğretmen adaylarının demokratik tutumları üzerine bir araştırma [A
research on the prospective teachers' democratic attitudes]. Journal of Selçuk University Ahmet Keleşoğlu
Education Faculty, 31, 159- 168.
Elkatmış, M., & Toptaş, V. (2015). Sınıf öğretmeni adaylarının demokratik tutumlarının incelenmesi
[Examining the democratic attitudes of elementary teacher candidates]. Yüzüncü Yıl University Journal
of Education, 12 (1), 128-144. Retrieved from https://dergipark.org.tr/tr/pub/yyuefd/issue/25854/272575
Ennis, R. H. (1996). Critical thinking. Upper Saddle River, NJ: Prentice-Hall.
Erbil, D. G., & Kocabaş, A. (2017). İlkokul 3. sınıf öğrencileri için bir ölçek geliştirme çalışması: demokratik
tutum ölçeği [A scale development study for primary school third grade students: the democratic attitude
scale]. Kastamonu Education Magazine, 1(25), 221-232.
Ercoşkun, M. H., & Nalçacı, A. (2008). Sınıf öğretmeni adaylarının empatik beceri ve demokratik tutumlarının
incelenmesi [Examination of elementary teacher candidates' empathic skills and democratic attitudes].
Journal of National Education, Sayı: 180, 204-215.
Evcimik, S. Ç. (2009). Eğitim Fakültesi Öğrencilerinin Demokratik Tutumları [Democratic Attitudes of Faculty
of Education Students] (Unpublished Master Thesis). Fırat University, Institute of Social Sciences,
Elâzığ.
Evin-Gencel, İ., & Güzel-Candan, D. (2014). Öğretmen adaylarının eleştirel düşünme eğilimleri ve yansıtıcı
düşünme düzeylerinin incelenmesi [Investigation of pre-service teachers' critical thinking tendencies and
reflective thinking levels]. International Journal of Educational Programs and Instructional
Studies, 4(8), 55-68.
Facione, P. A. (2000). The disposition toward critical thinking: Its character, measurement, and relationship to
critical thinking skill. lnformal Logic, 20(1), 61-84.
Genç, S. Z., & Kalafat T. (2007). Öğretmen adaylarının demokratik tutumları ile empatik becerilerinin
değerlendirilmesi üzerine bir araştırma [A research on the evaluation of the teachers' democratic attitudes
and empathic skills]. Journal of Social Sciences, 19, 119- 222.
Gömleksiz, M. N., & Çetintaş, S. (2011). Öğretmen adaylarının demokratik tutumları (Fırat, Dicle,7 Aralık,
Cumhuriyet ve Erzincan Üniversiteleri Örneği) [Democratic attitudes of teacher candidates (Fırat, Dicle,
7 December, Cumhuriyet and Erzincan Universities Example)]. Journal of Dicle University Ziya Gökalp
Faculty of Education, 17(2011), 1-14.
Gömleksiz, M. N., & Kan, Ü. A. (2008). Eğitim fakültesi ve tezsiz yüksek lisans programlarına kayıtlı öğretmen
adaylarının demokratik tutumlarının değerlendirilmesi (Fırat Üniversitesi örneği) [Evaluation of
democratic attitudes of prospective teachers enrolled in education faculty and master's programs without
thesis (Fırat University example)]. Journal of National Education, 178. 44-64.
Görücü, E. (2014). Altıncı, yedinci ve sekizinci sınıf öğrencilerinin okuma alışkanlıkları ile eleştirel düşünme
becerileri arasındaki ilişkinin incelenmesi [Examining the relationship between reading habits and

242 Akar & Kara

critical thinking skills of sixth, seventh and eighth grade students] (Unpublished master thesis). Yeditepe
University, Istanbul.
Gülveren, H. (2007). Eğitim fakültesi öğrencilerinin eleştirel düşünme becerileri ve bu becerileri etkileyen
eleştirel düşünme faktörleri [Critical thinking skills of education faculty students and critical thinking
factors affecting these skills] (Unpublished Doctoral Thesis). Dokuz Eylul University Institute of
Educational Sciences, Izmir.
Gündoğdu, H. (2009). Eleştirel düşünme ve eleştirel düşünme öğretimine dair bazı yanılgılar [Some
misconceptions about teaching critical thinking and critical thinking]. Celal Bayar University Institute of
Social Sciences, 7(1).
Gürbüz, G. (2006). İlköğretim 7. ve 8. sınıflarda vatandaşlık bilgisi dersinde demokrasi eğitimi [Democracy in
the 7th and 8th grades primary education] (Unpublished master thesis). Abant İzzet Baysal University,
Institute of Social Sciences, Bolu.
Güven, A. (2005). Tarih öğretiminde öğrencilerin demokratik tutumlarının çeşitli değişkenler açısından
incelenmesi (Erzurum örneği) [Examining the democratic attitudes of students in history teaching in
terms of various variables (Erzurum example)] (Unpublished Doctoral Thesis). Atatürk University,
Institute of Social Sciences, Erzurum.
Hawkins, J. (2006). Accessing multicultural issues through critical thinking, critical inquiry, and the student
research process. Urban Education Journal, 41(169).
İbrahimoğlu, Z., & Öztürk C. (2013). Sosyal bilgiler dersinden örnek olay yöntemi kullanımının öğrencilerin
akademik başarı derse karşı tutum ve eleştirel düşünme becerileri üzerine etkileri [The effects of using
case study method from social studies lesson on students' academic achievement lesson attitude and
critical thinking skills]. Journal of Uludağ University Faculty of Education, 26(2), 523-548.
Kaldırım, E. (2003). İlköğretim 8.sınıf öğrencilerinin demokrasi algıları [Democracy perceptions of elementary
school 8th grade students] (Unpublished master thesis). Gazi University Institute of Educational
Sciences, Ankara.
Kalkan, G. (2008). Yedinci ve sekizinci sınıf öğrencilerinin eleştirel düşünme düzeyleri [Critical thinking levels
of seventh and eighth grade students] (Unpublished master thesis). Osmangazi Üniversitesi Eğitim
Bilimleri Enstitüsü, Eskişehir.
Karabacak, H. (2011). İlköğretim öğrencilerinin eleştirel düşünme becerileri ve beşinci sınıf öğrencilerinin
eleştirel düşünme düzeyi (Erzurum ili örneği) [Critical thinking skills of primary school students and the
critical thinking level of fifth grade students (Erzurum province example)] (Unpublished master thesis).
Atatürk University, Erzurum.
Karadağ, İ. (2007). İlköğretim beşinci sınıf öğrencilerinin akademik başarılarının sosyal destek kaynakları
açısından incelenmesi [Examining the academic success of primary school fifth grade students in terms
of social support resources] (Unpublished master thesis). Çukurova University, Adana.
Karahan, T., Sardoğan, E., Özkamalı, E., Dicle, N., & Dicle, A. (2006). Öğretmen adaylarında demokratik
tutum, nevrotik eğilimler ve kendini gerçekleştirme [Democratic attitude, neurotic tendencies and selfactualization among teacher candidates]. Hacettepe University Journal of Education Faculty, 30 (30) ,
149-158 . Retrieved from https://dergipark.org.tr/tr/pub/hunefd/issue/7806/102375
Karakaş, Y. (2008). Lise öğrencilerinin mükemmeliyetçilik düzeyleri ile sosyal kaygı düzeyleri arasındaki ilişki
[The relationship between high school students' perfectionism levels and social anxiety levels]
(Unpublished master thesis). Mugla University Institute of Social Sciences, Muğla.
Karasar, N. (2005). Scientific Research Method. Ankara: Nobel Publishing.
Karatekin, K., Merey, Z., & Kuş, Z. (2013). Öğretmen adayları ve öğretmenlerin demokratik tutumlarının çeşitli
değişkenler açısından incelenmesi [Examining the democratic attitudes of teacher candidates and
teachers in terms of various variables]. Kastamonu Education Magazine, 21(2).
Kardaş, S. (2013). 6. Sınıf öğrencilerinin demokratik tutumları ile ahlaki olgunluk düzeyi arasındaki ilişkinin
incelenmesi (Kadıköy ilçesi örneği) [Examining the relationship between the democratic attitudes of 6th
grade students and the level of moral maturity (Example of Kadıköy district)] (Unpublished master
thesis). Marmara University Institute of Educational Sciences, Istanbul.
Kartal, T. (2012). İlköğretim fen bilgisi öğretmen adaylarının eleştirel düşünme eğilimlerinin incelenmesi
[Investigation of critical thinking tendencies of elementary science teacher candidates]. Journal of Ahi
Evran University Kırşehir Faculty of Education, 13(2), 279-297.
Kaya, A., Bozaslan, H., & Genç, G. (2012). Üniversite öğrencilerinin anne-baba tutumlarının problem çözme
becerilerine, sosyal kaygı düzeylerine ve akademik başarılarına etkisi [The effect of university students
'parents' attitudes on problem solving skills, social anxiety levels and academic success]. Journal of Dicle
University Ziya Gökalp Faculty of Education, 18, 208-225.
Kesici, A., Pesen, A., & Oral, B. (2017). Öğretmenlerin sınıf içi demokratik davranışlarının çeşitli değişkenlere
göre incelenmesi [Examination of teachers' classroom democratic behavior according to various
variables]. Electronic Journal of Social Sciences, 16(60), 34-45.

IJCER (International Journal of Contemporary Educational Research)

243

Kılıç, D., Erçoşkun, H., & Nalçacı, A. (2004). Sınıf öğretmenliği öğretmen adaylarının demokratik tutumları
[Democratic attitudes of prospective classroom teachers]. Turkey Social Studies Journal, 8(2-3), 9-19.
Koç, I., & Kuvaç, M. (2016). Reservice science teachers’ metacognitive awareness levels. Europen Journal of
Education Studies, 2(3), 44-63.
Kontaş, H., Selçuk, E., & Polat, M. (2016). Ortaokul öğretmenlerinin demokratik tutumları ile öğrencilerin
demokratik değerlere sahip olma düzeylerinin incelenmesi [Democratic attitudes of secondary school
teachers and the level of students' having democratic values]. The Journal of Academic Social Science
Studies, 44, 141-151.
Kurnaz, A. (2011). İlköğretim öğretmenlerinin yaratıcılık düzeyleri ve demokratik tutumları arasındaki ilişkinin
değerlendirilmesi [Evaluation of the relationship between primary school teachers' creativity levels and
democratic attitudes] (Unpublished master thesis). Kahramanmaraş Sütçü İmam University,
Kahramanmaraş.
Kuş, Z., & Çetin, T. (2014). Perceptions of democracy of primary school students. Educational Sciences:
Theory & Practice, 14(2), 786-790. Doi: 10.12738/estp.2014 .2.1493.
MEB, Education Research and Development Department, (2008). Television watching habits of students.
Ankara: MEB publications.
MEB (1973). Millî Eğitim Temel Kanunu (1973). Resmî Gazete. Yayım Tarihi: 24.06.1973. Sayısı: 14574.
Numarası: 1739. [National Education Basic Law (1973). Official newspaper. Publication Date:
24.06.1973. Issue: 14574. Number: 1739].
Merey, Z., Kaymakçı, S., & Kılıçoğlu, G. (2011). Öğrenci konseyi seçimlerinde sosyal bilgiler öğretmen
adaylarının demokratik tutumları (Gazi Üniversitesi örneği) [Democratic attitudes of social studies
teacher candidates in student council elections (Gazi University example)]. Journal of National
Education,
41
(191),
191-209.
Retrieved
from
https://dergipark.org.tr/tr/pub/milliegitim/issue/36191/406900
Nazıroğlu, B., & Çetin, M. (2014). Yüksek din eğitimi öğrencilerinin demokratik tutumları üzerine bir inceleme
[A review on the democratic attitudes of higher education students]. Journal of Hitit University Faculty
of Theology, 13(25), 57-91. doi: 10.14395/jdiv109
Ozan, M. B., Türkoğlu, A. Z., & Şener, G. (2010). Okul yöneticilerinin sergiledikleri demokratik tutum ve
davranışlarının öğretmenlerin motivasyonuna etkisi [The effect of democratic attitudes and behaviors of
school administrators on the motivation of teachers]. Fırat University Journal of Social Sciences, 20(1),
275-294.
Ömerustaoğlu, A. (2004). Felsefe grubu öğretmenliği ve diğer anabilim dallarında öğrenim gören öğrencilerin
demokratik tutumlarının çeşitli değişkenler açısından incelenmesi [Examining the democratic attitudes of
students studying in philosophy group teaching and other departments in terms of various variables].
Sakarya University Faculty of Education Journal, 7, 193-204.
Özdaş, F., Ekinci, A., & Bindak, R. (2014). Öğretmenlerin demokrasiye ilişkin tutumlarının bazı değişkenler
açısından incelenmesi [Examining teachers' attitudes towards democracy in terms of some variables].
Journal of İnönü University Education Faculty, 15(3).
Özdemir, S. M. (2005). Üniversite öğrencilerinin eleştirel düşünme becerilerinin çeşitli değişkenler açısından
değerlendirilmesi [Evaluation of critical thinking skills of university students in terms of various
variables]. Turkish Journal of Educational Sciences, 3(3), 297-316.
Öztaşkın, Ö. B., & İçen, M. (2015). Ortaokul öğrencilerinin hoşgörü eğilimleri ile demokrasi algıları arasındaki
ilişkinin incelenmesi [Examining the relationship between middle school students' tolerance tendencies
and perceptions of democracy]. Journal of Black Sea Social Sciences, 7(02).
Pişkin, M. (2010). Examination of Peer bullying among primary and middle school children in Ankara.
Education and Science, 35(156), 176-189.
Polat, S., & Güler, H. (2020). Democracy in social studies curricula (2005-2018) from the perspective of
teachers: a qualitative study. Journal of Computer and Education Research, 8(15), 156-180. doi:
10.18009/jcer.661105
Sağlam, H. İ. (2000). Sosyal Bilgiler Dersi’nin demokratik tutum geliştirmedeki rolü [The role of Social Studies
Course in developing democratic attitude]. Journal of National Education, 146, 67- 71.
Saracaloğlu, A. S., Evin, İ., & Varol, S. R. (2004). İzmir ilinde çeşitli kurumlarda görev yapan öğretmenler ile
öğretmen adaylarının demokratik tutumları üzerine karşılaştırmalı bir araştırma [A comparative research
on the democratic attitudes of teachers working at various institutions in İzmir province and prospective
teachers.]. Educational Sciences in Theory and Practice, 4 (2), 335-364.
Sarı, C., & Demırbağ, B. (2019). İlk ve ortaokul öğrenc ler nde akran zorbalığının sosyodemograf k değ şkenler
açısından değerlendirilmesi: ilçe örneği [Evaluation of peer bullying in terms of sociodemographic
variables in primary and secondary school students: a sample of the district]. Journal of Public Health
Nursing, 1(3), 119-131. Retrieved from https://dergipark.org.tr/tr/pub/jphn/issue/48387/642804

244 Akar & Kara
Seferoğlu, S., & Akbıyık, C. (2006). Eleştirel düşünme ve öğretimi [Critical thinking and teaching]. Hacettepe
University Journal of Education Faculty, (30), 193-200.
Siegel, H. (1988). Educating Reason: Rationality, Critical Thinking, and Education (New York: Routledge).
Sili, A. (2012). Lise öğrencilerinin saldırganlık eğilimleri üzerine sosyolojik bir değerlendirme: Erzurum örneği
[A sociological assessment of high school students' aggression tendencies: an example of Erzurum]. Ekev
Academy Journal, (51), 261-271.
Smith, K. M. (2009). Dualism with in progressive pedagogies: The dynamic nature of democratic education.
Social Studies Review, 48(1), 38-44.
Subba, D. (2014). Democratic values and democratic approach in teaching: a perspective. American Journal of
Educational Research, 2(12), 37-40.
Sulaiman, W. S. W., Rahman, W. R. A., & Dzulkifli, M. A. (2009). Relationship between critical thinking
dispositions, perceptions towards teachers, learning approaches and critical thinking skills among
university students, The 4th International Postgraduate Research Colloquium.
Büyüköztürk, Ş. (2004). Veri analizi el kitabı. [Data analysis handbook]. Ankara: PegemA
Şahin, G. (2008). İlköğretim Okullarında Görev Yapan Öğretmenlerin Demokratik Tutumları ile Dogmatik
Düşünce Biçimleri Arasındaki İlişkinin İncelenmesi [Investigation of the Relationship Between
Democratic Attitudes and Dogmatic Thought Forms of Teachers Working in Primary Schools]
(Unpublished Master Thesis). Yeditepe University Institute of Social Sciences, İstanbul.
Şimşek, N. (2011). İlköğretim sosyal bilgiler dersinde öğrencilerin demokratik kazanımlarının çeşitli
değişkenler açısından incelenmesi [Examining the democratic achievements of students in terms of
various variables in elementary social studies course]. Journal of National Education, 41(190), 188-201.
Taçman, M. (2006). İlköğretim sınıf öğretmenlerinin demokratik tutumları [Democratic attitudes of primary
school teachers]. Cypriot Journal of Educational Sciences, 1(1), 60–46.
Tiryaki, B. (2018). İlkokul 3. Sınıf öğrencilerinin hayat bilgisi dersine yönelik tutumlarıyla demokratik tutumları
arasındaki ilişki [The relationship between elementary school 3rd grade students' attitudes towards life
studies and their democratic attitudes] (Unpublished master thesis). Fırat University, Elazığ.
Tonga, D., & Kılıçoğlu, M. (2013). İlköğretim Sosyal Bilgiler Dersinde yer alan kazanımların vatandaşlık ve
insan hakları konuları açısından değerlendirilmesi [Evaluation of the acquisitions in Primary Education
Social Studies Course in terms of citizenship and human rights issues]. Turkey Social Studies Journal,
171 (171), 289-308. Retrieved from https://dergipark.org.tr/tr/pub/tsadergisi/issue/21497/230501
Tsui, L. (1999). Courses and Instruction Affecting Critical Thinking. Research in Higher Education, 40(2).
Tung, C. A., & Chang, S. Y. (2009). Developing critical thinking through literature reading, Feng Chia Journal
of Humanities and Social Sciences, 19, 287-317.
Turabik, T., & Gün, F. (2016). The relationship between teachers’ democratic classroom management attitudes
and students’ critical thinking dispositions. Journal of Educationand Training Studies, 4(12), 45-57.
Turan, M., & Taşpınar M. (2004). The effect of citizenship and human rights course on students' views on
democracy and human rights. International Democracy Education Symposium (20-21 May), Çanakkale.
Tümkaya, S. (2011). Fen bilimleri öğrencilerinin eleştirel düşünme eğilimleri ve öğrenme stillerinin incelenmesi
[The study of science students' critical thinking disposition and learning styles]. Journal of Ahi Evran
University Faculty of Education, 12(3), 215-234.
Uluçınar, U. (2012). Öğretmen adaylarının eleştirel düşünme eğilimlerinin demokratik değerlerini yordama
düzeyi [The level of predicting teacher candidates' democratic values of critical thinking disposition]
(Unpublished master thesis). Eskişehir Osmangazi University Educational Sciences Institute, Eskişehir.
Ulusoy, K. (2007). Lise tarih programında yer alan geleneksel ve demokratik değerlere yönelik öğrenci
tutumlarının ve görüşlerinin çeşitli değişkenler açısından değerlendirilmesi [Evaluation of student
attitudes and views towards traditional and democratic values in high school history program in terms of
various variables] (Unpublished Doctoral Thesis) Gazi University Institute of Educational Sciences,
Ankara.
Ural, S. N., & Sağlam, H. İ. (2011). İlköğretim öğrencilerinin demokratik tutum düzeylerinin bazı değişkenler
açısından incelenmesi [Investigation of elementary school students' democratic attitude levels in terms of
some variables]. Journal of Values Education, 9(22), 161- 180.
Üstün, G. (2011). Sınıf öğretmenlerinin yansıtıcı düşünme eğilimleri ile demokratik tutumları arasındaki
ilişkinin incelenmesi [Examining the relationship between reflective thinking tendencies and democratic
attitudes of classroom teachers] (Unpublished master thesis). Marmara University Institute of
Educational Sciences, İstanbul.
Yalçın, G. (2007). Ortaöğretim öğretmenlerin sınıf yönetiminde gösterdikleri davranışların demokratikliğine
ilişkin öğretmen ve öğrenci görüşleri [Teachers and students' views on the democracy of the behaviors of
secondary education teachers in classroom management] (Unpublished master thesis). İnönü University,
Malatya.

IJCER (International Journal of Contemporary Educational Research)

245

Yamaguchi, M., & Maguth, B. (2005). Students as critical thinkers: Multidimensional citizenship in a global
era, Ohio Council for the Social Studies, 31-35.
Yazıcı, K. (2011). Sosyal bilgiler öğretmen adaylarının demokratik değerlerinin çeşitli değişkenler açısından
incelenmesi [Examining the democratic values of social studies teacher candidates in terms of various
variables]. Education and Science Journal, 26(159), 165-178.
Yeşil, R. (2003). Demokratik eğitim ortamının insan hakları temeli [Human rights basis of democratic education
environment]. Journal of Kırşehir Faculty of Education, 4(2), 45-54.
Yıldız, N. (2011). İlköğretim altıncı sınıf öğrencilerinin fen ve teknoloji dersinde eleştirel düşünme düzeylerinin
çeşitli değişkenler açısından incelenmesi [Critical thinking levels of sixth grade elementary school
students in science and technology lesson in terms of various variables] (Unpublished master thesis).
Selcuk University, Konya.
Yılmaz, K. (2011). İlköğretim okulu öğretmenlerinin sınıf yönetimi tarzları ile demokratik değerlere ilişkin
görüşleri arasındaki ilişki [The relationship between primary school teachers' classroom management
styles and their views on democratic values]. Journal of Values Education, 9 (21), 147-170.
Yurtseven, R. (2003). Ortaöğretim kurumlarında çalışan öğretmenlerin demokratik tutumları [Democratic
attitudes of teachers working in secondary education institutions] (Unpublished master thesis). Çukurova
University Institute of Social Sciences, Adana.
Yüksel, İ., Bağcı, Ş., & Vatansever, E. (2013). İlköğretim son sınıf öğrencilerinin demokratik değerlere sahip
olma düzeylerinin belirlenmesi [Determining the level of elementary school students having democratic
values]. Adıyaman University Journal of Social Sciences Institute. (12) , 309-334. doi:
10.14520/adyusbd.427
Zorlu, G., Öneren, M., & Çiftçi, G. E. (2019) Çalışanların kitap okuma alışkanlıkları ile duygusal zekâ
arasındaki ilişkiye yönelik bir araştırma [A research on the relationship between employees' reading
habits and emotional intelligence]. 4th International EMI Entrepreneurship & Social Sciences Congress,
29-30 November 2019, İstanbul.

